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ABSTRACT
This qualitative case study identifies perspectives that have not yet been explored and documented
concerning the difference in attention across school levels when it comes to offering professional
development opportunities for music teachers. The majority of previous studies have focused on
STEM programming, not the arts. In this study, the researcher interviewed six K-12 principals who
aided in deciding whether to include music programs to students and professional development
opportunities to teachers. Two principals were interviewed in the different K-12 school levels:
elementary, middle, and high schools. The results of this study add to the literature and can foster
an increase in advocacy to ensure that the arts are included in STEM educational programming and
are a part of what schools are doing to better support their music educators. The results of this study
will additionally benefit and advance music education by expanding research to include how
different school levels promote music education in their curriculum with science, technology,
engineering, arts, and mathematics (STEAM), as well as demonstrating the need for music
educators to be supported through professional development opportunities.
Keywords: music programs, professional development opportunities, K-12 education, arts
education, music educators, curriculum theory, STEM, music education curriculum
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CHAPTER 1: Introduction
Introduction
There are many reasons why there is a global decline in the offerings of music education.1
Curriculum not being supported in educational reforms, a stronger emphasis on standardized
evaluations, and a disjointed approach toward music advocacy are some of the barriers that affect
music education programs being considered mainstream in education.2 Outside of the need for
music education to be considered mainstream in education similar to that of science, technology,
engineering, and mathematics (STEM) programming, there appears to be a lack of professional
development opportunities for K-12 teachers regarding the implementation of technology in
music classrooms.3 The lack of music development opportunities that schools offer to their
teachers can signal the direct level of support that schools provide to strengthening their music
curriculum. Therefore, the aim of this study is to explore how principals decide on whether to
offer professional development opportunities to their music teachers, as in other areas of
education such as STEM subjects.
This chapter will introduce the study, while also providing a background of the problem,
the problem statement, the purpose of the study, the research questions that will guide the study,
and the theoretical framework. The chapter will also provide a discussion of the study’s
significance and core concepts, while defining common terms used throughout the chapter. This
thesis will follow a traditional five-chapter format: Chapter One will introduce the study, Chapter
1

José Luis Aróstegui, "Exploring the global decline of music education." Arts education policy
review 117, no. 2 (2016): 96-103.
2

Gabriel Rusinek and José Luis Aróstegui. "Educational policy reforms and the politics of music teacher
education." The Oxford handbook of social justice in music education (2015): 78-90.
3

Maud Hickey and Casey Schmidt. "The effect of professional development on music teachers'
improvisation and composition activities." Bulletin of the Council for Research in Music Education 222 (2019): 2743.
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Two will provide a robust review of the literature, Chapter Three will highlight the study’s
methodology and study procedures, Chapter Four will provide a presentation of the results and
study findings, and Chapter Five will conclude the thesis with a discussion on the implications of
the findings and how they can impact professional practice.
Background of the Topic
With the offering of music education programming declining in K-12 education
curriculum in many schools throughout the country,4 this study addresses the gap by
understanding principals’ perceptions on how schools can support their teachers through
professional development programs. This information promotes a better understanding of how
schools perceive music education in relation to STEM curriculum and ways that teachers can be
better supported when providing this important education to students. Research has highlighted
an overall decline in the offering of music education programs in schools throughout the world.5
With many schools shifting to concentrate on STEM subjects, principals can decide to not
include music into their school’s curriculum.6 Abril et al. examined the state of music in
elementary schools from a principal’s perspective. The authors completed a study where they
administered surveys to 350 elementary school principals and the results revealed that principals
were generally satisfied with their music programs' ability to meet music education standards and
goals. The results also revealed that although 98% of participants reported that their schools
offered music education programming, only 34% of the participants reported that their schools
4

Bryan Powell, Donna Hewitt, Gareth Dylan Smith, et al. "Curriculum change in collegiate programs:
Toward a more inclusive music education." Visions of Research in Music Education 35, no. 1 (2020).
5

José Luis Aróstegui, "Exploring the global decline of music education." Arts education policy review 117,
no. 2 (2016): 96-103.
6

Elson Szeto, and Annie Yan-Ni Cheng. "Principal–teacher interactions and teacher leadership
development: Beginning teachers’ perspectives." International journal of leadership in education 21.3 (2018): 363379.
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required music. This indicated that 66% of the participants offered music education
programming while not requiring it. However, there were differences between the current and
ideal conditions where principals believed that improvement was possible.7 Because the results
of this study highlighted that although principals were generally satisfied with their music
programs’ ability to meet music education standards and goals, no professional development
opportunities were discussed in the results that could aid in improving the music programs. This
highlighted that there appeared to be a lack of support for music teachers due to a lack of
discussion regarding professional development opportunities.
Professional development opportunities are important for all teachers. However, music
teachers can be greatly impacted by a lack of professional development opportunities as they
tend to utilize higher levels of technology in their classrooms due to the highly specialized nature
of the subject.8 Therefore, the provision of professional development opportunities can signal the
level of support that the school is providing to them in regard to music education.9 For example,
Bautista et al. reported that there were three main areas of why music teachers required
professional development opportunities: (1) a need for further training; (2) a need to improve
their current music knowledge; and (3) the manner in which the professional development
opportunity was presented.10 Regarding professional development opportunities, Bautista et al.

7

Carlos R. Abril and Brent M. Gault. "The state of music in the elementary school: The principal's
perspective." Journal of Research in Music Education 54.1 (2006): 6-20.
8

Alfredo Bautista and Joanne Wong. "Music teachers' perceptions of the features of most and least helpful
professional development." Arts education policy review 120.2 (2019): 80-93.
9

Margaret S. Barrett, Libby Maree Flynn, and Graham F. Welch. "Music value and participation: An
Australian case study of music provision and support in Early Childhood Education." Research Studies in Music
Education 40.2 (2018): 226-243.
10

Alfredo Bautista, Guo-Zheng Toh, and Joanne Wong. "Primary school music teachers’ professional
development motivations, needs, and preferences: Does specialization make a difference?." Musicae Scientiae 22.2
(2018): 196-223.
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provided an important overview of the literature regarding high-quality music teacher
professional development. The authors reviewed seventeen articles that examined twenty-four
professional development initiatives for music teachers. The authors found that when it came to
professional development opportunities for music teachers, it was important for schools to ensure
that the offered programs focused on a variety of concepts such as content, active learning
opportunities, collection participation, duration, and coherence.11
Other important factors have been identified outside of professional development
opportunities relating to creating strong music education programs in K-12 environments.
Bautista et al. conducted a case study that aimed to document how specific arts programs could
be adapted to meet the needs of core curriculum classes. The results of the study highlighted that
physical space was an important aspect regarding the arts classes, unlike their STEM class
counterparts. The authors reported that many of the teachers’ lesson plans indicated that the use
of space when teaching arts programs was an important component for principals to consider
when working with music educators.12
Theoretical Framework
This study is grounded in curriculum theory. Curriculum theory is a theory that aids
educators in examining and shaping education curriculum.13 Curriculum theory is often centrally
focused on values and the historical elements of a curriculum. Therefore, this theory is relevant
to the current study, as when exploring the perceptions of principals in K-12 environments, it can
11

Alfredo Bautista, and Joanne Wong. "Music teachers' perceptions of the features of most and least
helpful professional development." Arts education policy review 120.2 (2019): 80-93.
12

Alfredo Bautista, Guo-Zheng Toh, and Joanne Wong. "Primary school music teachers’ professional
development motivations, needs, and preferences: Does specialization make a difference?." Musicae Scientiae 22.2
(2018): 196-223.
13

Colin Griffin. Curriculum theory in adult and lifelong education. (Routledge), 2018.

5
provide a framework for understanding values and the historical efforts that have been utilized
when placing music into the curriculum. The theory allows for a broader understanding of the
professional development opportunities that principals provide their teachers in regard to levels
of support, while also examining the underlying reasons associated with including music
education in curriculum.
Additionally, this theory is useful in this current study, as many principals of schools
focus on providing stronger curriculum into the areas of STEM education; thus, expanding to a
more inclusive STEAM model which incorporates science, technology, engineering, arts, and
mathematics courses. Similarly, this theory offers a framework for understanding why principals
select STEM courses over music education programs, or why they provide stronger professional
development opportunities for teachers teaching STEM classes versus music education.
Problem Statement
A global decline in the offering of music education programs occurs due to curriculums
not being supported in educational reforms, schools placing a greater emphasis on standardized
testing, and teachers adopting a wrong approach towards music advocacy. Griffin et al. have
reported that teachers tend to adopt a wrong approach to music advocacy as they only view
music education as an educational issue versus that of a political issue. By teachers being able to
view music education programming as a political issue alongside an educational issue, Griffin et
al. have reported that they would have a better understanding of how to appropriately lobby for
music educational reforms to occur on a state and national level.14
Outside of the need for music education to be added into science, technology,
engineering, and mathematics (STEM) programming, there appears a lack of support that would

14

Ibid.
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allow for the kind of teacher development needed to strengthen music education programs in K12 environments. The importance of teacher professional development opportunities has been
acknowledged in research as directly impacting teacher confidence, which, in turn, can
strengthen music programs in schools.15 K-12 schools not offering professional development
opportunities to music teachers can risk communicating to, or the unimportance of, the music
curriculum. This study aims to better understand the perspectives of K-12 principals on how
schools support music education in K-12 environments through professional development
opportunities and how this can aid in highlighting the importance of music education in
alignment with STEM educational programming.
Purpose Statement
The purpose of this qualitative case study is to identify perspectives that have not yet
been explored and documented concerning the experiences and perceptions of K-12 principals
regarding the offering of professional development opportunities for music teachers.
Perspectives on the need for professional development opportunities have emerged as themes
through an exploration of literature, yet, the majority of studies have focused on STEM
programming, not the arts. To explore these experiences, qualitative interviews will be
conducted with six K-12 principals who may decide whether to include music education
programs in a school’s curriculum, and whether professional development opportunities will be
offered to teachers. The interviews can help illuminate how schools can better support music
teachers in implementing technology into music classrooms, while also integrating the arts into
STEM programming. This can provide insight into the perceptions of principals and how they

15

Nadya Pancsofar, and Jerry G. Petroff. "Professional development experiences in co-teaching:
Associations with teacher confidence, interests, and attitudes." Teacher education and special education 36, no. 2
(2013): 83-96.
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decide to offer professional development opportunities to teachers in these disciplines. This is
important because it aids in increasing advocacy for the arts to be included in STEM educational
programming and the progress schools are making to better support their music educators.
Significance of the Study
This study will demonstrate the significance of principals’ support and the integration of
arts into STEM programming. This study will serve as an example of how different school levels
can promote music education in their overall curriculum by adding the arts into STEM, as well
as demonstrating the need for music educators to be supported through professional development
opportunities. By schools providing professional development opportunities to teachers, it can
signal the level of support and commitment that principals have when it comes to expanding the
STEM curriculum to include art or music classes, as well as the level of support that their music
teachers can receive.
This study will serve to illuminate the intersection of the need for schools to integrate
curriculum, support their music teachers, and provide professional development opportunities.
This, in turn, can create different implications for students and teachers alike. Teachers, when
provided with professional development opportunities, better train students by creating strong
curriculums that are relevant for diverse student populations. Students ultimately benefit from a
learning environment that better supports curriculum goals, current technology usage, and strong
instruction.
Qualitative Methodology
This study will utilize a qualitative methodology as the aim of qualitative studies is to
explore a phenomenon through understanding participants’ perceptions and lived experiences.16

16

John W. Creswell and Cheryl N. Poth. Qualitative inquiry and research design: Choosing among five
approaches. (Sage publications), 2016: 42-4
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Therefore, the research questions of this study will be open-ended in nature to allow the
researcher to source non-numerical data in order to determine themes that can provide
information regarding the phenomenon.
Research Questions
Based on the literature, teacher professional development opportunities directly impacts
teacher confidence and efficacy. When K-12 schools do not offer professional development
opportunities to music teachers, they are not properly supported to provide an innovative music
curriculum. The questions implemented are to focus on K-12 principals’ support across different
school levels pertaining to professional development opportunities for music teachers. Therefore,
there are questions designed to gather data on the perceptions of principals and some of their
decision making.
The following research questions were used in this study:
RQ1: How do K-12 principals perceive the importance of professional development
opportunities for music teachers in K-12 environments?
RQ2: In what ways could adding music education into STEM programming benefit
student learning?
Because of a global decline in the offering of music education programs in schools,
principals’ approaches towards music advocacy do not assist in the building of art and music
classes into STEM programs. Outside of the need for music education to be added into STEM
programming, there appears a lack of professional development opportunities for K-12 teachers
pertaining to music education. The importance of teacher professional development opportunities

9
has been acknowledged in research as directly impacting teacher confidence.17 With K-12
schools not offering professional development opportunities to music teachers, it can signal the
direct level of support that principals provide to music curriculums. Therefore, the results of this
study aim to better understand the perspectives of K-12 principals on how schools support music
education in K-12 environments through professional development opportunities, and how they
support an integration of music education into STEM programming.
Research Methodology and Design
A qualitative methodology was selected in this proposed study as the aim of qualitative
research is to explore the perceptions and lived experiences of individuals in their natural
environments. Creswell and Poth highlighted how qualitative research allows participants to
answer questions in any manner that they see fit, as it allows them to share their world views and
understanding of a phenomenon.18 Alternatively, a quantitative methodology was considered for
this proposed study, but ultimately rejected, as quantitative studies focus on statistical
relationships that can be analyzed through mathematical and statistical analyses. 19 A quantitative
methodology would not allow the researcher to understand perceptions and lived experiences as
identified by Creswell and Creswell in 2017.20

17
Gore, Jennifer, Adam Lloyd, Maxwell Smith, Julie Bowe, Hywel Ellis, and David Lubans. "Effects of
professional development on the quality of teaching: Results from a randomized controlled trial of Quality Teaching
Rounds." Teaching and teacher education 68 (2017): 99-113.
18

John W. Creswell and Cheryl N. Poth, 42-49.

19
Luke K. Fryer, Jenifer Larson-Hall, and Jeffrey Stewart. "Quantitative methodology." The Palgrave
handbook of applied linguistics research methodology. (Palgrave Macmillan, London), 2018: 55-77.
20

John W. Creswell and J. David Creswell. Research design: Qualitative, quantitative, and mixed methods
approaches. (Sage publications), 2017: 42-49.
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This proposed study will follow a case study design, in order to explore a complex
phenomenon, operating a real-life problem and situation.21 Therefore, in this proposed study, the
real-life problem and situation is the curriculum decision-making process and professional
development opportunities that principals use in order to include music in their programming. A
case study will also allow the researcher to examine principals who work in different school
levels. Therefore, the researcher will collect data from six principals across different K-12
environments; three principals each in elementary school, middle school, and high school.
Hypotheses
Because this study is following a qualitative methodology, there are typically no
hypotheses. However, this study will serve as an example of the importance of the need for
schools to support their music teachers, to provide professional development opportunities, and
to include the arts into STEM programming. This, in turn, can create an implication for students
and teachers alike. Teachers could be provided with professional information that can assist them
in creating strong curriculums that are current to their students, while students can benefit from
this study by being afforded an increased learning environment that better supports curriculum
goals, current technology usage, and strong instruction.
The following working hypothesis could be identified when answering the following
research questions:
RQ1: How do K-12 principals perceive the importance of professional development
opportunities for music teachers in K-12 environments?
H1: K-12 principals perceive professional development opportunities for music teachers
in K-12 environments as assisting them in building stronger programs, providing them
21

63-72.

Robert K. Yin. Case study research and applications: Design and methods. (Sage publications), 2017:
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with higher levels of skills, and becoming more efficient in the classroom. This, in turn,
can promote stronger music programs.
H01: K-12 principals do not perceive professional development opportunities for music
teachers in K-12 environments as assisting them in building stronger programs, providing
them with higher levels of skills, and becoming more efficient in the classroom.
When answering this research question, the researcher will be able to better understand
principals’ perceptions by the type of answers they provide. For example, by highlighting the
importance of professional development opportunities for music teachers in their schools,
principals should be able to provide many different examples of current music teacher training
offerings. This could include how to incorporate technology into their music classrooms, how to
provide different instructional strategies that promote the music curriculum, and how to provide
different instructional strategies that promote efficient student learning and integration.
Therefore, this can also signal the level of support that they provide to the music curriculum and
their teachers and their willingness to include the arts into STEM programming.
Alternatively, principals could also discuss that they do not value professional
development for music teachers as compared to teachers who are in STEM programming. This
could align to the phenomenon of global decline in the offerings of music education
programming in schools and not as much attention is provided to the arts (e.g. music) than is the
case for other classes.
RQ2: In what ways could adding music education into STEM programming benefit
student learning?
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H2: Adding music as a core subject would benefit student learning by providing students
with a more robust educational offering, highlighting the need for creativity within a
school’s curriculum, and improve the school’s overall test scores.
H02: Adding music as a core subject would not be beneficial to student learning as
principals could report that STEM programming currently is what is needed for students
to learn. For example, STEM is what the majority of schools follow to adhere to testing
requirements and promote funding sources.
When answering this research question, the researcher will be able to obtain data from the
participants in the form of semi-structured interviews. When answering this research question
and focusing on this hypothesis, the participants would be able to discuss ways in which music
education is treated similarly to that of core classes found in STEM programming. This could
include all students being required to take some form of classes focused on the arts, including but
not limited to music, while participants could also discuss ways in which the curriculum is
designed similar to that of STEM curriculum. It should be noted that due to the global decline in
the offering of music education programming in schools programs, many participants may not be
able to effectively answer this research question in the affirmative, simply because many schools
concentrate on STEM programming alongside a stronger emphasis on standardized testing.
Additionally, previous research has focused on how the inclusion of music education into
core curriculum can provide many benefits to schools. For example, Willis conducted a study
that focused on the benefits of including music education into core curriculums and found that
middle school students who completed music education classes received higher mathematics test
scores than those children who did not participate in music education classes. 22

22

Curt Glendale Willis "Impact of music education on mathematics achievement scores among middle
school students." (2016) Doctoral Dissertation- Walden University.

13
Core Concepts
There are many core concepts that have been identified in relation to the need of music
education program offerings in K-12 environments. Many researchers have conducted studies
concluding that student test scores can increase when exposing students to music education
classes. For example, Willis conducted a study that focused on music education classes in middle
school and found that students who did not participate in in music education classes scored lower
on mathematics tests than students who did. Despite these examples of the importance of music
education, there are many reasons that highlight why there is a global decline in the offering of
music education programs in schools: curriculums are not being supported in educational
reforms, there is a stronger emphasis on standardized evaluations, and advocates viewing music
education as solely an educational issues versus that of a combined educational and political
issue. When teachers fail to view music education as a combined educational and political issue,
it can impede efforts to include music curriculums in STEM programming from both state and
national levels. The importance of teacher professional development opportunities have been
acknowledged in research as directly impacting teacher confidence. When K-12 schools do not
offer professional development opportunities to music teachers, it can signal the level of support
that schools provide to their music curriculum.
Definition of Terms
The following terms will be used throughout this thesis and therefore, will be defined as
follows:
Curriculum.
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Curriculum is defined as the subjects comprised within a course of study.23
Curriculum Theory
Curriculum theory is a theory that aids educators in examining and shaping education
curriculum.24 Curriculum theory is often concerned with values and the historical elements of a
curriculum.
Music Education
Music education is defined as a field of study that is focused on the teaching and learning
of music.25
Principal
A principal is defined as an individual who holds a position in a K-12 school that is in
charge of providing strategic direction to the school. Principals also are tasked with developing
standardized curriculum, revising school policies and procedures, and ensuring that the budget is
being followed.26
Professional Development
Professional development is defined as a process where teachers learn while earning or
maintaining professional credentials. Through professional development, teachers have the
ability to develop, refine, and improve their teaching skills and knowledge.27

23

Marten Dorrington Shipman, David Bolam, and David R. Jenkins. Inside a curriculum project: A case
study in the process of curriculum change. (Routledge), 2018.
24

Colin Griffin. Curriculum theory in adult and lifelong education. (Routledge), 2018.

25

Charles Hoffer. Introduction to music education. (Waveland Press), 2017.

26

Vasiliki, Brinia, Eva Papantoniou, and Brian Roberts. "High school principals as leaders: Styles and
sources of power." International Journal of Educational Management (2016).
27
Mary M. Kennedy, "How does professional development improve teaching?." Review of educational
research 86.4 (2016): 945-980.
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Chapter Summary
There are many reasons that highlight why there is a global decline in the offerings of
music education programming in schools: curriculum not being supported in educational
reforms; an emphasis on standardized evaluations; and failing to view music education as a
combined education and political issue when advocating for arts programming. These three key
areas underscore the need to consider music programs as mainstream education such as STEM
curriculums. Outside of the need for music education to be added into science, technology,
engineering, and mathematics (STEM) programming, there appears a lack of professional
development opportunities for K-12 teachers regarding music education. Therefore, the purpose
of this qualitative case study is to identify perspectives that have not yet been explored and
documented concerning the experiences and perceptions of K-12 principals pertaining to offering
professional development opportunities for music teachers.
A qualitative methodology was selected in this proposed study because the aim of
qualitative research is to explore the perceptions and lived experiences of individuals in their
natural environments. Additionally, this proposed study will follow a case study design to
explore a complex phenomenon, operating a real-life problem and situation. Perspectives on the
need for professional development opportunities have emerged as themes through an exploration
of literature, yet, the majority of studies have focused on STEM programming, not the arts. To
illustrate any experiences, the researcher will interview six K-12 principals who aid in deciding
whether to include student music programming and professional development opportunities to
teachers. The interviews can help ascertain how schools can better support music teachers, while
also adding the arts into STEM programming.

16
After a thorough review of existing literature, this study will culminate in a number of
recommendations which highlight the need for building strong professional development
opportunities for music teachers. The research plan will provide for the facilitation of interviews
for six participants, consisting of open-ended questions in order to determine their perceptions
and experiences regarding how they view music education, and how their schools can better
support teachers with the building of appropriate professional education programs. The six
principals will represent different school levels found within a K-12 environment; two
elementary school principals, two middle school principals, and two high school principals. The
results of the study will highlight different themes that the participants report, and this will be
compared to the existing literature in order to determine how it aligns with previous research.
This, in turn, will promote recommendations for future research.
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CHAPTER 2: Literature Review
Introduction
The No Child Left Behind (NCLB) Act has transformed the educational arena. NCLB led
to different educational reforms where some subjects were perceived as core and, therefore,
prioritized.28 In these prioritized courses, students were subjected to standardized testing.29 While
there was a need to improve instructional efficiency for these subjects, this should not have
resulted in detrimental effects for subjects not as rigorously tested, such as arts and music.30
However, the opposite occurred, and now, there is a decline in schools offering or prioritizing
music education in the K-12 level.31
The purpose of this qualitative case study is to identify perspectives that have not yet
been explored and documented concerning the experiences and perceptions of K-12 principals
when it comes to offering professional development opportunities for music teachers.
Perspectives on the need for professional development opportunities have emerged as themes
through an exploration of literature, yet, the majority of studies have focused on science,
technology, engineering, and mathematics (STEM) programming, not the arts.

28

Kenneth Elpus. "Evaluating the effect of No Child Left Behind on US music course enrollments,"
Journal of Research in Music Education 62, no. 3 (2014), 215.
29

Alfredo Bautisa, Guo-Zheng Toh, and Joanne Wong, "Primary school music teachers’ professional
development motivations, needs, and preferences: Does specialization make a difference?," Musicae Scientiae 22,
no. 2 (2018): 196
30
Kevin Gerrity. "No Child Left Behind: Determining the impact of policy on music education in Ohio,"
Bulletin of the Council for Research in Music Education (2009): 79
31

(2009): 4.
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Curriculum Theory
This study is grounded in curriculum theory. Curriculum theory aids educators in
examining and shaping education curriculum.32 Curriculum theory is oftentimes centrally
focused on values and the historical elements of a curriculum. Therefore, this theory is relevant
to the current study, as when exploring the perceptions of principals in K-12 environments, it can
provide a framework for understanding values and the historical efforts that they have or have
not been utilized when placing music into the curriculum. The theory allows for a broader
understanding of the professional development opportunities that principals provide their
teachers in regard to levels of support, while also examining the underlying reasons associated
with including music education in curriculum.
Curriculum theory has been used in other studies that have focused on music education.
For example, Angel-Alvarado discussed that there has to be a connection between curriculum
theory and educational practice when it comes to music teaching. The author reported that
creativity was found to be an important component in curriculum design and utilized curriculum
theory to complete the study.33 Examining a variety of curriculum designs that were tailored
toward music curriculum in a variety of schools, the author concluded that the majority of music
curriculum contain little focus on creativity, hence, there appeared to be minimal creativity
teaching practices that were carried out within the classrooms. This signifies an issue within
some of the schools in the study, as the author reported that many students did not experience the
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full effects of the curriculum, because music education has a major component of creativity that
was not always highlighted within the curriculum studied.
Curriculum theory is useful in this study, as many principals of schools focus on
providing stronger curriculums into the areas of STEM education; thus, expanding to a more
inclusive STEAM model which incorporates science, technology, engineering, arts, and
mathematics courses. Similarly, this theory offers a framework for understanding why principals
select STEM courses over music education programs, or why they provide stronger professional
development opportunities for teachers teaching STEM classes versus music education.
History of Music Education in the United States
Music has been included in education for hundreds of years, albeit, it has changed over
the course of time. It is important to understand the historical components of music education, as
student offerings have changed due to the culture of music, individual preferences, individuals’
music abilities, and the influences from different generations.34 Therefore, the eighteenth,
nineteenth, and twentieth centuries have highlighted many changes in educational offerings and
reforms when it comes to music education.
Eighteenth Century Music Education
The first singing school in the United States can be traced to 1717, which was established
in Boston, Massachusetts. The preaching of Reverend Thomas Symes influenced the early
growth of music schools throughout the country. As a result, the singing school was mainly
designed to improve the singing and music reading happening in the church at the time.35 Several
singing schools were opened throughout the colonies afterwards. Because the first singing school
34
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was church-related, it is not surprising then that a Reverend, Reverend John Tufts, wrote the first
music textbook for the colonies. It is important to highlight the eighteenth century history of
music as it provides a background and foundation of music education today. Understanding the
history of music from the eighteenth century allows for a stronger understanding of how music
education and offerings have changed over time.
Nineteenth Century Music Education
It was only in the nineteenth Century when materials were created and designed
specifically for music educators. In 1832, Lowell Mason and George Webb established the
Boston Academy of Music with the intention of offering singing instruction - both the theories
behind teaching music and methods of teaching music effectively.36 Mason published his manual
of instruction in 1834, largely built upon the Pestalozzian System of Education's music education
world that was created by the Swiss educator, Johann Heinrich Pestalozzi. Singing
schoolteachers have widely used this handbook for years. Between 1837 and 1838, the Boston
School Committee allowed Lowell Mason to personally instruct a music class in the Hawes
School to demonstrate his ideas and theories.37 This event marked the first time music education
was introduced to American public schools. In 1838, the Boston School committee allowed
music to be integrated into the curriculum, and Lowell Mason became the first-ever recognized
supervisor on elementary level music.
Later, Luther Withing Mason became the Supervisor of Music in Boston. Through his
dedication to music education, he allowed music education to be offered throughout public
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education levels, from grammar school to high school.38 In the middle of the nineteenth century,
Boston became the role model for other cities to emulate with regard to offering and teaching
music education.39 A formal music methodology course made for teachers, however, was first
offered in the Normal School. During this century, the ideal structure of music education within
a school is one where classroom teachers teaching music are under the main direction and
instruction of a music supervisor. This was the standard model until the early twentieth century.40
The nineteenth century is important to understand in this study, as it demonstrates a growth of
music offerings, music education, and viewpoints on music within society as a whole. This, in
turn, continued to shape music education in today’s modern world.
Twentieth Century Music Education
At the beginning of the twentieth century, the United States already had several teaching
colleges wherein four-year degree programs are designed and developed for students. They were
built upon the former structure that can be seen in the Normal Schools.41 Oberlin Conservatory
was the first to offer a Bachelor of Music Education degree. Some institutions followed. There
were several events that characterized music education offered in the early twentieth century.42
Several studies have been conducted on music education integrated into preschool
classes. At a preschool level, most children are sent to school by their parents to acquire basic
skills so they can one day be functional members of society. Development, after all, occurs at an
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exponential rate in these early years.43 However, without much background in these early school
years, researchers found that students would have deficient brain function.44 This is why most
preschool classes incorporate songs and dancing. The overview of the different centuries have
highlighted how music has been viewed and offered during the times, as well as how it has
changed. These different centuries have all provided a strong background and foundation as to
how music is currently identified in schools, and the different impediments that are still
experienced pertaining to offering this important arts subject.
Music Education Curriculum in Various Settings
For most students, music classes are not something in which they participate for grades.
But apart from enjoying it genuinely, there are multiple benefits for the brain, which leads to
indirect academic achievement.45 However, with the implementation of the No Child Left
Behind Act in 2001 under President George W. Bush, a decline in the offerings of music
education in educational institutions was observed. Since then, music programs in the country
were facing the risk of being undermined or completely eradicated. Ideally, it meant that no
student should be left behind. However, the government connected the goal of closing the
achievement gap to the school budget.46 Schools that would be able to meet standards, as
measured by the school's adequate yearly progress within the subjects of math, science, language
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arts, and social studies were assured of their budgets while those that would not, experienced a
budget reduction.
For socio-economically disadvantaged students, public education is the method by which
they can have access to quality education. Therefore, not offering music education deprives them
of access to a subject proven crucial to students' mental health and cognitive abilities.47 Studies
have established that children from socio-economically disadvantaged families, who might
benefit the most from music education, remain the least likely to have access since some public
schools no longer prioritize it, while others continue to do so.48 Even if public schools
understand the benefits of music education, they may have limited funds for full music education
programs, especially if their budget is contingent upon performance on standardized tests.
Many benefits are associated with music education. Music education has been found to
encourage students to express themselves through another form of communication, apart from
speaking and writing. Music education encourages students to be more comfortable with their
emotions and thoughts, leading them to acquire critical thinking skills because they are more
secure within themselves.49 Researchers have focused on students with disabilities and found
that, through music education, they can achieve connections with their peers that otherwise
would not have been achieved.
Since music is defined by sound and time, when integrated with other educational
opportunities, it can provide benefits that go beyond teaching the students how to play an
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instrument. More so, it involves singing or using body parts to make a sound. As a result, music
education becomes an important feature in improving young learners' academic achievement,
especially among elementary school students who are starting to learn about their bodies and
their surroundings.50
Researchers have found music education capable of enabling cross-curriculum
connections with other content areas which, in turn, accelerates the learning process and better
problem-solving skills, whether alone or in a group.51 An example could include students who
study music experiencing an increase in problem solving skills and communication. This is in
alignment with a school’s curriculum that is oftentimes designed to teach students to apply
knowledge externally after they have completed their formal education.52 If students can already
identify their musical individuality in school, they can also do so in other aspects of their
personality. They can realize effective self-learning styles. When students are more aware of
their own capabilities, interests, and weaknesses, they become more effective critical thinkers,
thus, benefiting their education. In part, teachers also benefit from students who are more selfaware and think critically. When finding the value of music education, many researchers have
investigated the effects of music on stimulating human emotions and different types of brain
responses.
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The Benefits of Music in K-12 Environments
Listening to music has a positive effect on the brain. In particular, hearing music can
stimulate brain reflexes, which can promote healthy behaviors.53 Hearing music can create a
mirroring response from the singer to the students, allowing students to experience the emotion
that the music expresses. Music can also enable students to recall episodic memories as well as
provoke visual imagery. Because of the significant impact of music on neuro-musical effects,
researchers have taken an interest in studying how music can improve the spatial abilities of
young children, concluding that music education actually enhances STEM knowledge
achievement.54 Therefore, it should not be disregarded.55 Science, technology, engineering, and
mathematics professions rely heavily on spatial skills, as spatial skills are connected to problem
solving and reasoning. The researchers showed that when the brain was able to process a rhythm
produced a particular song, this leads to the mental rotation, stimulating the brain's spatialtemporal activity.56
Researchers also concluded that music enhances learning by stimulating different modes
of thinking needed to make and study music.57 Creating music serves as an extended construct
where students can practice their musical, visual-spatial, mathematical, personal and
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intrapersonal, and kinesthetic intelligence. Not all subjects content can do that which leads
researchers to emphasize the value of music education in K-12.
When students listen, study, and learn music, they can practice and enhance these varying
abilities. Before the No Child Left Behind Act, study results showed specific emotional
responses to music leading to better academic performances. For example, listening to music can
lead to students writing the numbers between one hundred and one correctly so much faster, even
when completing the exercise in reverse.58 Exposure to music led to students using shorter
amounts of time to produce an association with words.59
Maestri developed an innovative and breakthrough K-12 outreach program wherein
music education was coupled with STEM-specific curriculum. Activities and programs included
songwriting workshops, creatively called STEMusic workshops.60 The ultimate goal of the
project was to promote creativity while enhancing conceptual understanding among students.
The researchers wanted to examine if music education could enhance the rate of STEM concept
retention.61 The researchers deemed that this study was important for demonstrating that STEM
subjects are neither more or less important than music education. Instead, they are
complementary. Traditionally, teaching engineering concepts and other STEM principles do not
involve emotional learning processes, such as listening to music or writing songs.62 However, the
researchers believed that by mixing songwriting, rhythm, and performance art with STEM
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principles, students could have a rewarding emotional musical experience than enhances their
STEM learning experiences and outcomes. 63
Music education in the K-12 level is associated with a diverse set of benefits, from the
academic to the social. Since the No Child Left Behind Act was implemented, there was a shift
in focus in making sure students earned high scores on the “core” subjects and music and the arts
became an afterthought.64 Studying music at the K-12 level is a crucial part of a well-balanced
curriculum.65
Several researchers demonstrated that to devalue music education is a poor decision.66
There are many benefits to studying music at the K-12 level, the first of which is that it enables
new ways of thinking. While it should not be considered merely a complementary subject,
sufficient studies have purported that music can increase reading and math scores.67 Music
allows students to express their thoughts and feelings in ways that other subjects cannot. Having
the opportunity to learn and perform music can provide students a sense of pride.68 These
benefits can be primarily explained by the connection between music and brain development.
Students perform music or use musical instruments can experience improved cognitive
developments compared to those who just listen to music. Researchers, therefore, have
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collectively iterated the need for children to be actively engaged with music. The benefits of
music for students at the K-12 level can be divided into three major categories: improving
reading comprehension, raising math scores, and achieving social and emotional balance.69
Professional development is an important opportunity for all teachers working within a
K-12 environment, simply because it provides them with new skills, motivations, and
encouragement to teach their students effectively.70 Music education is no different, as research
has focused on the need for music teachers to receive professional development in order to
benefit their students. For example, Bautista et al. conducted a quantitative study that focused on
the motivations of teachers to complete professional development and found some interesting
results. The authors collected data from 286 music educators who worked in primary schools and
found that music teachers who were categorized as generalists were more motivated to learn
through their colleagues in informal settings; whereas, teachers whose undergraduate major was
music education were more motivated to receive and complete professional development
opportunities. This highlights that the backgrounds of music teachers matter when offering
professional development opportunities. If a variety of professional development opportunities
do not exist, then students will suffer due to the level of teacher motivation regarding receiving
professional development.
Similarly, Bautista and Wong conducted a study that focused on music teachers’
perceptions of the most and least helpful offerings of professional development opportunities.71
Completing a qualitative study and collecting data via two focus groups, the authors concluded
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that music teachers preferred long and work intensive professional development opportunities
that focus on specific content they are teaching in class. Additionally, the participants reported
that they would like professional development opportunities to be active in nature, that is,
allowing them to experience a more hands-on approach. Again, this is important for schools to
understand, because it allows them to tailor music education professional development
opportunities to their teachers’ different motivation levels and needs. If schools are not offering
music education professional development opportunities to their teachers that are in alignment
with motivations and needs, the students at the school will ultimately suffer.
After underscoring the needs and motivations of teacher for professional development, it
is important to discuss why professional development should be offered so that the students can
benefit. For example, Amaro-Jiminez et al. examined how students benefitted from teacher
professional development opportunities.72 The results from the authors’ study revealed that
students benefit from teachers developing their teaching practice as it allows for a stronger
classroom community, as well as greater classroom efficiency and online activities that support
student learning. Therefore, students ultimately benefit. Because of increased professional
development opportunities in music education, students will be able to increase their success
both in music education as well as other subjects including STEM.
Improving Reading Comprehension
The number of studies showing how music is positively linked to children's language and
reading comprehension has increased through the years. Researchers have found that students
who study music acquire a higher level of vocabulary skills and attain higher verbal sequencing
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scores than other students who did not have such exposure to music education. Linnavalli,
Putkinen, Lipsanen, Huotilainen, and Tervaniemi found that playful music training can improve
children's linguistic skills. The issue is that not all students would have access to such, especially
in lower-income communities.73 The researchers studied a low-cost weekly music playschool
program implemented in a community setting and examined its effectiveness in improving
kindergarten children’s linguistic abilities. A total of sixty-six children participated in a two year
study examining their phoneme processing and vocabulary. Afterward, their perceptual
reasoning skills and inhibitory control were included as variables. The researchers also compared
the results of playschool children exposed to music with others attending dance lessons and those
not attending either activity. Results showed that the students in music playschool developed
significantly higher phoneme processing and vocabulary skills. Their scores, however, did not
significantly improve related to non-verbal reasoning and inhibition. The researchers concluded
that if children would attend even playful group music activities for several years, their linguistic
skills would significantly improve.
Other researchers concluded that students exposed to music education can better
recognize patterns, making them more successful at reading acquisition. A student who is
unsuccessful in reading skills acquisition can theoretically benefit from music education. Music
education possesses the potential to transform the overall academic and social performance of a
child who has exhibited difficulties with reading.
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Jaschke, Honing, and Scherder conducted a longitudinal study to determine the impact of
music education on cognitive abilities.74 While interest in this impact has increased among those
within the scientific community, very few longitudinal studies have been conducted to ascertain
the effects of structured music education on cognitive sub-functions. Data was gathered from 147
primary school children, whom the researchers followed for two and a half years, the participants
were randomized into four categories - two groups where students experienced music
intervention, one group where students engaged in active visual arts, and another group where
students were not exposed to any art form. The researchers administered neuropsychological
tests so student verbal intelligence and executive functions could be measured. The researchers
also assessed data from a national pupil monitor to gauge academic performance.75
Results showed that children in the visual arts group performed better compared to the
other groups on visuospatial memory tasks. This is not surprising given the kind of arts to which
they were exposed. However, the results on inhibition, planning, and verbal intelligence all
increased significantly in the two music groups over time, compared to the students who were
exposed to visual arts and to those without art exposure. The researchers concluded that music
education can produce long-term positive effects on cognitive abilities, such as inhibition and
planning. The researchers demonstrated that not only does music education improve reading and
comprehension, but the benefits may also persist over a longer period of time, as mediated by
executive sub-functions.
Vitasmoro and Jatmiko asserted that music offers many methods for catalyzing learning
vocabulary and languages for students. There are four ways this happens. First, when students
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are singing, they are, in essence, trying to reproduce certain sounds and tones.76 Second, listening
to music enables students to better assimilate syntax and improve their vocabulary because the
lyrics consist of new words and informal expressions usually unlearned in the classroom when
formally studying a language. Third, listening to music supports memorization. Fourth, listening
to music can improve a student's linguistic sensitivity to the languages of the music they heard in
their later life.77
Onur Topoglu studied how music education improved students' academic performance
and found that critical thinking skills serve as the mediator. Music education influenced the
students' critical thinking skills because the content of music education classes would entail the
students to question what they are hearing and make suggestions on certain music pieces—
questioning and giving feedback aid in critical thinking.78
Silvia, Thomas, Nusbaum, Beaty, and Hodges found that variation in music training is
connected to intellectual abilities. Music education can affect both general intelligence as well as
specific lower-level cognitive abilities, such as engaging in fluid reasoning, improving verbal
ability, and enhancing one's spatial reasoning.79
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Increasing Math Scores
Apart from reading and comprehension, music education can improve math scores.
Studies have demonstrated the connections between both content areas.80 Some studies including
high school students who studied music in school found that students earned higher math test
scores compared to their peers who did not study music. Students in this study also performed
not just in math, but also in science and English.81 Students who were constantly scoring well
were also those who played instruments compared to those studying singing or music
appreciation. There is something about handling an instrument that improves the reasoning and
critical thinking of students, which transforms how they deal with mathematical questions.82
Willis conducted a study to explore deeper the link between music education and student
achievement in math. The researchers used the Miendlarzweska and Trost's model of musical
instrument training and gathered data from an archive dataset when considering 116 middle
school students' total math scores on the Iowa Assessments.83 These scores were utilized to
assess the effect of music education on students' math assessment. The researchers, however, did
not wanted to control for gender and socioeconomic status.84 The researchers measured changes
in student achievement by computing differences in math scores for three consecutive school
80

Steven J. Holochwost, Cathi B. Propper, Dennie Palmer Wolf, Michael T. Willoughby, Kelly R. Fisher,
Volpe Jacek Kolacz, and Sara R. Jaffee. "Music education, academic achievement, and executive functions,"
Psychology of Aesthetics, Creativity, and the Arts 11, no. 2 (2017), p. 147.
81
Tara Julia Hamilton, Julianne Doai, Andrew Milne, Vicky Saisanas, Andrea Calilhanna, Courtney
Hilton, Micah Goldwater, and Richard Cohn."Teaching mathematics with music: A pilot study," In 2018 IEEE
International Conference on Teaching, Assessment, and Learning for Engineering (TALE), pp. 927-931. IEEE,
2018.
82

Lawrence Scripp and Josh Gilbert. "Music plus music integration: A model for music education policy
reform that reflects the evolution and success of arts integration practices in 21st century American public schools,"
Arts Education Policy Review 117, no. 4 (2016), 186
83

Curt Glendale Willis. "Impact of music education on mathematics achievement scores among middle
school students," (2016), Doctoral Dissertation- Walden University.
84

Ibid.

34
years (2012 to 2013, 2013 to 2014, and 2014 to 2015). Results of a t-test indicated that baseline
scores of those who participated in music education opportunities versus those who did not were
similar. However, math growth was significant when examined via regression analysis.85
The researchers concluded that music education was a significant predictor of math
growth scores. Results of a regression model for 2014-2015 also revealed that only
socioeconomic status served as an indicator of math growth. The significant findings enabled the
researchers to conclude that music education should certainly be valued and not undermined.86
There is sufficient evidence that music education is as important as the courses prioritized
because they are tested through high-stakes testing, and they can also ensure students can
perform on the core subjects.87
Chao-Fernandez asserted that music education and mathematics are actually very closelyrelated subjects. At the same time, it seems as if music is art and, therefore, informal and the
other appears daunting and analytical, the two have very similar characteristics. The two courses
encompass numbers, proportions, measurements, and operations.88 Pythagoras was the first to
connect mathematics and music, and research studies have since been conducted investigating
the veracity of this relationship. In recent years, however, the goal is not to just determine if they
are similar, but whether music education benefits the mathematical achievement of a student.
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Researchers found that music is beneficial to the cognitive development of students,
which, in turn, positively contributes to their integral education, including mathematics. This is
aligned with research that proposed music education is fundamental to acquiring and improving
knowledge during the actual math learning acquisition process.89 The researchers desired further
evidence and conducted a study involving sixty-eight students in the fourth grade enrolled in a
primary school. The researchers administered a questionnaire, observed many of the class
sessions, and interviewed three teachers. Results confirmed that musical training produced a
profoundly positive effect on the academic performance of mathematics students.90
Gaining Social and Emotional Balance from Music Education
The third benefit of music education for students involved their social and emotional
well-being. Researchers found that students who are exposed to music education gain better
social and emotional balance. Music serves as a method for students to voice their emotions and
feelings. Learning musical instruments also teaches the students patience, determination,
resiliency, perseverance, calmness, and confidence. These are all necessary for students to
develop into an emotionally healthy individual. Most researchers concluded that music could
connect students to their cultural traditions and enhance self-assured feelings and behaviors.
Apart from becoming more intellectually developed, they also become more emotionally astute.
Students who are cognizant of their emotions and identities are less likely to suffer from esteem
and confidence issues, thereby, enhancing class performance.
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Jenkins and Crawford conducted a case study where the effects of music education on
students with refugee backgrounds was assessed. Young refugee students usually have so much
emotional stress that they tend to shield from others, which can sometimes affect their studies.91
Music education was found to improve the young refugee students' sense of well-being, sense of
belonging, and emotional re-engagement with learning. If music education can improve the
emotional health and balance of a population that has suffered trauma, then it can very well
improve the emotional balance of those without such heavy experience.92
To explore the participants' experiences, qualitative interviews will be conducted with six
K-12 principals who aid in deciding whether to include music programs to students and
professional development opportunities to teachers. The interviews can help shed light on how
schools can better support music teachers in implementing technology into music classrooms
while integrating the arts into STEM programming. This can help better understand principals'
perceptions and how they decide to offer professional development opportunities to teachers in
these disciplines. Such insights could foster increased advocacy. This is important because it aids
in increasing advocacy for the arts to be included in STEM educational programming and what
schools are doing to support their music educators better.
Additionally, outside of the support that principals can provide to their music teachers, by
offering music education professional development opportunities may also increase and enhance
student learning in the music classroom. Research has concluded that students who perform well
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in music education can experience a plethora of benefits in the learning of other subjects.93
Professional development opportunities available to music teachers can increase teacher
motivation and enthusiasm, as well as ensuring that their material, curriculum, and other
educational offerings are relevant to the content. This ensures that music education programming
remains attractive aesthetically pleasing to both the district and the broader community.
Philosophy of Music Education Based on Grade Levels
Music teaching can be found at the intersection of policy, research, and praxis. Not
knowing or being aware of the policy context and how policies can affect music teachers in their
instructional efficiency can naturally affect music education outcomes for K-12 students and
beyond. Awareness of policy realities and limitations and how policies affect teachers can
significantly improve the music education profession. According to Barrett,94 teachers, often
implement policies best suited for their teaching styles, instructional goals, and philosophies.95
Teachers also consider research that has been conducted when deciding pedagogy.96
Through their advocacy efforts, teachers shape the decisions of other policy development.
This is due to teachers speaking up as to what students want, what students need, and what their
rights are. However, because there was limited research on policy, teachers have little more than
a cursory understanding of policy pertaining to including music education into a curriculum,
which limits their ability to influence policy. Research focusing on access to K-12 music
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education is normally descriptive in nature. Researchers mostly strive to determine potential
deficiencies in relation to a specific population and a particular musical opportunity. Some of the
studies conducted on access also examined the impact of policies in place.97 Salvador and
Allegood in particular, compared access to music education opportunities offered by urban
schools, with differing sizes of racial and ethnic minority populations.98 Researchers usually
conduct research to better understand possible inaccessibility either for a specific population
(race, gender, socioeconomic status) or to some particular type of musical opportunity.99
Studies have also shown that various factors can affect access to music programs at the
K-12 level. Smith assessed whether access could be affected by the region's factors, type of
school, district size, location, and wealth. Results showed that those belonging to lower and
upper socioeconomic status experienced a decrease in access to music education. Instead,
students who enjoy the most access to music education were composed of urban or metropolitan
areas.100
Salvador and Allegood compared access to music education between those studying in
urban schools with varying sizes and populations of racial and ethnic minorities.101 According to
Johnson, the inequitable access to music among students and the curriculum focus on Western
standards have elicited differences in interest in music education and level of involvement based
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on cultural and economic factors, especially from the perspectives of the principals, who act as
the main catalyst for adding curriculums to the school, including music education.
Principal Perceptions Concerning Music Education
There have been limited studies regarding the perceptions of principals regarding music
education. However, it is still possible to ascertain the support of principals as other studies have
focused on the perceptions of music teachers and their perspectives on principal and
administrator support. Van Waardhuzien conducted a study focused on the perceptions of the
support between administrators and teachers pertaining to music education.102 The quantitative
study, was conducted via survey with a variety of music teachers and administrators. The results
concluded that the administrators perceived that music teachers engaged in controlling teaching
practices, especially those with advanced levels of education. Administrators perceived this
practice as detrimental for the students and desired controlling teaching practices and more
flexibility pertaining to teaching music.
Additionally, Wenglicki conducted a study that focused on principal decision-making to
include music education in a school curriculum. The qualitative case study contended that when
making these curriculum decisions, principals tended to consider administrative values, budget
considerations, the use of data, and the right fit.103
Major also discussed the inclusion of music education in K-12 public school districts. For
example, the author focused his research on the decision-making process for either maintaining
music education or removing it from a school’s curriculum. Collecting qualitative data from
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semi-structured interviews, Major found that when deciding to either maintain or remove music
education programming from a school’s curriculum, six factors were considered: (1) their own
personal values and philosophy of music education; (2) the values and demands of the
community at large; (3) the quality of the teaching that the K-12 school could provide to their
students; (4) the aesthetic and educational purposes for maintain music education with their
curriculums. (5) any economic values that music education provided to the schools; and (6) how
the music education program contributed to the school district’s overall image.104 These results
appeared in alignment with other studies, as the principals’ values and beliefs were the primary
catalyst for why they would include or remove music education from their school’s curriculum,
highlighting that Every Student Succeeds Act (ESSA) (2015) does not always maintain or
enforce music education in district curriculum. Therefore, it is essential for both school district
administrators, principals, administrators, and teachers to understand how ESSA governs music
education within public schooling.
Every Student Succeeds Act
ESSA was enacted in 2015 which governs policies within K-12 public education. There
are some policy implications pertaining to music education as a result of this federal law and as
evidenced by a variety of studies. Darrow conducted a study exploring ESSA implications for
students and music educators.105 During his study, the author reported that many of the nation’s
music educators supported the new law as it aims to facilitate a well-rounded education for all
students, including music. In fact, music education was included in ESSA as a core subject for
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all students, instead of strictly STEM-related classes.106 Therefore, since the verbiage of ESSA
includes music education as a necessity, principals, administrators, and school districts can
decide whether or not to include music within their curriculum. This indicates that the law may
not necessarily support music education in full. For example, Tuttle reported that due to ESSA, it
is possible to utilize ESSA to lobby for the inclusion of music education in schools as ESSA
contains specific language that supports the cause. Tuttle reported that ESSA has provided a
strong definition of a well-rounded education, focuses on Title I schools, provides accountability
to schools, and protects from student pullout of specific subjects.107 This is a manner in which
teachers and administrators can effectively lobby for change to include music education in their
schools.
The previous law that governed educational policies for K-12 public schools was No
Child Left Behind (NCLB) in 2001. NCLB was enacted for very specific purposes. Ideally, it
was meant to close the academic achievement gap widening among public school student
subgroups.108 However, the government connected the goal of closing the achievement gap to the
school budget.109 Schools that would be able to meet standards, as measured by the school's
adequate yearly progress within the subjects of math, science, language arts, and social studies,
are assured of their budgets while those that would not, could experience a reduction in their
budget. Because music and the arts were not included, it was evident the extent to which the
government views the value of music education. When drafting the act, there were no questions
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as to why music was not included, making it seem as an inferior subject.110 The natural result of
these four subjects is important as evidenced by the relation to school’s budget that is focused on
at the expense of non-tested subjects. This demonstrated how there was a decline in music
education offerings during NCLB, and there is still a decline in music education under the ESSA.
Summary
As researchers continue to advocate for music education to be treated with respect and
included in STEM courses and programming, it has become apparent that the majority of authors
have not maintained this focus during their research. Researchers conducted studies on the value
of music education at the K-12 level, but few examined how music education can be effective.
There is also a clear practice gap. In research, the importance of teacher professional
development opportunities has already been established.111 However, K-12 schools still do not
offer professional development opportunities to their music teachers and do not have strong
commitment toward their music curriculum.112 There is still a pervasive sense from school
leaders that they do not value music education, which is manifested in how they do not prioritize
giving music teachers professional development opportunities.113 The purpose of this qualitative
case study is to identify perspectives that have not yet been explored and documented concerning
the experiences and perceptions of K-12 principals regarding the offering of professional
development opportunities for music teachers. Perspectives on the need for professional
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development opportunities have emerged as themes through an exploration of literature, yet, the
majority of studies have focused on STEM programming, not the arts. The next chapter is the
research methodology that will guide this study.
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CHAPTER 3: Methodology
Introduction
A global decline in the offering of music education programs occurs due to curriculums
not being supported in educational reforms, and schools placing a greater emphasis on
standardized testing. Outside of the need for music education to be added alongside science,
technology, engineering, and mathematics (STEM) programming, there appears a lack of support
that would allow for the kind of teacher development needed regarding the strengthening of
music education programs in K-12 environments. The importance of teacher professional
development opportunities has been acknowledged in research as directly impacting teacher
confidence, which, in turn, can affect the strengthening of music programs in schools. K-12
schools not offering professional development opportunities to music teachers can communicate
the insufficient commitment to supporting the music curriculum, or the perceived unimportance
of the music curriculum. Therefore, the purpose of this qualitative case study is to identify
perspectives that have not yet been explored and documented concerning the experiences and
perceptions of K-12 principals when it comes to offering professional development opportunities
for music teachers.
This chapter will provide an overview of the study’s methodology by highlighting the
methodological design and research questions and hypotheses that will guide this study.
Additionally, this chapter will discuss the study’s setting, participant selection, the
instrumentation, and the study’s procedures. This chapter will then conclude with a discussion of
the study’s data analysis plan and the ethical procedures that the researcher will follow.
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Design
This study will follow a qualitative case study design. A qualitative methodology was
selected for this study because the aim of qualitative research is to analyze non-numerical data
that allows participants to provide researchers with their perceptions, lived experiences, insights,
and world views.114 Previous studies have been completed that have followed a quantitative
design in order to understand the perceptions of principals, especially as it pertains to the state of
music education in K-12 schools. For example, Abril et al. conducted a study that focused on
understanding principal perceptions on the state of music education in secondary schools.
Following a quantitative design, the authors surveyed 1,000 secondary school principals around
the United States.115 Collecting data via survey, the researchers posed closed-ended questions in
order to determine perceptions. However, there was a limitation with this form of research, as the
participants in their study could not answer the questions of the survey in their own words.
Therefore, this limited the scope of responses participants provided thus, not fully capturing their
perceptions and experiences pertaining to music education. The authors further suggested that
future studies should follow a qualitative design in order to allow participants to answer
questions more deeply truly reflecting their perspectives on the topic. Additionally, other
researchers that have focused on the perceptions of music education have conducted qualitative
studies. For example, Forrester conducted a qualitative study to better understand four preservice music teachers’ perceptions of an urban service-learning initiative.116 Following a
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qualitative case study methodology, the author conducted semi-structured interviews with four
pre-service teachers. A case study design allowed the author to generate an in-depth, multifaceted understanding of the phenomenon being explored.117 The phenomenon typically explored
in case study research is complex, which requires the generation of new ideas and the illustration
of theories.118
There are some basic characteristics of a qualitative study that need to be discussed to
ensure that it aligns with this current research. For example, although it is important to keep
participants in their natural setting, this research will be required to tweak the method in which
the data are collected. Due to Centers for Disease Control and Prevention’s (CDC) social
distancing guidelines in response to COVID-19, the researcher will be conducting the semistructured interviews via Zoom video conferencing. Therefore, the participants will still be in
their natural environments; however, will be communicating with the researcher over video
conferencing in order to maintain CDC guidelines.119 In this current study, the researcher will be
completing thematic coding, where he will electronically record each interview and transcribe
them in preparation for data analysis. When completing the data analysis following a case study
approach, the researcher will then interpret the text from the semi-structured interviews to allow
for an idiographic approach. An idiographic approach allows the researcher to focus on each of
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the individuals being interviewed and emphasize their unique perceptions and lived
experiences.120
Questions and Hypotheses
Research Questions
The following research questions were used in this study:
RQ1: How do K-12 principals perceive the importance of professional development
opportunities for music teachers in K-12 environments?
RQ2: In what ways could adding music education into STEM programming benefit
student learning?
Hypotheses
Because this study is following a qualitative methodology, there are typically no
hypotheses. However, this study will serve as an example of the importance of the need for
schools to support their music teachers, to provide professional development opportunities, and
to include the arts into STEM programming. This in turn can create an implication for students
and teachers alike. Teachers could be provided with professional information that can assist them
in creating strong curriculums that are current to their students, while students can benefit from
this study by being afforded an increased learning environment that better supports curriculum
goals, current technology usage, and strong instruction.
RQ1: How do K-12 principals perceive the importance of professional development
opportunities for music teachers in K-12 environments?
H1: K-12 principals perceive professional development opportunities for music teachers
in K-12 environments as assisting them in building stronger programs, providing them
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with higher levels of skills, and becoming more efficient in the classroom. This, in turn,
can promote stronger music programs.
H01: K-12 principals do not perceive professional development opportunities for music
teachers in K-12 environments as assisting them in building stronger programs, providing
them with higher levels of skills, and becoming more efficient in the classroom.
RQ2: In what ways could adding music education into STEM programming benefit
student learning?
H2: Adding music as a core subject would benefit student learning by providing students
with a more robust educational offering, highlighting the need for creativity within a
school’s curriculum, and improve the school’s overall test scores.
H02: Adding music as a core subject would not be beneficial to student learning as
principals could report that STEM programming currently is what is needed for students
to learn. For example, STEM is what the majority of schools follow to adhere to testing
requirements and promote funding sources.
Participants
The researcher will recruit six participants with the final number of participants being
determined by data saturation. Data saturation occurs in qualitative research when the researcher
experiences a redundancy in the answers that participants provide; that is, no new information is
gleaned from the participants signaling the need to end data collection.121 The participants of
School A, School B, and School C were selected due to the convenience in which the researcher
can recruit participants. The researcher has previously worked in the school district and is
acquainted with the principals. Therefore, the researcher will follow a convenience sampling
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method when recruiting participants. A convenience sampling method is a form of nonprobability sampling, where the researcher recruits participants based upon the convenience of
the population.122 In order to participate in this study, participants will be required to meet
specific criteria:
1. Each participant will be required to work in a K-12 environment.
2. Each participant must be currently employed as a principal.
3. Each participant must work in the Southeastern region of the United States.
By ensuring that each participant meets the above criteria, the reliability of the data will be
strengthened.123 Additionally, the researcher will pose demographic questions to each participant
that includes gender, age range, level of education, the type and level of school in which they
serve, and amount of time working as a principal in their school setting. Those participating in
this study reported the following demographic variables:
Participant 1.
Participant 2.
Participant 3.
Participant 4.
Participant 5.
Participant 6.
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Instrumentation
The data collection method that will be employed in this study includes that of semistructured interviews (see Appendix C). When conducting the interviews, each of the six
participants will be asked the same twelve open-ended questions in a private setting. Each of the
interviews will be conducted at a location that is convenient for both the participant and the
researcher; however, the researcher will ensure that each setting promotes confidentiality and
privacy. When developing the interview questions, the researcher will ensure that they are in
alignment with the study’s problem statement, the purpose, and the research questions.124
Additionally, the researcher will obtain the expertise of a panel in order to reduce any instances
of researcher bias by creating an interview protocol. After developing the interview questions,
the researcher will contact three individuals who have similar educational and professional
experiences. The panel of experts and the researcher’s thesis Chair will review the interview
questions in conjunction with the study’s purpose, problem, research questions, and
methodology, and if they contend that the questions are not in alignment, they will provide
feedback to the researcher.125 When obtaining the feedback from the panel of experts, the
researcher will adjust as requested.
Procedures
Before beginning the study, the researcher will obtain approval from Liberty University
Institutional Review Board (IRB) (see Appendix A). After obtaining permission, the researcher
will then begin contacting potential participants via phone calls to recruit them for the study (see
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Appendix B). In order to recruit participants, the researcher will contact principals located in
school districts in the southeastern region of the United States. Because the researcher is
recruiting six participants that will represent different school levels in a K-12 environment; two
elementary school principals, two middle school principals, and two high school principals, the
researcher will contact them via phone. When communicating with the participants, the
researcher will explain to them the purpose of the study, what is required of the participants, and
the criteria that the participants needs to meet in order to join the study.
Once interested individuals contact the researcher, he will then check to ensure that they
meet the criteria of the study, that include:
1. Each participant will be required to work in a K-12 environment.
2. Each participant must be currently employed as a principal.
3. Each participant must work in the Southeastern region of the United States.
Once participants are selected, the researcher will then schedule them a time to complete
a semi-structured private interview. The interviews will be completed via Zoom video
conferencing in order to align with CDC guidelines of social distancing in relation to their
response to COVID-19. The researcher will email a copy of the consent form (see Appendix C)
to the participants before meeting with them on Zoom, and will have the participants sign and
return the consent form to the researcher before the beginning of the interview. The consent form
will provide each participant with an overview of the study’s purpose, the requirements of the
participants, how confidentiality and privacy will be maintained, and the level of risk associated
in participating in the study. This study presents little to no risk, as the participants are only
discussing their perceptions and experiences about the phenomenon being discussed.
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Additionally, the participants will be informed that they can remove themselves from the study at
any time and without any repercussions.
During the interviews, the researcher will ask each participant the same twelve openended questions with the estimated time for each interview being thirty to forty-five minutes.
During each of the interviews, the researcher will also have an opportunity to pose follow-up
questions to deepen the understanding or clarity of the answers and will record notes on nonverbal behaviors of the participants. When recording notes on the non-verbal behaviors of the
participants, the researcher will write his notes in a field notebook. After each interview has been
completed, the researcher will digitize the notes in preparation for data analysis. Each interview
will be recorded and will then be transcribed in preparation for data analysis. After the interviews
and the transcriptions have been completed, the researcher will meet again with each participant
to conduct member checking. Member checking is a process where each participant will review
the transcript of their interview to ensure accuracy of the data collected.126 If the participants
report any discrepancies of the data collected, the researcher will adjust as required. This will aid
in increasing the reliability of the results.
Data Analysis
In order to prepare the data for analysis, the researcher will transcribe each of the
interviews as well as the observation notes identified during the interviews. Data analysis will be
completed by using NVivo 12.0, a qualitative software program that aids in identifying codes in
the data that are collected. NVivo is used at the majority of research universities. The researcher
will also complete the analysis using a qualitative codebook. A qualitative codebook will
highlight the themes that have emerged from the dataset, alongside the participant quotations that
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support each theme. When completing the data analysis, the researcher will follow an inductive
content analysis. An inductive content analysis allows researchers to examine commonly used
words, phrases, and ideas in a dataset in order to identify any emerging themes.127 Completing
data analysis in this manner is important as previous researchers have completed an inductive
content analysis when completing qualitative case studies. For example, Wenglicki conducted a
study that focused on equitable access to high school music education.128 During the study, the
author employed a case study design in order to better understand principal perceptions of the
decision-making processes pertaining to the inclusion of music education in their schools.
Collecting data from twelve high school principals, the author conducted semi-structured
interviews and a qualitative inductive analysis. By following this form of data analysis, the
author was able to find four different themes that answered his research questions. For example,
regarding principals’ decision-making process, the principals reported administrative values,
budget considerations, use of data, and the right fit as being factors of whether they offered
music education to their students.
The researcher will also complete an analysis with the data collected from the participant
observations in order to account for triangulation. Triangulation occurs in qualitative studies
when the researcher utilizes more than one data collection method in order to increase the
reliability of the results and findings.129 When completing the observations analyses, the
researcher will conduct a content analysis on field notes, where he will search for similar
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observations between the participants while connecting this information to the semi-structured
interviews.130
Trustworthiness
Trustworthiness is defined as the level of confidence that a researcher has on the results
of the study. Trustworthiness will be highlighted in this study as the researcher will employ
different constructs that can increase the reliability of the data and results.131 For example, the
researcher will complete member checking which is a tool that enhances credibility of the
results. During member checking or peer debriefing, the researcher will conduct a participant
review of the semi-structured interview transcripts to ensure that the data collected are accurate
and encompasses thick, rich descriptions. If any participant reports inaccuracies, the researcher
will implement changes to the transcript to reflect exactly what the participants iterated.
Another method of trustworthiness in this study is that the researcher will employ the
services of external auditors. The external auditors will act as a panel of experts and will review
the study’s semi-structured interview questions to ensure they are aligned to the study purpose
and problem, as well as the identified research questions, methodology, and theoretical
framework. The external auditors will also review the results to ensure they are aligned to the
research questions.132 Finally, in order to limit instances of researcher bias, the researcher will
also implement epoche. Epoche occurs when the researcher sets aside any assumptions that he
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may have about the site, the participants, and the topic being studied.133 In this instance, the
researcher will review any former roles and relationships that he has at the school sites where the
research is being conducted, as well as describing any personal thoughts that he may have on the
topic.
Ethical Procedures
This study will also follow specific ethical procedures. The first ethical procedure will
include that the researcher will obtain permission from both his university’s Institutional Review
Board (IRB) and the school districts (see Appendix A) in which he is collecting data.
Additionally, the researcher will ensure that each participant completes a consent form that
provides an overview of the study’s purpose, the requirements of the participants, how
confidentiality and privacy will be maintained, and the level of risk associated in participating in
the study. This study presents little to no risk as the participants are only discussing their
perceptions and experiences about the phenomenon being discussed. Additionally, the
participants will be informed that they can remove themselves from the study at any time and
without repercussions.
In regard to confidentiality and privacy, the researcher will not refer to the participants by
identifying information. Instead, each participant will be referred to in numerical order (e.g.
Participant 1, Participant 2, etc.). The participants’ schools will also be referred to in alphabetical
order (e.g. School A, School B, etc.). The researcher will store both hard copies and electronic
forms of data in a locked filing cabinet or a password-protected file that is located inside the
home office of his personal residence. The researcher will destroy all data and participant
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information after a period of five years, which is in alignment with his university’s IRB
guidelines.
In order to ensure that the researcher will report factual information from the semistructured interviews that are in alignment with the correct identity of each participant, the
researcher will complete member checking. Member checking is a process in qualitative research
where the researcher will complete a private follow-up interview with each of participants after
he has transcribed the previous interview.134 During the follow-up interview, the researcher will
provide each participant with the transcript from his or her interview where he or she will have
an opportunity to review the transcript for an inaccuracies. If the participants find inaccuracies,
they can inform the researcher who can then implement changes to reflect exactly what the
participant iterated. Completing member checking aids in increasing the reliability of the results
of the study, ensuring a strong case study.135
Summary
The purpose of this qualitative case study is to identify perspectives that have not yet
been explored and documented concerning the experiences and perceptions of K-12 principals
when it comes to offering professional development opportunities for music teachers. This study
will follow a qualitative case study design where the researcher will recruit six participants and
collect data via semi-structured interviews. The researcher will follow specific ethical guidelines
by ensuring that confidentiality and privacy is maintained as well as ensuring that the researcher
questions are aligned by utilizing a panel of experts.
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This chapter provided an overview of the study’s methodology by highlighting the
methodological design and research questions and hypotheses that will guide this study.
Additionally, this chapter also discussed the study’s setting, participant selection, the
instrumentation, and the study’s procedures. This chapter concluded with a discussion of the
study’s data analysis plan and the ethical procedures that the researcher will follow. Chapter
Four will provide a presentation of the study’s results.
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CHAPTER 4: Presentation of Findings
Introduction
The importance of providing teacher professional development opportunities has been
acknowledged in research as directly affecting teacher confidence, which, in turn, can influence
the strengthening of music programs in schools. The purpose of this qualitative case study is to
identify perspectives that have been previously explored and documented concerning the
experiences and perceptions of K-12 principals across different school levels regarding
professional development opportunities. After the return of consent forms, semi-structured
interviews were completed via Zoom video conferencing facilitating COVID-19 social
distancing protocols. This chapter will provide a presentation of the study’s results and conclude
with a discussion of the study’s major themes as a result of the analysis.
Results
A series of responses to 12 semi-structured questions was analyzed using text analysis to
allow immersion in the responses of the six participants. Text analysis included sorting and
extraction of concepts based on open coding of participants’ words, phrases, and sentences.
Classification entailed categorical aggregation and establishing patterns of categories for each
question concept. This was followed by development of generalized themes and direct
interpretation of emergent themes.
Description of Participants
The study is based on semi-structured interviews conducted among six principals within
the education system. The mean age of participants was approximately 46 years old with ages
ranging between 35 years and 55 years. The ethnicity of respondents was evenly distributed
between Black and White. Participant’s mean years of experience was 20.2 years. The context
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within which they experienced the phenomena being included precollege level education
institutions within the study district. Specifically, one participant worked within a suburban
PreK-5 school within another being from a rural elementary K-5 school. Two participants
worked within middle schools (6th-8th) located in suburban and urban area. Another two
respondents worked within urban high schools (9th-12th). Study participants were primarily
educational specialists.
Table 1. Participants Characteristics
Age Gender Ethnicity
35 Female Black
48 Male
White
49 Female White
37 Male
Black
55 Male
White
49 Male
Black
Source: Fieldwork 2021

Education
Years of Experience
Specialist
12
Specialist
22
Specialist
26
EDS Specialist
16
EDS Specialist
30
Doctorate
15

School Type
PreK5
Elementary K-5
High School 9th-12th.
High School 9th-12th.
Middle 6th-8th
Middle 6th-8th

Context
Suburban
Rural
Urban
Urban
Suburban
Urban

Research Question 1: How do K-12 Principals in Different School Levels Perceive the
Importance of Professional Development Opportunities for Music Teachers in K-12
Environments?
The experiences and understanding of participants emerged as subthemes forming the
response to the research question one. Discussion with K-12 principals from different school
levels provided a perception of the importance of professional development opportunities for
music teachers. The discussions were based on the experiences of principals from different
school levels. To gain an understanding of the importance of professional development
participants first provided a description of the music programs within their respective schools.
Against this context, participants related the type of school support provided to music educators
and their understanding of music educators response to these professional development
opportunities. Participants discussed perceived benefits of the current professional development
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and its importance. Participants further highlighted the importance of professional development
by suggesting how schools could further support music educators through additional professional
development training.
Participants were first asked to provide a description of the music program within their
school. Their descriptions provided some insight into their expectations for a music program’s
offerings, structure, and the extent of its integration into the general school programing. All
principals described a music program that had varying degrees of integration. One school
indicated being certified in STEAM programming while three schools were in the process of
“shifting” to STEAM from STEM. Three characteristics were identified in the principals’
descriptions of their music program.
A Music Program is Comprehensive, Active and Robust
Principals described their programs as having in-classroom and after-school
programming. The programs were considered comprehensive, active, and inclusive of a wide
number of grades during and after school. This presentation of the musical program presented a
notion that there was “an array of opportunities” at all levels of the school for student
participation in the musical programs. Further, there was a sense of robust arts integration among
participants’ descriptions of their school programs.
For Participant 1, the musical program presented an in-classroom comprehensive
program for pre-K through fifth grade in addition to an “after-school” chorus program for third
through fourth grades. Similarly, Participant 6 described the program as having in-classroom
choral and band classes at all levels as well as afterschool performance chorus and band
programs. Participant 4 proudly described their school program as focused on “robust arts
integration” into the curriculum given the institution’s STEAM certification. As a consequence,
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Participant 4’s program extended band and chorus offerings to all grade levels as in-classroom
experiences. Therefore, teachers were able “to embed music into lessons as a way to have
students, realize explicit connections to what they're learning.”
A Music Program is Structured and Organized
Some participants referred to the administrative nature of their musical program.
Participant 2 described the musical program as being structured and organized. The music
program was organized on a block schedule for band, orchestra and chorus. The program was
further structured to incorporate two student groups from sixth to eighth grade. Musical
programs were also organized based on years of experience as indicated by participant 3, “We
have a number of offerings with varying levels of years of experience from beginner,
intermediate, advance music band program.”
A Music Program is Eclectic and Diverse
Participant 3 characterized his school’s program as having “unique offerings” meant to
engage students that were not part of the core music program. Among these unique offerings was
an opportunity to learn and play jazz. Students were also offered the chance to take music as an
elective or engage in a pathway. Participant 5 described his program as “pretty diverse” having
general music programs from as early as kindergarten. The eclectic nature of the program is that
while chorus is offered between third and fifth grade, a modern band and STEAM funk band
program is also available. However, the current pandemic has restrained the program
temporarily.
Considering their description of the music programing offered in their schools,
participants’ responses with regards to how they support music educators in teaching the
curriculum revealed that the general approach to maintaining their program was continuous
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access to professional learning resources that complimented the district-level capacity building
initiatives. Three themes related to the professional development of music educators were
identified based on the interview question “How does your school support music educators in
teaching the curriculum?”
Music Specific Professional Development at District Level
In considering professional development opportunities provided to music teachers, issues
concerning availability of fewer music-specific opportunities compared to general teaching
development opportunities were addressed. This was in juxtaposition to much of the musicspecific professional development resources provided at the district level. Most principals
underscored the district level as the main source of professional learning for music teachers.
Participant 6 indicated that music teachers are exposed to both music-specific and general
professional development. The former primarily through district-led programs. Participant 6
outlined that:
There is really two forms of professional development. So, there is professional
development that's focused just on the classroom platform, information needed for
successful teaching strategies, student engagement. Again, for the virtual there has been a
lot of professional development that's been pushed through, and again the target
audience, for that is all teachers. However, with our Music Department, the district has
offered some professional development on how to teach a student to play an instrument
virtually or perform a chorus concert virtually, so there has been a lot of opportunities for
that.
At the district level, a music coordinator offered professional learning opportunities
(Participant 1). Participant 3 also indicated that district-level music specific support was
provided by a designated district music program director. According to Participant 3, the support
entailed professional development opportunities, funding, and resource support for music
teachers. Participant 3 indicated that:
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They received a lot of support at the District Level. First and foremost, through our
designated district music program director, [we] receive just like any of our other core
disciplines, or any of our other elective disciplines that District Level support which
could be in the form of district level professional development or access to funds, and
resources.
Music Specific Professional Development at School Level
At the school level, the professional development for specific music teachers was less
common. Notwithstanding, at the school level, several issues influenced the provision of
resources to music teachers. For instance, only one music teacher was employed by the school,
as in the case described by Participant 1, therefore, there was no specific program offered for
professional development, only “school-wide professional development activities.” The second
issue was availability of fiscal resources to fund opportunities specific to music teacher
development. Participant 2 described that music specific professional development opportunities,
offered by the school, had “a green light to do … conferences and any type of professional
development that [the music teachers] actually asked for”. However, there were spending
limitations if opportunities are out of state. The school will leverage leave time for teachers to
access the resources in lieu of funding traveling and accommodation costs. Where the venue for
training and professional development was in state or local, the school usually paid for the
professional development resource. Participant 4 reflected that professional learning offered by
the school was meant to complement district level offerings.
Participant 1 indicated that there were no professional learning opportunities throughout
the year. However, the school facilitated teacher attendance at professional music education
conferences. Participant 3 recounted that at the school level, his previous school music teachers
were afforded opportunities to engage in professional development throughout the state.
However, he was not able to indicate music-specific professional development at the current
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school. Notwithstanding, Participant 3 explained that non-music specific professional
development was provided to music teachers to improve quality of instruction.
Participant 3 indicated that:
We provide an opportunity for our teachers on campus to really be a part of the normal
professional development that we offer to all of our teachers in terms of quality
instruction, so that’s the extent of the professional development support that they receive.
District Level, Site Based specific to their discipline was, primarily led by music teachers
themselves. But then also we require and expect our teachers in the general job of
professional development around quality instruction, teaching and learning.
Open Access to Professional Development Resources
Participant 2 highlighted that the type of school-level support provided for music
professional development was to “provide them with every type of curriculum necessity,
resource and try to get them anything that they wish and desire.” Participant 2 indicated that
regarding musical teacher support “anything and everything” was supported to facilitate
curriculum development.
Participant 4, in reflecting on the type of resources offered at the school level, suggested
that professional development that introduced new skills were provided to enhance work in the
music classroom as well as extend to other content areas. Participant 4’s philosophy was that:
Anything that we can do to benefit … staff in terms of acquiring new skills, we should
share. [The school] will benefit from that. So I definitely support my teachers being
teacher leaders and also being you know advocates for extending out learning as a staff.
Participant 5 outlined that in the journey to becoming certified as a STEAM institution,
the school provided musical content support for music teachers to embed music curriculum into
the school’s classroom content. To this end, the nature of music teacher support at the school
level included school-led professional learning opportunities for content [development] for fine
arts teachers, “to support the efforts of getting them to integrate music lessons.” This support was
expected to allow for greater “arts integration” and resulting “embedding of music curriculum
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into our everyday content.” Participant 6 indicated that overall program support to music
teachers also included financing virtual musical curriculum training as well as support as
evidenced by buying music, sheet music, and instrument repairs.
A novel professional development approach was highlighted by Participant 5 where the
school partnered with a nonprofit organization “to provide various arts related professional
learning (PL) for all of the teachers to engage and learn to incorporate the visual arts into musical
class.” The partnership with the nonprofit organization provided workshops on methods for
incorporating music into daily lessons. Participant 5 wanted his teachers to be “well versed in
everything, so he leveraged the district provided trainings to our music teachers, and school
provided music training to all the other teachers as well, to make sure that they all are well
versed in each of the arts.”
Participants were asked “How do you feel your music teachers respond to the
professional development opportunities?” Their responses suggested that, to them, music
teachers responded positively to professional development opportunities. In general, participants
perceived their music teachers participated in professional development opportunities for three
purposes.
To Improve Pedagogy
Participant 1 indicated that his music teacher had been responding positively as she was
inspired by an interest in learning and improving her practice. Participant 1 revealed that his
music teacher “always looks forward to attending professional learning activities where she can
get new ideas that she can implement in her classroom.” A similar reflection is presented by
Participant 2 that outlined “I think they respond in a positive way, I think all three (3) of them are
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wanting to see what other folks are doing around the state, and around the nation they're wanting
to improve their pedagogy, so you know I think they gladly accept it.”
Participant 5 was impressed with the response of his music teacher to engaging in
professional learning effectively adding innovations to the classroom. Participant 5 revealed that
following professional learning activity, his music teacher was able to infuse “an explosion of
various genres to be explored with all of our students.” As participant 5 was able to ascertain the
immediate engagement of his teacher following music-specific professional development.
Consequently, there was an openness to provide similar opportunities as “she wants to explore
more to make sure she's doing effectively”.
To Collaborate with the Wider Professional Learning Community
Participant 3 observed that beyond developing pedagogy, his music teachers were highly
motivated to embrace professional development offered as it allowed them to develop
collaborative relationships in the wider music teaching community. This was important as the
music department was small compared to other departments. Being able to initiate and engage
with the wider community of music teachers was beneficial to the teachers and school.
According to Participant 3:
To have the opportunity, to have that district collaboration and the professional learning
community is important and something that they look forward to. But they also have
worked within their own Arts Department to have some of that interdisciplinary
collaboration through our Arts, our Theater, at least at this particular school I know that
there are schools that have other offerings, but they as a visual performing arts
department engage in the professional learning community, and really enjoy the
opportunity to share those best practices and engage in conversation about the work that
they are doing. Certainly, our teachers embrace it, but they also look forward to engaging
particularly at the district level and at the site level.
Participant 6 noted an openness among his music teachers to seek professional learning
opportunities for growth. In response to their openness, Participant 6 was willing to
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accommodate new ideas to provide the best music program. This reflects the positive feedback
originating from professional learning and development opportunities that build the music
teachers’ capacity to dispense new music program ideas within the classroom.
Participants reflected on the ways in which the current professional development
opportunities offered to music educators assist them in teaching music. Two main themes
emerged from discussions. The first theme related to the general classroom management. The
second theme was associated with creating opportunities for musical ideation within the
classroom.
General Classroom and Student Management Skills Development
Music teachers according to participants were exposed to district- and school-led
professional development opportunities. Participant 3 indicated that district-level specialized
music education professional development opportunities provided tools and resources for
teachers to develop their skills. At the school level, Participant 3 indicated “that the general
professional development that we offer certainly provides the skills, the resources, the tools for
music educators to facilitate quality instruction, and ultimately engage students.”
Notwithstanding, Participant 3 highlighted that there was need to prioritize and focus on
improving the more specialized professional development for music teachers at the school level.
From the perspective of Participant 4, district-level training, as well as specialist training, was
particularly robust. In particular, Participant 4’s music educators consistently indicated that
“professional development opportunities are beneficial” being “useful in the classroom setting.”
Outside the Box Ideas are Fostered to Inspire Pupils and Colleagues
Participants iterated that their perceptions of the prevailing benefits of music teacher
professional development were that music teachers valued the opportunities to learn about other
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music programs and the new innovations in the musical education learning community. The
effect was that there were more innovative ideas being considered and implemented in schools
fostering interest in music as well as inspiring students and colleagues.
For Participant 5, this was reflected in the discussions with his teachers where they were
encouraged to “think not as a traditional music not in a traditional music manner, but also having
them think how a how you can make any lesson work with music, if you think about it in a way
that most wouldn't typically think of it as.” From this perspective, Participant 5 promoted
professional development activities that would facilitate teachers learning different strategies to
implement in teaching music. The alternative effect of teachers benefitting from such activities,
according to Participant 5, was learning “outside the box strategies” that could be shared in
schools and the classroom. This ultimately advances the students’ learning and their
understanding of content.
Specifically, Participant 6 found that professional development provided his music
teachers with “a toolbox or a tool kit for new ideas.” Particularly within the current context,
(COVID Pandemic) Participant 6 thought that the opportunities for teachers to obtain support in
developing new ways of reaching music students significantly affects the students, school, and
wider community. In discussing the question of ways in which schools could improve the
support of music educators five themes emerged. The first theme related to promoting an
environment that enabled sharing of music teaching innovations. The second theme was
promoting open communication of resource requirements for music educator’s professional
development. A third theme was fostering a diverse financial support of music programs. The
fourth and fifth themes were associated with encouraging collaboration and feedback among
music educators and administrators.
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Maintaining Support and Freedom to Share Ideas
Participant 4 mentioned that music educators appreciated the level of support that they
received. This complemented the school’s ability to facilitate music educators innovating in the
classroom. Participant 4 further indicated that music educators also appreciated their level of
discretion to implement new ideas in the classroom. Participant 4 felt that, “having that level of
freedom in the ability to share ideas” music educators could see tangible support for engaging in
professional development and adopting new ideas from the wider music education community.
Maintaining Open Communication on Resource Requirements.
A related theme was that schools can better support music educators by promoting open
communication, particularly regarding resource requirements. For Participant 2, producing firm,
financial stability compared to others in the district, the school was able to effectively respond to
music teacher program requirements. Participant 2 indicated that fostering an open
communication channel allowed music teachers to “tell us what they need, and what they want,
what they desire, we try to make sure they get it.” This was based on two-way dialogue between
the teachers and school administration based on the shared objective of using resources to
achieve agreed upon outcomes in the classrooms.
Diversifying Financial Support Sources
While some schools were financially sound, others were not. As a consequence, concerns
surfaced regarding a diversified source of financial support for music education. Participant 1
iterated that while encouraging music teachers to seek professional development opportunities,
the financial implications were constraints. Participant 1 affirmed that “Certainly, funding is
always an issue,” notwithstanding, this priority is still assigned to meeting requests of the music
teacher. Participant 1 concluded that “continuing to offer financial support to that program is a
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way that we can continue to provide (tangible) support.” Similarly, Participant 6 suggested that
“I think it goes back, probably to the dollar bill, and I think a lot of people would say that.” In
reflecting on school budget allocations, Participant 6 thought that there should include:
A little more money allocated to sending them [music teachers] to various workshops or
web wellness case webinars or things you know off campus. I know the district provides
a little bit of support financial support for that, and they have taken advantage of it, but I
do think there is more opportunities out there that they'd love to participate in, you know
if we had the financial backing.
Encouraging More Collaborative opportunities.
One participant thought that the school could improve the support music educators
receive by have regular meetings. As for Participant 5, “having specific meetings with a music
teacher would help “to establish a plan, help us move forward when supporting the music
program in our school community.” Participant 3 also perceived that there was a collaborative
gap in support for music educators. Participant 3 suggested that in his school, greater priority
was assigned to the visual and performing arts department. Participant 3 thought that there
existed opportunities for more collaborative relationships in the music program. Participant 3
mentioned that “I think certainly if we took an honest assessment, there is an opportunity for us
to grow in our collaboration” between the other departments and music department.
Meeting for Discussions and Feedback
The participants provided mixed responses regarding the frequency in which they met
with music teachers to discuss the curriculum, pedagogy, and professional development
opportunities. Two participants indicated that they met occasionally or conducted “drive by
meetings.” Which implied that meetings were irregular or were called based on music-related
issues. The remaining participants indicated scheduling that ranged from a short interval of
weekly meetings to a longer interval of twice a year. Notwithstanding, the interval or meeting
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routine, participants found that the meetings resulted in good feedback for planning outcomes as
well as good discussion of teacher performance and program status. It was from these feedback
meetings that principals were able to identify additional professional development opportunities
desired by musical educators.
Principals were asked to discuss additional professional development training
opportunities desired by music educators within their schools. Three professional development
training need emerged among participant responses. The first need was for music educators to be
able to access more specialized musical development training. This was followed by the desire to
establish more partnerships with other musical programs. A third desire identified by principals
was being able to build capacity to administer virtual learning environments that facilitate
musical curriculum.
Specialized Music Professional Development Training
In considering additional professional development opportunities of benefit to music
educators, Participant 3 suggested the need for specialized music training activities. Participant 3
believed that specialized training “unique to their discipline” would be most appreciated. This
idea was based on the thinking that developing a unique set of skills in teaching music would
enhance student engagement. Participant 3 thought music educators’ approach to teaching was
an example of how to engage students, “because it is essentially embedded within their musical
discipline where students have to be engaged.” For Participant 3, this represented a vital aspect
of the classroom experience modeled by “quality teaching” and opportunities for “learner
engagement.” Consequently, music teachers were already among the group of teaching
professionals that could benefit from further development of their unique skills to advocate for
higher quality learner engagement.
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From Participant 3’s perspective, music educators like other teachers were beneficiaries
of general professional development opportunities offered throughout the school system.
However, Participant 3 thought there were gaps in professional development opportunities that
focused on the technical aspect of musical education. Consequently, music educators could
further benefit from specialized training in musical educational development. Therefore,
Participant 3 believed that for music teachers to grow and “refine the skills, strategies and
techniques that they offer” then “the next level was more specialized professional development
opportunities.” It was believed that if this need were met the direct outcome would be increased
music educator quality and instruction in schools.
Opportunities to Establish Partnerships with Other Musical Programs.
The interviews revealed that the professional development opportunities that Participant 4
would like to be provide for music educators included the opportunity to establish partnerships
with other musical programs. Participant 4 reflected that partnerships allowed educators to
experience other pedagogical philosophies of presenting music content. Participant 4 indicated
that “you could bring a lot more to your own program” by getting an opportunity to partner with
others. Therefore, Participant 4 expressed his desire for music teachers to experience “meeting
with other colleagues in this field.” This would present benefits such as learning how others are
able to increase participation and designing quality lessons applicable to their own school.
A similar premise was expressed by Participant 6 who wanted his music teachers to have
the opportunity to travel and experience other programs. Participant 6 reflected that music
educators should be able to take advantage of the wider musical education community by
exploring diverse approaches to teaching music. Furthermore, Participant 6 did not want to limit
teachers based on an assumption that musical program innovation was constrained by limited
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financial conditions at the school level. Participant 6 believed that “if you took the time to go,
visit and participate [in the musical program]” then teachers could adopt more ideas into their
own program leading to greater program success.
Provision of Virtual Learning Capacity Development Resources
One participant spoke about accessing professional development opportunities for music
teachers that could leverage virtual learning environments. While reflecting confidence in his
music teacher’s ability, Participant 5 wanted to ensure that within an ongoing pandemic, a sense
of normalcy could be attained. For this to be accomplished, his music teacher required support in
expanding virtual learning capacities to maintain student engagement with music. Participant 5
mused:
…if we are not out of this pandemic, how do we create a normal life with virtual
learning? I think that would be the biggest thing that I would like to see because I don't
think virtual learning is going anywhere, even if the pandemic goes down, I feel like this
is a lesson learned. What can we do to create that sense of normalcy despite whatever
setting our students are in?
Within this context, Participant 5 wanted to expand virtual learning training for his music
teacher to help return to a state of normalcy for learner engagement.
In response to research question one participants related their experiences to the
understanding of the importance of professional development opportunities among music
educators in the K-12 environment. The discussion was based on the experiences of principals
from different school levels. Participants reflected on their understanding of respective music
programs, professional development of music educators within these programs, perceived
professional development benefits and the gaps that needed to be address. Throughout the
reflections among participants professional development was contextualized as important to
enhancing musical education in K-12 schools.
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Research Question 2: In what ways could adding music education as a core subject benefit
student learning?
Research question two sought to ascertain the benefits of including music education as a core
subject for student learning. To develop an appreciation of the response’s participants were asked
their perception of the importance of the music in a K-12 curriculum. Two subthemes emerged
from their responses. The first subtheme was that music played an important role in STEAM
curriculum development. The second subtheme was that music had the same importance as other
subjects within the STEAM curriculum.
Music Plays a Very Important Role in the Curriculum.
Music in the K-12 curriculum was perceived as very important in the school curriculum.
This assessment was based on lived experiences and witnessing the outcome of participation in
programs through their work. Participant 1 in discussing perception of music in the curriculum,
discussed how music was extremely important in that he had witnessed the benefits firsthand. As
a teenager, Participant 1 actively participated in a music program that helped to shape his life
growing up. As a consequence, his positive experiences have advised his objective of cultivating
strong programs within all schools he has served.
While lived experience was one factor that influenced principals perceiving music as very
important, another factor was the ability of music, as an art form, to provide “a holistic learning
experience.” Participant 3 highlighted that music was critically important and required priority
placement at the secondary level to ensure that students experienced holistic learning. To that
end, Participant 3 agreed with the district adopting the STEAM learning curriculum. The added
value of music included providing an avenue to integrate learning experiences of students.
Participant 3 discussed how:
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We are making a shift as a district in schools to more of a STEAM learning experience
and considering music it provides for our students, and not just for our students that are
interested, but also really as an opportunity for us to have some of those interdisciplinary
connections. We are not there, but we certainly recognize the importance of it. We want
to make that a priority.
Participant 4 understood music as being extremely important, specifically underscoring
the benefits for individual students. The importance of music in the curriculum was based on the
notion of music as a tool for the development of creativity, mental focus, communication, and
collaboration. For Participant 4, music allows teachers to help students perfect additional life
skills preparing students to problem solve and collaborate within other nonmusical activities.
Participant 5 suggested that music was, “an integrative piece of the arts that is very
important.” The context in which Participant 5 was administering school was in transition to the
STEAM program. Participant 5 reflected that the integrative quality of music was a component
of the rationale for a shift away from STEM model. According to Participant 5:
Art was the missing piece that binds our lower achieving students to the curriculum. It
provides an avenue for them to showcase their knowledge. In the way they haven't been
able to present beforehand. So, you tap into a lot of their interest when you put the arts
into the equation, particularly music, because we all can relate to music in some capacity.
According to Participant 6, another reason provided for viewing music as highly
important to the curriculum was that music contributed an educational benefit that produces a
tangible effect on students. Participant 6 thought the influence of music compared to other
aspects of the school curriculum was more visible in the short term. Students were able to better
relate to those benefits and the positive influences on their school life. As discussed by
Participant 4, the influence of the arts, particularly music, included enhanced problem solving
and collaborative skills applicable in a multifaceted in-classroom and out-of-classroom school
context. It was this effect that Participant 6 was able to witness as a positive relationship
underscoring the importance of music and its benefit to students. Consequently, Participant 6
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was able to contrast this positive influence with the lived experience of witnessing the negative
impact when music was removed from curriculum. Participant 6 concluded that “it definitely has
its place and has a huge impact on students,” hence music is important in the K-12 curriculum.
Music has Equal Importance as Other Subjects
While most participants thought that music was very important, only Participant 2
indicated that music was as important as other programs. This reflection, in effect, suggested that
maintaining a holistic school culture was the participants’ primary consideration. From
Participant 2’s experience music programs like other programs were an equal component of a
holistic school culture which therefore require similar resource investments. Participant 2
thought that:
I think the importance of music education, I keep it at the same weight as I have all the
other programs, I look at it, as I do my athletic program, as I do my leadership programs,
as I do anything, and everything that revolves around school culture. I try to pour as
much money and resources into music education, as I do, into athletics, or anything else
that we do.
There were a variety of perspectives in response to the question of the educational
benefits of music on students learning other subjects. Overall, the perspective was that music
education produced some degree of positive effect on behavior, focus, and participation of
students improving their skill development in other subjects.
The Integrative Nature of Music Helps Students Relate to Other Subjects
Principals, in reflecting on whether educational benefits of music on students learning
other subjects, understood music education as integrative in nature. It was this integrative quality
that allowed students participating in musical programs, such as the band or chorus, to develop
innate capacities to use music to relate to other aspects of school life including course content.
This expression was reflected by Participant 1 that thought:
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Music is a subject that really integrate all your projects and encourages the students to
think in a different way than what any other subject does. So music helps to integrate and
relate to all the other subjects and get some context to work in other subjects.
This premise was among the underlying policy thinking for principals to shift from
STEM to STEAM curriculum programming based on discussions with the participants.
Participant 2 found that, like research, there was anecdotal evidence of a relationship between
math performance and musical programs as his “students involved in music education tend[ed]
to do a lot better in math.” Participant 2 also emphasized that there was connection with nonacademic factors such as student behavior. According to Participant 2, “I really think that our
band orchestra and choral kids are better kids as far as behavior as well as academics.”
Upon further reflection, Participant 4 highlighted the role of music’s integrative nature.
For instance, in planning for STEAM transition, there was consensus among educators that the
arts, particularly music, were able “to tap into a different part of the brain … which can enhance
the educational experience.” Participant 4 indicated that schools have been able to capitalize on
music program participation by encouraging students “to explore and create” innovative ways of
problem-solving using musical concepts and skills in other subject areas. Participant 4 suggested
that music programs “challenged them [music students] to come up with, new and innovative
ways to solve real world problems.” This was perceived by Participant 4 as a benefit as “STEAM
curriculum students have the opportunity to bring in musical concepts and skills into other
subject areas.”
Similarly Participant 3 found that, music provided an opportunity for interdisciplinary
connections. To Participant 3, this represented the benefits of holistic experiences for students as
there were opportunities to “carry experiences from one class to be applied in another.” To
Participant 3, this would stimulate interdisciplinary collaboration which speaks to the rigor and
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relevance of musical education. Hence, for Participant 3, music education was “an opportunity
certainly for us to grow in that area and while we do a really good job of that within the visual
and performing arts department there are opportunities for us to grow in providing that
interdisciplinary connection with our other disciplines.” Likewise, Participant 6 opined that
“there is a direct correlation.” This direct correlation could be leveraged to build “a strong
collaborative approach were music student engagement strategies “ripples” from music to other
subject areas. Participant 6 suggested that, based on experience, “among students that are part of
things that they enjoy (for example music programs) there is a kind of a ripple effect…positive
all along any aspect of their school (life).”
Participant 6 observed that by encouraging students “to share themselves and express
themselves through the arts, it just trickles into the rest of their academic career.” Participant 6
further elaborated that:
Some students that are shy or maybe not so open or maybe somewhat reserved can use
the music world to express themselves, and we see that quite a bit you know you may not
want to get up in front of the class and talk, but they don't mind marching in the parade
playing the tuba or something of that nature. I just think it's just positive, no matter how
you look at it it's just a positive environment for the students.
Music Education Creates an Avenue for Student Engagement
Based on the experiences of Participant 5, music education is one key component of
academics for students. Participant 5 supported the notion that music is able “to help those
students that may seem unmotivated, helping them express again, their knowledge of what they
know.” Highlighting that students have different learning styles and express knowledge in
distinct ways, music education provides an avenue for this to be accomplished. Accordingly,
Participant 5 iterated that “having different avenues for them to be able to tell us exactly their
progress helps us understand whether or not they get it.”
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Furthermore, Participant 5 emphasized that traditional ways of learning have given way
to alternative methods and modes of learning to which music has been helpful for students to
engage with other subjects. Participant 5 observed that participating in music has “create[d] more
student engagement because learning is now fun [teachers are] able to tie to content area, where
students will understand how music helps them understand their content area courses or lesson.”
The outcome is that the music student benefits in other subject areas. Participant 5 noted that
though there were challenges in incorporating music into lesson content, “having our staff
understand the concept of music a little bit better in order to help students understand how that
helps them learn their content area material.”
Principals were asked to provide thoughts about music education being added as a core
subject within their school programs. The perspectives were varied reflecting four emerging
subthemes. The first theme was that there would be streamlined understanding of music as a core
subject at all levels of school administration. Another theme emerging was that making music a
core subject would give it equal priority with other subjects. A third theme was that making
music a core subject may negatively influence student perception of music. The final theme was
that adding music as a core subject promoted fine arts education across all levels of education.
Better Alignment of State with Federal Understanding of Music as Core Subject
Participant 1 agreed that music should be a core subject. Highlighting that, federally,
music was already a core subject, Participant 1 reflected that the state should align itself
accordingly:
Under the federal law, music is a core subject however it is not treated that way in the
state's, unfortunately, and it really should be. I am fortunate that in in my county all
students have access to weekly music and art classes. I would hope that the state would,
going forward, place a greater emphasis on fine arts and music.
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By classifying music as core at the state level, greater emphasis would be placed on fine
arts and music and potentially provided across other counties. As indicated by Participant 1, the
county where he is located provided weekly access to music and art classes. According to
Participant 1, this was not the case in other school districts. To this end, Participant 2 suggested
that not only should music be core, but also all related arts classes.
Making Music a Core Subject Would Give It Equal Priority Among Other Subjects
Participant 4 was also of the opinion that, within a STEAM curriculum, music education
should be a core subject. Similarly, in a STEM program a subject related to STEM was
prioritized as a core subject for student focus. According to Participant 4, “Well, we have a
saying here to the STEM academy that all classes matter … so we treat them the same way that
we treat our core content subject areas, and everybody has that that clear understanding.” From
Participant 5’s perspective, music is relatable, and it should be a core subject in order “to allow
students to express themselves.”
Making Music a Core Subject May Reduce the Joy of Participation
Further discussions with other participants, such as participant 3, suggested a reluctance
to prioritize music as a core subject. In reflecting on the question, Participant 3 indicated that “it
is a tough question because when we say core, we often talk about this idea of it being a required
course particularly at the secondary level for some credentials or for some graduation.”
Participant 3 believed that a mandatory music program for the purpose of fulfilling a course
credential or for graduation was not the best way to promote music to students. Participant 3
emphasized that all students should be able to access the arts and explore music but through
electives. However, as a core subject, Participant 3 considered the music program as a priority
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subject because of its high intrinsic value as well as influence on student experiences throughout
all levels of school. Participant 3 indicated that:
As an educator who valued music in school, in middle school, in high school and
performing in the band and performing in the chorus, I saw the value of it, but when it
becomes the core then it may be something that students may no longer see the joy of the
learning experience as opposed to something that is just another obligation.
Another participant also shared mixed feelings about categorizing music education a core
subject. Participant 6 recognized that categorizing it as a core subject would allow schools to
classify it as a graduation requirement or to provide additional credentials for students such as
fine arts diplomas as academic artifacts. Participant 6 thought that, in a mandatory context,
achievement of these music credentials would be compromised by lack of personal motivation to
fully engage in music education programs. This could undermine the positive benefits of music
education and its application to other areas of school life as students would simply be completing
a requirement without experiencing the passion of the art form. To Participant 6, “a little bit of
flexibility” was warranted in making music education a core subject.
Participants indicated that feedback from parents and school community were generally
positive, suggesting that music was considered beneficial to all students that experience the
program. Participants indicated that both parents and the school community had a positive
impression of the influence of the music programs on students. Participant 1, for instance,
summarized his program as maintaining a “pretty strong offering in music for students.” This has
resulted in “a lot of positive feedback from parents about the experiences that their children are
getting.” Of significance was the reiteration that “the music program is not only beneficial for the
individual child, but it also has a great positive impact on the school climate and parent relations
as well community relations.” Consequently, Participant 1 concluded that the program was “very
valuable” given its effect within the school district.
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Participant 2 reflected that, from a school marketing perception, a successful music
program influences student recruitment. This was catalyzed by positive perceptions of the music
program among the school community and parents. Participant 2 was satisfied that the school
was able to engage with its community through its “band choral an orchestra program as a
promotional tool as a recruiting tool to try and get as many kids involved and capable involved in
the arts as we can.”
Participant 3 stressed that as there was need for “quality professional development for our
music educators, as they enabled value to be created from the meaning of music education to our
students.” Furthermore, “the benefit it has for our students not just for our students that are
interested in music, but really for all of our students and providing them the experience and the
exposure to engage in the arts.” This ultimately reflected the positive feedback received from the
school community and parents.
Fine Arts Education Exposure is Important Across All Levels of Education.
Participant 6 concluded that fine arts education was important at all levels of the school system.
Participant 6 also suggested that prioritization of fine arts, and, by extension, music “needs to
start with the little ones in the lower grades.” Participant 6 thought that by music as a core
subject would help administrations prioritize access to resources. According to Participant 6
“sometimes middle school things get pushed to the side for financial reasons.” By having music
as core subject music, educators and school planners can allocate resources based on an
“understanding of our students as a whole.”
Summary
In summary, the findings from the semi-structured interviews explored the perceptions
and experiences of six principals that had experience with their music programs. Specifically, K-
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12 principals who aid in deciding whether to include music programs to students and
professional development opportunities to teachers maintained a positive view of music
education in their schools. They described their music programs as providing diverse,
comprehensive, structured, robust art integration into the school curriculum. Principals promoted
open access to professional development resources at the district and school levels. Principals
perceived that music educators responded positively to professional development activities by
improving pedagogy and creating collaborative partnerships with the wider professional learning
community. They considered that current professional development assisted music teachers in
developing innovative ideas and general classroom management skills. Principals perceived that
schools could improve the support of music educators and their curriculum by promoting
specialized musical training, collaborative idea sharing, open communication on resource needs,
diversifying financial support, and provision of virtual learning capacity development.
Principals perceived music education as important to ensuring the school curriculum is
holistic. Music was thought as equally important when compared to other subjects. Principals
thought that students could benefit from the integrative nature of music and the pathways it
created for student engagement in other subjects. Principals generally accepted the idea of music
education added as a core subject as it would align with federal mandates. Classifying music as
core would prioritize music among other subjects thus gaining support. Principals thought that
fine arts education exposure was important across all levels of education, thus should be a core
subject. Whereas there was general view that music as a core subject was acceptable, an
underlying concern that making music a core subject may reduce the joy of participation.
The themes were organized and presented within their requisite research questions
section. In Chapter 5, the emergent insights related to each research question will be explored
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within the context of music education in K-12 environments through professional development
opportunities and the implications for music education in alignment with STEM educational
programming. Implications of the findings will be discussed to identify key lessons learned and
how these may be applied to future music education program planning.
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Chapter 5 Conclusion
Summary of Study
This study focused on the Principals’ perception of the inclusion of music education and
professional development among music educators. Studies show that there has been a decline in
music education globally136. Despite this, there are efforts to improve music education across all
levels of education. These efforts include policy changes and increased organizational focus on
music by administrators and leaders in the education system. This research engaged K-12
Principals in analyzing how they contribute to the professional development of music teachers
and their perceptions of the professional development of music educators. The research also
seeks to establish how Principals perceive the contribution of music education in the school
system by addressing its benefits in the curriculum and student development.
Summary of Purpose
This qualitative study explored the experiences of K-12 Principals who possess a stake in
deciding whether to offer music programs to students and provide professional development
opportunities for teachers. The qualitative research proposed to gain an understanding of the
relationship between the Principals’ perspectives at different school levels and policy concerns
with the transition from STEM to STEAM. This was achieved by interviewing participants that
facilitated gathering a significant volume of data that were thematically analyzed by identifying
the trends and patterns. The purpose of the research was to gather primary data and triangulate it
with previous studies and reports to develop a comprehensive account of the perceptions held by
principles concerning the experiences of music educators and students based on the
responsibilities of the Principals as managers and leaders in the educational setting. The key
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focus of the research was the factors, situations, and perceptions that shaped how Principals
engaged music educators in professional development opportunities. Additionally, the research
established the importance of music as a core subject in the education system. The objectives of
the research are based on federal education practices, including policies advocating for the
inclusion of music as a core subject. Also, music education still faces numerous challenges
associated with a lack of funding and limited access to resources that can improve the teaching
and learning experience. Additionally, the inclusion of music in the curriculum has been
compromised by the ideology that music is considered to be irrelevant, and there is a perception
that only a few are interested. This research seeks to establish the perceptions held by principles
concerning the strategies for professional development among music teachers and how the
inclusion of music can improve the education system.
Summary of Procedure
The research design enabled the research to conduct semi-structured interviews within a
pre-college educational setting and secondary data from the literature on the case. The limitation
of the study was that only a few interview transcripts of participants were available for analysis.
Chapter 5 consists of three sections. The first represents the emergent insights garnered
from the exploration of the research questions in Chapter 4 and relates it with other research. The
second identifies the wider implications for music programs and teacher professional
development. Finally, Chapter 5 concludes by offering recommendations to improve music
education. The implications of the findings will be discussed to identify key concepts identified
from the case study and how these may be generalized across populations to avoid similar
academic challenges.
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Summary of Findings and Prior Research
Research Question 1
Introduction
The results of the analysis indicated that Principals promoted open access to professional
development resources at the district and school levels. Principals felt that music educators
responded positively to professional development activities by improving pedagogy and creating
collaborative partnerships within the wider professional learning community. It was considered
that current professional development facilitated music teachers developing innovative ideas as
well as general classroom and student management skills. Principals felt that schools could
improve the support of music educators and their curriculum by promoting specialized musical
training, collaborative idea sharing, open communication on resource needs, diversifying
financial support, and provision of virtual learning capacity development.
Access to Music-Specific Professional Development
Principals indicated that they supported their music educators in teaching the curriculum
by encouraging access to music-specific professional development opportunities at the school
and district levels. According to Clements, despite efforts to increase access to professional
development among educators in different levels of education, research-based curricula and tools
are not equally available for all subjects and levels in the student’s age ranges.137 For instance,
students in lower levels of education, such as elementary schools, have fewer resources for
educators compared to those at the middle and high school levels. This hinders the quality of the
educators’ achievements and adds the teachers the burden of seeking the appropriate resources to
meet the education objectives. Furthermore, Hickey, Maud, and Schmidt suggested that there has
137
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been greater research and development in curricular tools for STEM subjects at the expense of
other subjects such as arts and music.138 Efforts to create a motivating and supporting
environment are evident in the responses from the participants, who demonstrate a consensus
that there are districts and schools that lead to the establishment of professional development
opportunities. According to Participant 3, the district-level strategies for educators to access
professional development include access to tools and resources that contributed to skill
development. Such efforts are aligned to structures in managing the learning environment,
which, according to Bautista, Toh, and Wong, entail improving the physical environment where
learning occurs to ensure that educators and students are comfortable and safe and there is high
responsiveness to student and educator needs.139 Maestri added that support for music education
is evident at the school level with the increased focus on ensuring that there is access to
equipment and relevant technologies that support teaching music.140 Schools have also made
efforts to ensure that the daily schedules, routines, and distribution of time account for the arts
and music needs. Nevertheless, the findings in this context are contrary to insights highlighted by
Greenberg et al., who suggested that poor communication strategies in the education system
remain a challenge in effective programming and is creating an environment where educators
and students can be involved in making appropriate decisions about materials used in the
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learning environment.141 Additionally, Salvador and Kelly-McHale suggested that inequality and
lack of social justice remain an impediment in how schools in different regions access equipment
and materials necessary for effective teaching and learning arts and music.142
Music Improves Pedagogy
The Principals felt that their music educators responded positively to professional
development opportunities because they felt it improved their pedagogy. Respondent 4 displayed
confidence that the specialist training offered at the district level was beneficial for progress in
the classroom. This implies that the professional development opportunities positively affected
how the teachers engaged in the classroom and in improving their pedagogy. Similar sentiments
are expressed by Bautista, Toh, and Wong, who suggested that professional development
opportunities offer an opportunity for constructive and synchronized change in the education
setting.143 This research also demonstrates that professional development enhances the ability of
the teachers to innovate, which leads to the generation of new ideas that can inspire the learners
and teachers. For instance, Participant 5 stated that development opportunities led to improved
capacity to innovate lessons using a new approach rather than the traditional music-making
manner. According to Mark and Geary, the need for new music pedagogy depends on the need to
integrate music, cultural meaning, and cultural sensitivity in the learning experience.144 This
makes it imperative for teachers to develop tailored approaches to teaching that can conform to
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the needs of learners of different ages and with different experiences. With the globalized
learning environment, music pedagogy needs to establish an intercultural understanding that can
be achieved depending on the effectiveness of the teachers. This requires developmental
opportunities that enhance the skills and knowledge that enable them to improve the pedagogy
within the education system as well as in their capacities when engaging in the classroom setting.
Contrary to the findings in this research are sentiments expressed by Mantie that suggested
changes in the music pedagogy are influenced by different factors that are beyond how the
teacher presents materials and shares knowledge with the students.145 Among the key factors
highlighted in this context is the dynamic nature of music due to influences emerging from
technological advancements and increased globalization that has affected cultural
conceptualizations about music in different communities. However, Tobias suggested that music
teachers must be dynamic and flexible to accommodate the changes being experienced in the
learning process to ensure that students are current and can effectively engage in modern society.
146

Collaboration with the Wider Community
The Principals also felt that music educators viewed professional development as a means
for them to collaborate with the wider professional learning community. According to Battersby
and Verd, professional learning communities (PLCs) offer an infrastructure for educators to
promote collaborative learning that can help improve their practice.147 This is achieved through
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constructive discussions and sharing of knowledge and experiences. Ultimately, PLCs positively
influence students’ learning experiences. From the insights emerging in this research, PLCs are
important in maintaining support and freedom of sharing ideas with support from colleagues at
all levels of the education system. Engaging in professional communities also encourages
teachers to adopt new ideas that can be beneficial to the pedagogy and the students.
Suggestively, PLCs offer an opportunity and confidence in the adoption of best practices as they
are exercised in the larger community. Responses from Participant 2 illustrated that PLCs could
be instrumental in fostering open communication on resource requirements. This is achieved
through sharing of information on challenges and risks, which offers insights that can be
implemented to avert shortcomings in the learning process. Similarly, Participant 5 alluded that
engaging with others in the developmental initiatives promotes innovative thinking, which
fosters strategies to understanding content. Also, Participant 6 iterated that engagement in
professional development offered an opportunity to learn new ideas for dealing with challenges
such as those influenced by the COVID-19 pandemic. According to Battersby and Verd, a key
shortcoming associated with PLCs is the lack of effective measures to foster collaboration
among teachers.148 Additionally, engagement by PLCs is limited due to policy issues and the
diversity that emerge among different learning institutions in the establishment and
implementation of such organizations.
Improvements in the General Classroom and Student Management Skills
From the Principals’ perspectives, the current professional development opportunities
offered to music educators benefit the teachers in two ways. First, professional development
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offers music teachers the opportunity to develop general classroom and student management
skills. There was a consensus among the research participants that professional development
opportunities lead to improved student performance. These findings are consistent with findings
by Battersby and Verd that underscored improvement in music teaching and learning positively
influencing performance in other subjects.149 Learning music improves the cognitive
development of the students, which influences education outcomes, including subjects such as
mathematics. This can be attributed to the enhanced student’s skills that increase efficiency in
how they engage in the learning environment and other subjects. Sindberg stated that the
professional development of teachers leads to the accumulation of knowledge and skills that
enable them to address the challenges faced by students.150 Nevertheless, Bell-Robertson,
suggested that professional development can be a challenge in improving student’s management
skills where the implementation of the initiatives lacks effective planning, implementation, and
feedback channels to effectively address the educators’ learning needs.151 Arguably, where there
are failures in developing effective professional development programs, there is limited ability of
the educators to improve the students’ experience.152 Tobias suggested that enrolling in music as
a subject implies that it is unique, and the teaching approaches shared with educators might differ
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from that of other subjects.153 Consequently, the strategies employed in teaching music might be
an impediment in the teaching of other subjects as well as in the classroom and student
management skills. According to Battersby, the professional development of teachers should be
strategic and integrated to ensure that the structured professional learning that leads to changes in
teaching practices in one subject does not become an impediment in others.154 In this context,
there is advocacy for professional development strategies that integrate all subjects rather than a
single subject.
Second, professional development helps music teachers to develop innovative ideas to
inspire pupils and colleagues. These sentiments were prevalent in the responses offered by
Participants 5 and 6, who iterated that innovative thinking includes gaining knowledge and skills
that lead to improved problem-solving capabilities. Tobias suggested that teachers need to be
innovative in teaching styles ensuring effectiveness in meeting student needs.155 Further insights
from Bell-Robertson implied that teachers exercise substantial freedom in how they engage
students, and they do not need special training to develop effective solutions to challenges faced
in meeting educational objectives.156 Kastner suggested that teachers need to develop
personalized styles to overcome challenges in their responsibilities.157 Despite this, Conway
stressed that professional development is the most effective approach in developing skills and
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knowledge that enable teachers to have standardized strategies in addressing challenges.158 This
leads to increased accountability and collaboration in meeting challenges. For instance,
Participant 6 suggested that professional development offered an opportunity to gain insights on
how to address challenges presented by the COVID-19 pandemic. This is aligned to sentiments
expressed by Sindberg, who suggested PCLs facilitate cooperation and collaboration that leads to
a unified response to challenges.159 Furthermore, responding to challenges due to COVID-19
requires a consensus throughout the education system, particularly in considering the closure of
schools and the resources required to engage in alternative teaching methods such as online
learning.
Freedom to Share Ideas
The Principals identified seven improvements to professional development opportunities
for music teachers that they would like to address. Principals recognized that for music programs
to improve, they need to maintain their support and provide teachers with the freedom to share
ideas offered in professional development. According to Participant 4, music teachers need the
ability to experiment in the classroom. These findings are reflected in the research by Abeles et
al., who suggested leadership in the education system should be delegated to empower teachers
to experiment with new strategies within the bureaucracy that emerges in the different levels of
the organization.160 This implies that teachers possess increased freedom to determine effective
and detrimental influences on the students. Through professional development, teachers have
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access to materials and information that can enhance the development of relevant skills in order
to implement appropriate actions in improving their teaching. Battersby and Verd suggested that
PLCs offer an environment conducive for teachers to access information about new ideas from
the wider education community.161 With the freedom to implement the ideas gained from PLCs,
teachers can substantially influence constructive change. Tobias argued that many restrictions
make it difficult for teachers to implement certain approaches to learning.162 In this case, issues
of ethical teaching practices present challenges for teachers to engage with students at a
personalized level. This is despite the advocacy for personalized education in order to ensure that
each student’s needs are understood and addressed. For instance, teachers might be limited due
to restrictions in communicating and accessing students individually. This is due to fears of
abuse and discrimination among the students.163
Open Communication on Resource Requirements
The research participants also recognized that it is instrumental to maintain open
communication on resource requirements. The participants were in a consensus that schools
could better support music teachers by facilitating open communication. This was considered
important in ensuring that the teachers access the necessary resources. Based on the response
offered by Participant 2, open communication is important to enabling teachers to expresses their
desires. This enables the Principals to respond to issues and increases effectiveness in financial
distribution based on the program requirements. These findings are highlighted in research by
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Greenberg et al., who suggested that an effective organizational structure that facilitates
communication among all stakeholders contributes to improved teaching and learning
outcomes.164 Fitzpatrick et al. suggested that music is a capital-intensive subject that requires
access to substantial financial resources, especially in the purchase of instruments and
equipment, as well as staying up-to-date with technological advancements in the sector.165 With
the experience and knowledge among teachers, open communication enables them to propose
and present their desires on what is necessary for teaching. From another perspective, Tobias
alluded that in some education settings, music students are responsible for seeking the resources
required to engage in music lessons.166 Fitzpatrick et al. added that this phenomenon has
restricted music for the privileged because many students cannot afford the resources required.167
Foley argued that even with effective communication, there is no guarantee that arts and music
subjects are funded to satisfaction compared to other subjects that are considered more important
in the education system.168
Diversification of Financial Support Sources
Principals recognized the need to diversify financial support sources. Foley suggested
that the underfunding of arts and music has necessitated student financial engagement in order to

164

Ibid.

165

Kate R. Fitzpatrick et al. "Access and retention of marginalized populations within
undergraduate music education degree programs." Journal of Research in Music Education 62, no. 2 (2014): 105127.
166
Evan S. Tobias, "Composing, songwriting, and producing: Informing popular music
pedagogy." Research Studies in Music Education 35, no. 2 (2013): 213-237.
167
Kate R. Fitzpatrick et al. "Access and retention of marginalized populations within
undergraduate music education degree programs." Journal of Research in Music Education 62, no. 2 (2014): 105127.
168
Sarah Foley, "The Benefits of Music Education on Academic, Behavioral, and Communicative Skills
with Middle School Students with Autism Spectrum Disorder," (2017)

97
develop their music careers.169 This includes assuming the burden of purchasing instruments and
necessary equipment. It is detrimental for some students due to the economic disparity that exists
in public schools. As a result, Gullatt suggested that schools must diversify financial support
sources for arts and music to ensure that the programs are appropriately funded.170 Guthrie and
Rothstein noted that there are some organizations dedicated to supporting such ventures in
education but have a small reach which leaves government funding as the key source of financial
support.171 Furthermore, research established that while some schools were financially sound,
others were not. Gullatt suggested that increased efficiency in financial practices is imperative
for effective funding of music.172 Despite this, Maestri noted that most of the funding at all levels
of education is a high priority for STEM subjects which compromises the dedication to arts and
music despite the increased advocacy for STEAM.173 Insights from Participant 6 demonstrated
that although the district offers financial support for music teachers to engage in professional
development, it is not sufficient, and the teachers are denied some opportunities. The lack of
financial support from the education sector forces teachers to use personal funds in addressing
their professional development needs.174
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Collaborative Opportunities
The Principals thought improvements were necessary in order to encourage more
collaborative opportunities, including establishing partnerships with other musical programs. The
response from Participant 4 shows that schools could improve their support for music educators
by having regular meetings focusing on content-specific issues. Based on accounts offered by
Participant 5, this was important in offering the opportunity to establish plans and strategies for
supporting the music programs in school. The findings are supported by Battersby’s results that
highlighted the involvement of music teachers in PLCs and increased cooperation and
collaboration among music teachers was necessary to improve student outcomes as well as how
individual teachers assumed their responsibilities.175 According to Participant 3, such efforts are
connected to implementing honest assessments for the teachers to establish areas in need of
improvement. In this context, this can be achieved with increased collaboration at the school
level. Nevertheless, Tobias alluded that there are a few music teachers in the public education
system. This makes it difficult for them to engage in advocacy for change during meetings at
different organizational levels.176 This is aggravated by the notion that music is still not
perceived as an important discipline in many education settings. This leaves PLCs that function
at the district, state, or national levels as the key platforms for collaboration and advocacy for
music education. Findings in this research further demonstrated that schools with regular
meetings have been able to facilitate feedback that contributes to improved teacher performance
and program status.
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Specialized Music Professional Development Training
The Principals felt that music educators needed more specialized music professional
development training. According to Kastner, increased focus on arts and music has contributed
to an increase in opportunities for music teachers to engage in specialized music professional
development training that is organized by the government and other stakeholders as schools in
particular regions and players in the private sector.177 According to participant 3, focus on music
as a unique discipline in the context of specialized training can be instrumental and motivational
for music teachers. Additionally, participant 4 noted that specialized professional development
training offers an opportunity for the teachers to establish partnerships with other music teachers
and gain insights designed to improve their programs. Despite this, Kalivretenos alluded that the
lack of resources limits the ability of stakeholders in the education system to implement
programs that only caters to the needs of music teachers.178 As a result, most training programs
are designed to integrate the needs of different teaching professionals with a limited focus on
specialized training.
Provision of Virtual Learning Capacity
The Principals also identified the need for the provision of virtual learning capacity
development resources. Hickey, Maud and Schmidt stated that the education environment is
dynamic and is substantially influenced by trends in technology.179 The increased adoption of
online learning has transformed the education system and offered solutions to emerging
challenges such as an increase in the number of students engaged in distance learning and
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limitations associated with the closure of physical locations in the management of COVID-19.
According to the participants in this research, the implementation of virtual learning
environments offers an opportunity for teachers and students to engage and access numerous
sources of information that might not be available in the physical class. Despite this, Seddon and
Biasutti identified numerous challenges associated with virtual learning development resources.
Among these challenges is the need for self-motivation among educators to engage in such
platforms.180 Additionally, there are challenges associated with access to resources such as
Internet connection and acquiring the necessary devices and technology. The participants in the
research stressed that support in expanding virtual learning capacities was important to them and
for increased student engagement. Furthermore, research by Digolo, Andang’o, and Katuli
iterated that there is a consensus among educators that virtual learning promotes professional
development through improved communication and increased cooperation among different
stakeholders.181 Research suggested that the increased development of e-learning positively
affected music development, and it was aligned with different factors that contributed to changes
in how learning and teaching are achieved. For instance, e-learning offered an opportunity for
increased cooperation and collaboration among music teachers, which offers them an opportunity
to address the challenges faced in the education system. Despite this, music requires physical
engagement with the learners, which implies that although virtual learning and teaching can be a
key development, there is still a need to maintain the traditional approaches. This also offers
satisfaction to individuals who are not comfortable with the use of online platforms. From
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another perspective, the growing number of online tools offers an opportunity for progressive
development on e-learning that can attract both learners and educators.
Research Question 2:
Introduction
The results of the analysis of the Respondent interviews demonstrated Principals
perceived music education as important to making the school curriculum holistic. Music was
thought to be equally important as other subjects. Principals thought that students could benefit
from the integrative nature of music and the avenues it created for student engagement in other
subjects. Principals were generally open to music education being added as a core subject as it
would align with the federal understanding of music as a subject. The thinking among Principals
was that designating music as the core would provide equal priority among other subjects and
rapidly gain support. Principals thought that fine arts education exposure was important across
all levels of education, thus should be a core subject. Whereas there was a general view that
music as a core subject was acceptable, an underlying idea presented was that making music a
core may reduce the joy of participation among students.
Music is of Equal Importance as Other Subjects
Principals felt that music is of equal importance as other subjects in the K-12 curriculum.
According to Hadlock, music education is important in the education system because it offers
students a well-rounded education that creates harmony in how they engage in different
subjects. 182 Hadlock stressed that music programs are structured to enable students to develop
self-esteem and skills that can be used beyond the classroom setting.183 There was a consensus
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among the research participants that music is important in the school curriculum. Based on
personal experiences, Participant 1 stated that, as a teenager, music helped in positively shaping
life, which is a key motivation in developing strong music programs in schools. Participant 3
also expressed similar sentiments alluding that music offered an opportunity for students to
experience integrated learning within the interdisciplinary connections established in the
implementation of STEAM. These findings are aligned to sentiments expressed by Yakman and
Lee that the implementation of STEAM supports the achievements earned in other subjects.184
Additionally, the recognition of music as a core subject in the STEAM program contributes to
the notion that the subject facilitates the development of productive individuals who can satisfy
various occupational needs in society. Focusing on the benefits of music for individual students,
Participant 4 highlighted that the subject was important for inclusion in the curriculum due to its
ability to facilitate the development of the students’ creativity, mental focus, communication, and
collaboration. These sentiments are also highlighted by Linnavalli et al. in that intensive music
training could improve children’s linguistic skills.185 Additionally, music was found to improve
students’ ability to recognize patterns and improve their reading skills. This implies that students
engaging in music learning are likely to perform better compared to their colleagues.186
Positive Impact on Student Behaviors and Happiness
The research also established that music was important to the curriculum due to the
positive influence of the subject on the students’ school life by contributing to their positive
behavior and happiness. According to participant 4, music and arts contributes to the students’
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abilities to engage in problem solving and collaboration with others. The consensus in this
research is that music positively influences the curriculum by promoting positive behaviors,
focus, and increased student participation in other subjects. Contrary to these findings, Baum,
Schader, and Hébert suggested that music programs are centered on building talents, and this
might be detrimental to the curriculum as gifted students focus on developing their talents at the
expense of other subjects.187 Furthermore, Baum, Schader, and Hébert noted that students who
are gifted in music and other arts might pursue early careers rather than focus on completing
their education.188 DeNora noted that there are limited insights about the benefits of music in the
curriculum, which is exemplified by the exclusion of the subject to create room for subjects that
are deemed superior.189 Kastner argued that music is a language of emotion, and this makes it
instrumental in enabling students to develop skills that can promote the expression of feelings
and challenge reality beyond the music class, which enhances stress management that might
emerge in the learning experience.190
There is a Positive Impact of Music on Learning Other Subjects
The Principals identified two benefits as it relates to student exposure to music and
learning in other subjects. First, the integrative nature of music promotes students relating to
other subjects. The participants in this study perceived music as beneficial due to its integrative
nature, and according to Participant 1, music enables students to improve on abilities that
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promote learning of the other subjects. This explains their support for the transition from STEM
to STEAM, where music is considered a core subject. Further insights from Participant 6
illustrated that music encourages students to share and express themselves through arts which
leads to the development of behaviors that catalyzes performance in the remainder of their
academic careers. According to Scripp and Gilbert, the integrative nature of music programs
enables students to engage more deeply in the concepts that emerge in other subjects.191 This is
exemplified in the case of engineering concepts where music enables students to understand how
such concepts are employed in authentic situations as they use the equipment and instruments.
Findings by Crosling, Heagney, and Thomas supported the results of this research,
demonstrating that the integrative nature of music contributes to improved classroom strategies.
For instance, in-classroom strategies employed in early grades, music enables students to
develop behavior cues.192 In this context, the length of a song or part of the song can enable
young students to become accustomed to changes, such as when it is time to advance to the next
task. This implies that music facilitates the learning of social and emotional skills that can be
applied to other subjects. Wilkins et al. noted that music is integrated into subjects such as
history, mathematics, and science.193
In the context of history, music contributes to an improved understanding of the cultural,
traditional, and historical aspects that shaped social and political concepts. The songs learned in
the historical context improves memory and understanding of the issues and cultural concepts.
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For mathematics, music is integrated with developing and understanding abstract concepts
through visual and manipulative strategies that improve numeracy and other mathematical ideas.
Additionally, Chao-Fernández, Román-García, and Chao-Fernández noted that musical notation
could be instrumental in facilitating mathematics learning by improving how students process
patterns, frequency, and ratios. Music and science are inherently integrated because it builds on
memory.194 Furthermore, music programs are connected to the sciences in considering that
students need to understand how music is developed, produced, and distributed, which includes
engaging in scientific experiments. According to Vitasmoro and Jatmiko, music contributes to
improved literacy skills that are connected to vocabulary and languages.195 For instance, learning
a song might involve focusing on literary skills that facilitate listener comprehension of certain
aspects such as character, setting, and conflict, among others. Elpus highlighted that the inherent
integration of music with other subjects is beneficial to students in the development of skills and
enables them to work with limited resources.196 Considering that the education system often
functions on insufficient budgets, many subjects are taught with limited resources, but music is
generally affected greater. The skills gained from meeting the music learning objectives, such as
recycling of materials to develop instruments, are easily transferred to meeting the needs of other
subjects. 197 Based on the curriculum theory, the findings in this research demonstrated that the
professional development of teachers and the student’s experiences need to advance strategically.
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This implies that changes in how learning and teaching are executed should be relatable to
challenges.
Increased Student Engagement
The second benefit identified by the Principals is that music education creates an avenue
for student engagement. The participants were in consensus that music contributed to the
development of a positive learning environment. According to Participant 5, music keeps
students motivated, enabling them to express themselves and demonstrate their knowledge. The
participant argued that music is one of the avenues that allow students to express knowledge via
a different learning style. While the Principals presented mixed reactions to the thought of
categorizing music as a core subject in the school academic program, there was agreement that
its incorporation would be beneficial. According to Açıkalın and Erçetin, student engagement
alludes to the degree of attention, curiosity, optimism, interest, and passion that emerge among
the learners when engaged in the learning environment.198 These factors are identified by an
array of researchers as the key influences of music on students. The idea that music can alter
student’s behaviors increases its potential role in influencing student engagement. Jones
established that teachers often use music to keep students engaged as they teach other subjects.
Music is used to make the learning experience more engaging, which promotes activity in the
classroom.199 The use of music to directly influence the students’ engagement is largely a key
consideration for teachers in lower grades. This implies that they develop skills that enable them
to deliver content more appropriately as well as influence the students so they can benefit from
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music when implemented in other subjects. For instance, nursery rhymes are an important part of
learning among young students. According to Villegas and Lucas, implementing music to
increase student engagement requires effectiveness in planning to ensure appropriate
experiences.200 This is supported by insights offered by Mark and Geary, alluding to music
educators and other stakeholders optimizing student engagement by developing effective music
pedagogy strategies, ensuring music is integrative in the learning environment, and tailoring the
lessons to the specific needs of the students.201
The research demonstrated that the Principals were dedicated to supporting music if it
could contribute to constructive change in the other subjects. With some of the Respondents
having a background in music from school and careers, they also showed substantial value for
music as a subject. Despite this, Gardner suggested that, in most cases, only the music teachers
witness the direct effects of music on the students, which might not be understood by untrained
eyes.202 This implies that student engagement can only be enhanced when all stakeholders
understand how to engage with the students and understand their strengths and weaknesses. Ideas
from Bowman suggested that music contributes to developing skills in problem-solving,
memory, reading, and increased cooperation, implying that the subject directly influences their
engagement at school. From this perspective, there is a need to develop teachers’ skills and
knowledge so that they can design a supportive environment for the learners. The valuable
motivation associated with music shows that learning the subject contributes to increased interest
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and dedication to education. This is also correlated to music as a contributor to improved selfesteem among young people, which is important to methods for maintaining engagement in the
classroom.203 According to Webster, music inspires and brings excitement to students of all ages,
and the more they are involved in music, their levels of satisfaction increase.204 As a result,
music can potentially contribute to reduced dropout rates and increased participation in school.
Making Music a Core Subject
Generally, the Principals were open to music education as a core subject. It was noted
that this would place music education in alignment with federal practices. The sentiments
expressed by participants in this research are aligned with that for which many researchers and
other stakeholders advocate in terms of making music a core subject. Participant 1 supported
music as a core subject because there will be consensus with federal practices. Also, greater
emphasis on fine arts and music is beneficial for the education system. These findings are
aligned with Branscome claims, illustrating there has been increased advocacy to make arts and
music core subjects.205 According to Shuler, categorizing music as a core subject implies that it
is a legal requirement that it be included.206
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Reed suggested that there are efforts to make music a core subject, as exemplified by the
increased engagement of highly qualified instructors in all education levels.207 Additionally,
there are increased opportunities for teachers to develop skills and knowledge that include
opportunities for higher education in music and certification by states in the area of teaching. The
increased focus on improved strategies in guiding and teaching music also contributes to the
increased focus on music as a core subject. Despite this, there is a consensus among researchers
that whenever schools face budget cuts, music is often among the first subject to be eliminated or
suffer significant budget limitations. This implies that there is a common perception, in many
cases, that music is a nonessential program. Budget cuts are not the only element frustrating
efforts to make music a core subject, as highlighted by Reed, who alluded that there is increased
focus on subjects where student progress can be easily quantified.208 These factors have led to
the perception that music is an extra-curricular activity rather than a core subject across the
education levels. Austin and Russell argued that some stakeholders in the education system view
that the addition of music as a core subject is redundant because it is not interesting to all
students, and there are a few music educators.209 Nevertheless, the federal practices highlighted
that music as a core subject is instrumental to ensuring districts offer music. Further
improvements inherent to the Elementary and Secondary Education Act (ESEA) have led to the
addition of technology, engineering, computer science, music, and physical education.210 Despite
these recommendations at the federal level, there are limitations to the choice of the subjects as
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determined by the state or local education agencies. Consequently, there is no guarantee that
music is viewed as a core subject across all school districts.
Importance of Exposure to Fine Arts in Education
Principals indicated that exposure to fine arts education is important across all levels of
education. The participants in this research demonstrated a consensus with an array of studies
inclusive of fine arts education as important in all levels of education. This is further highlighted
by the transition from the STEM to STEAM curriculum that includes arts and music. Participant
4 stated that music, like other core subjects, matters and should be treated in the same way as the
mainstream subjects such as math, science and languages. The support for fine arts is also
highlighted in the research by Kokotsaki and Hallam that discusses arts and music as
contributors to the students’ overall development.211 This has been highlighted in various
contexts, including mental development, memory, visual and pattern analysis, among other
aspects that support learning. Wong noted that fine arts pedagogies enable the student to develop
skills including motor skills, social skills, decision-making skills, language skills, risk-taking
skills, and inventiveness.212 According to participant 6, the teaching of fine arts should start at an
early age. From this perspective, Linnavalli et al. alluded that students who start learning fine
arts, such as music, at an early age develop skills and knowledge that enable them to perform
better in school settings.213 Mathy stated that fine arts are not only beneficial academically by
offering an opportunity for students to develop their talents but also offers non-academic benefits
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that individuals can enjoy for a lifetime.214 Among these benefits is the development of selfesteem, motivation, cultural exposure and awareness, including aesthetic value, creativity and
innovation, enhanced emotional capabilities, social harmony, and an appreciation of diversity.
Key support for the learning of fine arts in all education levels is highlighted by McQuown and
Brown, suggesting that such lessons enrich the experience of a student as an artist and offer the
basis for building a professional career.215
Making Music Equal to Other Subjects
They indicated that making music a core subject would equally prioritize the discipline
with other subjects. The mixed reactions among the participants regarding categorizing music as
a core subject are highlighted by responses presented by Participant 3, who stated that it is
difficult to make it a core subject due to the potential required for graduation. In this context,
Participant 3 suggested that music should be accessed as an elective. Further insights from the
Respondent demonstrated the idea of making music a core subject would remove the joy and fun
students experience since this would relegate it to just another obligation. Furthermore,
Ballantyne and Packer considered that some people find no value in music.216 Participant 6 also
expressed concerns regarding the difficulty of requiring music credentials for graduation, and
music might negatively influence the learning experience for students who lack a true passion for
music. In this context, there was advocacy for local flexibility in categorizing music as a core
subject. Notably, this is achieved in light of the freedom offered by federal requirements where
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districts and local educational agencies determine the core subjects. Support for music as a core
subject was also highlighted in the feedback from parents. According to the research participants,
parents and the school community suggested that music positively influences and is beneficial to
the students. With the government, educators, students, and parents’ growing support for music
as a core subject, music would be considered equally serious as other subjects. According to
Yakman and Lee, the transition to STEAM offered an opportunity to create a balance between
music and other subjects, which is exemplified by the hiring of qualified, certified staff to teach
music, increased professional development opportunities for the educators, and appropriate
distribution of resources as experienced by other core subjects.217 In this context, Participant 3
stated that there was a need for increased quality professional development for the music
educators to enable them to create value and meaning for music education. This shows that there
is a need for qualified personnel to teach music which can contribute to changing perceptions
about the discipline. Findings by Reed demonstrated that the advocacy for music as a core
subject requires the strategic engagement of different stakeholders.218 The research stresses the
need for increased funding in the school system. This can be attributed to the notion that music
has long been underfunded. Consequently, few developments have been experienced in music
compared to other core subjects. Increased funding of music is an effort to balance it with other
core subjects, which included providing the necessary skills and knowledge and the
implementation of new pedagogy that can address the skepticism that the discipline faces, such
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as challenges in quantifying students' achievements and determining the value added by the
teachers.219 From another perspective, researchers and other stakeholders have advocated for
increased access to music as a discipline due to its benefits for modern learners. This includes the
positive influence of music on mental health and students’ behaviors. Nevertheless, this
advocacy does not reflect the need to secure music as a core subject.
The Impact on Joy by Making Music a Core Subject
Per the Principals’ perspectives, ensuring music as a core subject presents a situation
where students view it as an obligation that eliminates the joy they experience from participating.
Participant 6 stressed the need to understand students holistically. Understanding Principals'
perspectives toward music are important for ascertaining their concept of its value and
establishing the most effective measures to implement in ensuring that students enjoy the
learning experience. Insights from Aaron demonstrated that classifying music as a core subject
might unduly pressure the students who enjoy it but add difficulties in attaining the subject
objectives.220 This can lead to students disengaging from the lessons or dropping out where they
experience failure, thus compromising their potential successes. Classifying music as a core
subject with the resulting necessary resources can be potentially detrimental because students
and educators will be challenged to meet the learning objectives. This implies that efforts to
ensure music as a core subject should be considered in light of the inclusion of all stakeholders,
including teachers and students, in decision-making as well as the deployment of the necessary
resources.
219

Marci L. Major, "How they decide: A case study examining the decision-making
process for keeping or cutting music in a K–12 public school district." Journal of Research in Music Education 61,
no. 1 (2013): 5-25.
220

Jeffrey Aaron. "Integrating Music with Core Subjects: Jeffrey Aaron looks at ways to
use production, perception, and reflection to integrate general music." Music Educators Journal 80, no. 6 (1994):
33-36.

114
Conclusion
There has been a global decline in the offerings of music education in learning
institutions. Despite reforms in the education sector and the development of new curriculum
strategies, advocacy for music as a core subject in education faces numerous challenges. This can
be attributed to the increased focus on standardized evaluations, an aspect that is difficult to
achieve in music studies. Focus on STEM has also limited the intentions of stakeholders to focus
on music as an important aspect of the education system. In this context, the research focused on
the lack of professional development opportunities among K-12 music teachers. This has been
detrimental to the advancement of music as a discipline despite the increasing support for the
transition from STEM to STEAM curriculum that incorporates arts and music. Although there
have been efforts at the school and district level to promote the professional development of
teachers, there was a lack of clear insights, which made this research imperative in understanding
the experiences and perceptions of Principals from elementary, middle, and high school levels.
The research was accomplished through a qualitative case study that focused on K-12 Principals.
Data collection was achieved through administering interviews to nine participants from
different educational levels. The sampling was executed with the notion that Principals act as
curriculum leaders and managers who determine and understand student and teacher experiences
in achieving academic objectives. The interviews were analyzed through thematic analysis, and
the discussion was achieved through the triangulation of primary and secondary data. This
enabled the researcher to develop a critical and comprehensive account based on the primary
data and previous studies on issues that emerged from the analysis of the two research questions.
The findings in this research demonstrated a consensus with most of the previous studies, which
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implies that the results are credible and reliable, and the recommendations in this research can be
employed to make constructive change.
The first research questions detailed K-12 Principals' perception of the importance of
professional development opportunities for music teachers. The findings in this research
illustrated that professional development is inherent to the effectiveness, delivery, engagement,
productivity, and organizational performance of music educators. There is the realization that
over the years, the transition from STEM to STEAM has influenced the increased focus on the
development of skills and knowledge among music teachers. Notably, federal education law
requires music as a core subject which implies that there is increased focus on developing
qualified educators through opportunities in higher education as well as training and other
developmental programs at the state, district, and local levels. Despite this, districts and local
education agencies have the freedom to uphold federal recommendations for music as a core
subject, thus limiting the achievement of a consensus that music is a core subject. Another
limitation is that music is still underfunded compared to other core subjects implying that there
are limited resources for teachers and students to pursue their interests in the discipline. Key
themes emerging in this research proposed there is overall support for the professional
development of music teachers, but it is considered so with regard to the numerous challenges to
be addressed to order to achieve success. The need for professional development opportunities
for music teachers was highlighted by some of the characteristic aspects of the discipline. In this
context, the Respondent alluded that music programs are comprehensive, active, and robust. This
requires a wide range of knowledge and skills for the teachers to meet the educational objectives.
Additionally, the insights gained in professional development were deemed important in
addressing the idea that music programs are structured and organized, as well as electric and
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diverse. Furthermore, contemporary education is substantially diverse, making it imperative for
educators to learn how to meet the needs of different students effectively and sustainably.
The research established that there were specific professional development opportunities
for music educators at the district level and beyond. Additionally, specific professional
development at the school level was less common. This can be attributed to the lack of strategic
holistic measures to foster such opportunities as well as the lack of resources necessary for
addressing educators’ training and professional development needs. There is a consensus
supported by previous research that the perception of music unworthy of consideration as a core
subject consistent with underfunding of the discipline has contributed to the reduced focus on
professional development for music educators. Nevertheless, the research also highlighted that
efforts to increase professional development for music educators, including necessary policy
changes at the federal level, have classified it as a core subject. The participants in the research
highlighted that one of the methods for supporting music teachers was increased open access to
professional development resources. While this has been achieved in some schools, it remains a
challenge for others. By increasing access to professional development resources, music teachers
are presented with an opportunity to enhance their skills and knowledge. Findings from this
research, supported by literature, demonstrated that engagement in PLCs was instrumental for
music teachers. In this context, teachers share ideas and knowledge that can facilitate problemsolving and improving their approach to music education.
The research established that the professional development of music educators also
contributed to improved pedagogy. This implied that programs to enhance teachers’ skills and
knowledge in teaching music benefitted the emerging of music as a legitimate discipline. This is
supported by the idea that such initiatives were also instrumental in enhancing collaboration with

117
the wider professional learning community. It also draws from the engagement of teachers in
PLCs that are dedicated to improving music pedagogical practices. Participation in such
programs builds the confidence, motivation, and liability of the teachers. Nevertheless, reviews
also suggested that the role of PLCs is limited due to lack of resources and that most critical
decisions are executed with little engagement of teachers at the institutional and other levels.
Consequently, the ideas and decisions emerging from PLCs might be difficult to implement, but
they are instrumental in how individual teachers engage in music education. To some extent, the
engagement in professional development, in the context of PLCs, has a standardized and
strategic approach to improving the music pedagogy. In this context, the professional
development opportunities offered were perceived to be a key contributor to how music teachers
in specific schools engage with the wider professional learning community.
The findings in the research also established a consensus with numerous previous studies
in the context that professional development opportunities lead to improved classroom and
student management skills. Such developments are inherent in addressing the challenges in the
classroom where students engage with different subjects and there is significant cultural
diversity. The research also established the importance of professional development in enabling
music educators to innovate. This implies that the music educators gain creative and innovative
ideas to address the challenges in meeting the curriculum objectives. This was highlighted in the
challenges music educators encountered during the COVID-19 pandemic, where it has become
imperative to develop strategic measures, such as online lessons, to ensure continuity in the
learning process. Nevertheless, the research also established that such measures involved the
contribution of an array of stakeholders; however, limited resources potentially compromise the
success of the teaching and learning process for both teachers and their students. The participants
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in the research stressed that professional development programs maintained teacher support and
freedom to share ideas. This concerns the improved communication inside and outside the school
environment that not only contributes to constructive changes in teaching but also effective and
sustainable policy changes. Similarly, the research established that maintaining open
communication regarding resource requirements was important to supporting music programs. In
this context, the ability to engage with school management and other stakeholders was
considered imperative in addressing the challenges to teaching music. With stable
communication, music programs can earn financial support from different sources. This includes
the government, the private sector, and other stakeholders interested in improving and supporting
music education.
According to the research participants, improving professional development for music
educators’ entails establishing and encouraging more collaborative opportunities. This ranges
from collaborations in the school setting, at the district level, and in PLCs facilitated by regional
or broader providers at the federal levels. Such opportunities are important in sharing knowledge
and skills as well as in advocacy initiatives such as the development of appropriate policies to
guide music education. The research also established that it is important to facilitate discussions
and collect feedback designed to promote the professional development of music teachers. From
this perspective, feedback is central to how music educators comprehend their responsibilities,
the resources available, policies, and organizational objectives. Music teachers can make more
informed decisions that contribute to improved student outcomes with appropriate feedback.
A primary theme in this research included the need for specialized music professional
development training. This can be attributed to changes inherent to teaching music, such as the
transition from STEM to STEAM and advocating for music as a core subject. From these
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concepts, specialized training is important to develop music teachers who are qualified to meet
students’ educational needs. This includes access to higher education, hiring practices, and the
training of music teachers to meet the legal requirements as educators in the discipline.
Nevertheless, the professional development of music teachers is connected to the need to create
opportunities to establish partnerships with other music programs. This is highlighted by the
need for the music teachers to participate in PLCs and other initiatives at all levels of education
that can foster the development of skills and knowledge as well as sharing of resources to meet
the teaching and learning needs of music students. Considering the prevailing challenges
influenced by the COVID-19 pandemic for the education sector, research demonstrates the need
for developing teachers’ virtual learning capacities. Notably, while schools have focused on
virtual learning resources for students, there is insufficient educator access to similar
professional development. As a result, such an initiative can be instrumental in promoting the
continuous development of the educators as well as the students. Despite this, the participants in
the research acknowledged that there is a need for investment and deployment of relevant
resources to meet such virtual professional development needs, which might present a challenge
in a situation where music is already an underfunded subject.
The second research question focused on the perspectives held by Principals on how
categorizing music education as a core subject would benefit learning. This research found that
adding music as a core subject was aligned to previous studies, including the policy changes in
federal practices that have established music as a core subject. In this context, the ESEA is a
crucial contribution to the development of music as a core subject along with the transition from
STEM to STEAM. Nevertheless, reviews highlighted that the policy limitations include that
although Federal practices identify music as a core subject, it is subject to t district and local
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educational agency determinations as a core subject. This implies that there is no guarantee that
music will be considered a core subject across all schools. Consequently, the strategies and
initiatives in the professional development of educators and the students’ experiences in learning
music vary substantially in different regions and schools. Nevertheless, the research found that
classifying music education as a core subject presented substantial benefits for the students
academically.
The research established that there was a consensus among the participants that music is
very important in the curriculum. This is evident in participant sentiments that they were
dedicated to professional development and improving access to necessary resources for both
educators and students. The importance of music in the curriculum was supported by insights
emerging from research on the benefits learning music has on students’ achievements. Among
the key findings are that music contributed to the development of positive behaviors that
supported learning in other subjects. This is connected to the ability of music to motivate,
improve memory, improve visual and pattern analysis, enhance cultural awareness, improve
problem-solving, reading, and improved cooperation with colleagues, and including other
stakeholders in the learning environment. According to the results, the integrative nature of
music is helpful to students in how they relate to other subjects. From this context, the research
established that music is inherently related to other subjects such as history, mathematics,
science, and literacy. The Respondent suggested that studying music contributes to improvement
in other subjects by building the foundations of learning, especially for young students where
music is used for memorization exercises and to establish the differences between tasks.
The results also established that music was important in the curriculum because it
contributed to increased student engagement. In this context, the skills, knowledge, and
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behaviors associated with learning music contributed to increased student engagement. This
connects to music lessons as characterized by a focus on specific elements required to improve
certain skills as well as concentration necessary to learn different skills knowledge applications.
The results also included that taking music as a core subject was instrumental in the improved
alignment of the education processes consistent with the federal understanding of music as a core
subject. Enrolling in music as a core subject ensures that schools achieve compliance with the
federal education practices. Furthermore, music as a core subject implies that teachers should be
legally qualified. This has led to an increased focus on hiring individuals with quality education,
offer opportunities for teachers to acquire higher education, and offer opportunities for training
and other developmental programs such as engaging in PLCs.
There was a consensus among most of the participants that ensuring music as a core
subject would prioritize the discipline. These results, as supported by other studies, demonstrated
that music programs experience numerous challenges; among them is inadequate funding. This
can be attributed to the perception among stakeholders in the education system that music is
irrelevant, especially due to challenges in quantitative grading as well as the persistent lack of
resources to meet learning and teaching objectives. Notably, the results included that music was
motivational for students and learners by enabling them to be creative and innovative in various
activities such as seeking the instruments and equipment required. This is exemplified by
innovations that involve recycling products to develop musical instruments that can be used in
class. Notably, this exemplifies the challenges for students and educators in meeting the
classroom needs amidst economic challenges and limited resources. Nevertheless, classifying
music as a core subject offers an opportunity for educators and students to access the same
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resources as those offered in other core subjects. This leads to improvements in pedagogy as well
as learning experiences for the students.
While there is overwhelming evidence on the importance of music in the school
curriculum, the results of this study identified Principals' perceptions that classification of music
as a core subject may reduce the joy of participation. In this context, Principals perceived that
students would potentially experience music as just another obligation limiting the joy of
engaging in music as a unique discipline. Further insights from the results demonstrated that
some participants were more interested in music as an extra-curricular activity or a subject that
offered more flexibility for the students. Rather, the Respondent suggested that not all students
are interested in music. As a result, some students might perceive music as an impediment to
their academic achievement, especially if it contributes to their summative assessment and grade.
Furthermore, the Principals displayed concerns that music was difficult to examine due to the
lack of quantifiable assessments. Additionally, students who pursue music might drop out of
school to establish careers. Drawing from these insights, the results of the study also established
that fine arts education exposure was important across all levels of education. There was a strong
emphasis on the need to start teaching fine arts at early stages. This guarantees that students not
only develop their talents but also benefit from the benefits of the music subject in positively
influencing the outcome of other subjects.
Limitations
This research was conducted via a qualitative approach that presents various limitations
in scientific inquiries. Among the key limitations experienced in this research was a small
research sample comprising nine Respondents. Despite the participants offering a large volume
of data through the interviews, the findings in this research might not reflect the experiences and
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perceptions of all K-12 Principals regarding the inclusion of music education and professional
development opportunities for educators. This limitation was addressed by ensuring that the
questions posed to the research participants were relevant to the study and the research inquired
about unclear issues or required further information from the participants. Furthermore, the
research participants were experienced individuals and, as Principals, engage in school
management and leadership. This offers principles an opportunity to understand music
educators’ actions, the distribution of resources in different subjects, and the opportunities and
challenges faced in music education.
Another research limitation is that some responses from the participants might have been
biased. Principal participants might have offered specific responses to protect the reputation of
their organizations and strategies taken to meet the needs of music education. In this case, there
were limitations due to recall bias where individuals might not have remembered their
experiences as well as confirmation bias considering that the researcher had the role of
interpreting and relating the information offered by the participants. In this context, the responses
might not reflect the participants’ true experiences. To address this, the researcher triangulated
the primary data gathered from the Respondents with insights from the literature review through
a critical approach. This led to a comprehensive account that guarantees the findings in this
research are credible and reliable. This research could have been improved with the use of
empirical data. This was limited by the notion that it is difficult to gather statistical data that can
reflect the experience, perception, attitude, and beliefs that emerge among responses which are
factors that were imperative to this research. The lack of empirical evidence also adds the
limitation that this research cannot be generalized to highlight Principals' perceptions of the
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experiences in music education across the country or worldwide, considering that there has been
a decline in the study of music on a global scale.
Recommendations for Future Study
Drawing from the insights gained in this research, there is a need for policy change in
how districts, schools, and other stakeholders perceive music. The evidence emerging from this
study demonstrates that general educators, administrators, and music educators need increased
collaboration to meet the students’ education needs. The following recommendations should be
considered to improve music education.
There is a need for increased engagement of music educators in decision-making and
policy formulation at all levels. This guarantees that the needs of students and educators are
considered in order to improve music education outcomes. This can lead to regular meetings
between the music educators and school administrators to identify and strategize on the
challenges that exist in music education. Nevertheless, this requires effective planning and
stakeholder engagement which can be challenging and influenced by the lack of sufficient
resources.
There also exists a need for increased advocacy for music to be considered as a core
subject, thus ensuring that there is equitable funding comparable to other core subjects. Despite
federal classifications of music as a core subject, it is still not considered such in some schools
and insufficiently funded. Increased advocacy can be instrumental in increasing awareness of the
importance of music and its contribution to the curriculum.
The insights from this research demonstrated that there is an increasing focus on
improving the professional development of music educators, and this is connected to the benefits
of music influences among the students as they pursue learning in other subjects. As a result, this
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research is aligned to previous studies that have highlighted the importance of music and the
need for strategic measures in research, training, developing skills and knowledge, funding, and
incorporating music in the education system.
Implication for Practice
The insights emerging from this research demonstrate that educational leaders should
focus on compliance with federal practices that underscore the need for the inclusion of music as
a core subject. This includes engaging with the educators and students to identify their needs and
challenges as well as implementing opportunities in improving music education. Educational
administrators should also implement strategic planning in the transition from STEM to STEAM
to ensure that all core subjects achieve a balance in importance and resourcing. Despite this
study’s comprehensive findings, there is a lack of authentic references available to understand
and address challenges and opportunities in music education. Notably, although there are federal
practices that inform how schools engage in music education, there is a significant disparity
experienced across the nation, limiting specific recommendations in this research. This can be
attributed to the intention of this research to maintain ethical research considerations that
required the participants and their institutions to remain anonymous. The consensus of the
findings in this research with those previous studies and reports illustrate that this investigation
was important to understand how Principals perceptions have contributed to the development of
music education in alignment with policy changes and needs emerging among educators and
students.
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Appendix B: Interview Questions
Semi-Structured Interview Questions
Demographic Questions
1.
2.
3.
4.
5.

Age
Gender
Level of Education
Years of Experience
Type of School Setting

Semi-Structured Interview Questions
1. Discuss your perception of the importance of music education in a K-12 curriculum.
2. Describe the music education program in your school.
3. How does your school support music educators in teaching the curriculum?
4. Discuss the professional development opportunities that your school provides to the
music teachers.
5. How do you feel your music teachers respond to the professional development
opportunities?
6. How often do you meet with your music teachers to discuss the curriculum, music
teaching, and professional development opportunities? How do these meetings go?
7. Discuss ways in which your school can better support their music educators.
8. How do you perceive music education as benefiting student learning in other subjects?
9. What are your thoughts about music education being added as a core subject?
10. In what ways do the current professional development opportunities offered to music
educators assist them in teaching music?
11. What additional professional development opportunities would you like to provide to
your music educators?
12. Is there anything else you would like to tell me?
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Appendix C: Interview Transcript
Interview Transcript
School 1 Participant 1
Researcher: Hello good morning.
Participant 1: Good morning, how are you today.
Researcher: I'm doing pretty good.
Researcher: Before we start I have to make sure that I have your consent to record you.
Participant 1: Yes, you do.
Researcher: Have you send back the consent form when you can dance.
Participant 1: Okay, and I'll get it back to you
Researcher: And that's just for IRB purposes.
Participant 1: Yeah I understand
Participant 1: One second, I completed that form yesterday and I thought I sent it.
Participant 1: I might not have, hold on a minute.
Researcher: Okay.
Participant 1: Okay. I just sent it.
Researcher: All right. I have it Thank you so very much.
Participant 1: No problem.
Researcher: Let's see here okay there's some demographic questions that I have to ask. And we'll
get started with the interview.
Researcher: Age
Participant 1: 48
Researcher: Gender is Male. Let's see level of education.
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Participant 1: EDS Specialist
Researcher: Years of experience.
Participant 1: As an administrator, this is my second yearl as a principal I was four years and
assistant principal before that. And I was teaching the classroom for 16 years.
Researcher: 16 okay and What would you consider your type of school setting.
Participant 1: As far as, How do you mean school setting?
Researcher: Elementary.
Participant 1: Elementary paper pre K through five. Okay.
Researcher: And, just in case i'm as far as like a zoning purposes, when you could use up
suburban rural.
Participant 1: A mix of suburban and rural.
Researcher: Okay.
Researcher: All right, let's get started with the questions the hard part.
Researcher: # 1 Discuss number one discuss how you perceive the importance of music
education in the K through 12 curriculum.
Participant 1: Well it's extremely important I was a teenager myself, so I. certainly, have a high
regard for what new teachers doing course that. Patients can have in the life of a child, I am I
myself was an active participant in. School music programs growing up, and so I. feel very
strongly about the importance of that and I have really try to cultivate a strong about our program
at my school and in a previous school where I was well.
Researcher: # 2 Describe the music education program in your school.
Participant 1: Well, we have a comprehensive program for pre K through fifth grade teacher
offers an array of opportunities in the classroom. And we also offer an after school chorus
program for third through fifth grade students. And that's a that's a very active large program in
our school.We've got about, we've got about. i'd say about 108 kids in third grade and about six
years, give or involved in the core.
Researcher: right # 3, How does your school support music, educators and teaching the
curriculum.
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Participant 1: Our district has a district music coordinator who offers Professional Learning
opportunities that are specifically geared towards music. So there are there are no professional
learning opportunities throughout the year for our music constructed in Chatham County.
And we also offer the opportunity for lead teachers to attend professional conferences, our lead
teacher has attended the Georgia Music Education Association conference. So we do have some.
Professional learning opportunities that are specifically geared toward music.
Researcher: # 4 Discuss the professional development opportunities that your school provides to
the music teachers.
Participant 1: Within the school, we only have the one (1) music teacher, and we don't offer
specific programs within the school for the music teacher herself. You know, of course, she is
involved in school wide professional development activities.
Researcher: # 5 How do you feel your music teachers respond to the professional development
opportunities?
Participant 1: Oh very positively. We have a new teacher who is very interested in learning and
improving her practice. She always looks forward to attending Professional Learning activities
where she can get new ideas that she can implement in her classroom. She a teacher who looks
for those opportunities.
Researcher: #6 How often do you meet with your music teachers to discuss the curriculum,
music teaching, and professional development opportunities? How do these meetings go?
Participant 1: We meet twice a year, I guess, as part of the PEAK process so. Professional
learning is part of that process, and so we have those discussions, a couple times a year.
Researcher: And how do these meetings go.
Participant 1: Well these meeting would be in the context of the overall discussion of the
program and also with regard to the evaluation of the teachers performance in the classroom we
will be looking at her performance and the overall Program in general.
Researcher: # 7 Discuss ways in which your school can better support their music educators.
Participant 1: Well, I think this continuing to encourage her to look for progressive opportunities.
Certainly funding is always an issue, and whenever the music teacher has a request ,for you
know for instruments or equipment, or you know, whatever she needs, we try to provide for that,
so you know, certainly, continuing to offer financial support to that program is a way that we can
continue to provide support.
Researcher: Okay. # 8 How do you perceive music education as benefiting student learning in
other subjects?
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Participant 1: Well, I think. music is a subject that really integrate all of your projects and
encourages the students to think in a different way than what any other subject does. So music
helps to integrate and relate to all the other subjects and get some context to work in other
subjects, as well as the importance of music as a self contained subject as well.
Researcher: #9 What are your thoughts about music education as being added as a core subject?
Participant 1: Well, under the Federal Law Music is a core subject it is not treated that way in the
State's, unfortunately, and it really should be. I am fortunate that in in my county all students
have access to weekly music and art classes and you know we're in a situation in Chatham
County where every school has at least one music and Art teacher, full time in the building.
That's not the case across the State so we're fortunate in that regard. I would hope that the State
would, going forward, the state would place a greater emphasis on Fine Arts and Music.
Researcher: #10 In what ways do the current professional development opportunities offered to
music educators assist them in teaching music?
Participant 1: Well, I guess it just. Because I'm not directly involved in the opportunities that the
Music teacher is taking advantage of, I would have a difficult time answering that question,
other than to just say that, it would just depend on what the nature of that specific that specific
training happens to be.
Researcher: #11 What additional professional development opportunities would you like to
provide to your music educators?
Participant 1: Well, I think she's got that opportunity now. If she wanted to take advantage of
some other opportunities like you know, maybe attending a national conference or something of
that nature that is something that we would entertain, and you know we would look for ways to
help fund that.
Researcher: And our last question #12 Is there anything else you would like to tell me?
Participant 1: Well, not really that I can think of other than just to say that you know, I think that
we have a pretty strong offering in music for our students. I get a lot of positive feedback from
Parents about the experiences that their children are getting, and I think the music Program is
not only beneficial for the individual child, but it also has a great positive impact on the school
climate and parent relations as well community relations those performances that are done
within the school and for the Community have an impact, so I think the program is very valuable
for me.
Researcher: And just let you know, again, all of this, and the recording is anonymous everything
that's reported is anonymous, school information all that stuff is anonymous and will also be
concealed, so I truly appreciate you. For this, I really do I'm going to stop the recording.
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Interview Transcript
School 2 Participant 2
Researcher: Hello.
Researcher: How are you doing.
Participant 2: Are you doing.
Researcher: I am just trying to get through, this stage of my life, the sooner the better, I can get
through this part of my life the better things will be for sure.
Participant 2: Will you give me about 30 seconds to use the bathroom.
Researcher: Sure
Participant 2: I have drank a lot of coffee this morning and I'm about to pop.
Researcher: Okay.
Participant 2: I'm ready whenever you are gave.
Researcher: I just need you to. confirm it's okay for me to record you.
Participant 2: Yep, it is.
Researcher: And there's a consent form that I sent to you, I just need you to send that back to me.
It is for IRB purposes.
Participant 2: When did you send that
Researcher: Yesterday afternoon
Participant 2: I am going to go back and see if I can find it. Okay got it right here, I'm printing it.
Researcher: Okay.
Participant 2: Do you need to have that right now come.
Researcher: You just you can just do a you don't even have to print it, I think you should be the
type in it. Okay, and just sign and best it.
Participant 2: Okay.
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Researcher: Yes, the sooner you complete it, because after the interview I have to send it over to
IRB.
Participant 2: Okay. it's asking me a sign it, and then it is has a signature line
Researcher: Should be just a regular Microsoft word document.
Participant 2: It is, but what I'm saying is it's like it's got a signature thing and it's going to look
like I just typed it twice.
Researcher: Oh gotcha, yeah I mean you can print it off that's fine.
Participant 2: Yeah what I'm gonna do is reprint it right now, and then I'm going to scan it to
myself.
Researcher: Okay.
Participant 2: Sign it, and all that good stuff and then I'm going to send it to myself. That way I
can make sure that you've got this, where it's all done we're done okay.
Researcher: Okay.
Participant 2: Okay, this will just take a second okay I'm gonna send this myself okay.
Researcher: Okay.
Participant 2: As soon as this, hits my mail it is on to you okay.
Researcher: Okay.
Participant 2: You should have it, in the subject line it will say Xerox scan, so it should be on the
way now.
Researcher: All right. let's see here. It probably takes sometimes its Liberty.
There is a Xerox scan so here we go, and yeah all right well let's get started, I know you got a
busy, busy, day. This didn't take really that long at all the last one, I just did it was like 20
minutes so I'm gonna ask you a couple of demographic questions, and then we'll get started with
the interview, and it should not take too long.
Researcher: So first, your age.
Participant 2: My age 55.
Researcher: Okay.
Researcher: For our purposes, I have to have you answer, but of course Gender.
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Participant 2: Male.
Researcher: Level of education.
Participant 2: EDS Specialist.
Researcher: Years of experience.
Participant 2: This is my 30th Year.
Researcher: What type of school settings so in this case, you are a middle school.
Participant 2: Six, Eight, Middle Charter School
Researcher: I don't know if you want to answer this, but if you can what is the setting.
Researcher: Rural, Suburban, Urban.
Participant 2: Urban.
Researcher: Alright, so here's question #1 Discuss how you perceive the importance of music
education in a K through 12 curriculum.
Participant 2: So, give me the question, one more time.
Researcher: Sure, discuss how you perceive the importance of music education in the K 12
curriculum.
Participant 2: I think the importance of music education, I keep it at the same weight as I have all
the other programs, I look at it, as I do my athletic program, as I do my leadership programs, as I
do anything, and everything that revolves around school culture. I try to pour as much money
and resources into music education, as I do, into athletics, or anything else that we do.
Researcher: # 2 Describe the music education program in your school.
Participant 2: We have Band, Orchestra, and Chorus, and those are taught on a block schedule or
on a related art schedule. So my music teachers teach sixth graders, seventh graders, and eighth
graders and they actually have two different groups, because we do an A, B schedule, so that's
kind of the whole setup of how we're structured.
Researcher: # 3, How does your school support music educators in teaching the curriculum.
Participant 2: We provide them with every type of curriculum necessity, resource and try to get
them anything that they wish and desire. We ended up with our previous Band Director before
Paul came in. He was big into marching band, we purchased $90,000 worth of band uniforms, so
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they would look very presentable, in all the parades in Savannah and where ever else they
marched at, so just about anything they asked for within reason, whether it be an instrument. You
know, music that they're wanting to use anything and everything we support them.
Researcher: #4 Discuss the professional development opportunities that your school provides to
the music teachers.
Participant 2: Well, they have a green light to do the, I guess it's you know, this is a GMA
conferences and you know any type of professional development that they actually asked for.
We approve, now we do have some limitations as far as our spending, you know, say, for
example, if somebody wanted to go to New Orleans for a conference well we'll pay for the
conference itself, but the teacher, and allow them leave time to go, but the teacher would actually
have to pay for their transportation, and their hotel cost now if we do it in State or local we
usually pay for everything.
Researcher: # 5, How do you feel your music teachers respond to the professional development
opportunities.
Participant 2:I think they respond in a positive way, I think all three (3) of them are wanting to.
see what other folks are doing around the State, and around the nation they're wanting to improve
their you know their pedagogy, so you know I think they gladly accept it.
Researcher: # 6. How often do you meet with your music teachers to discuss the curriculum
music teaching and professional development opportunities. How do these meetings go.
Participant 2: I would almost say that almost every meeting that I have with my band course
orchestra teacher is. For lack of better words a drive by meeting. What I mean by that is, they
know they can pop in my office at anytime, or see me in the hallway and talk about anything and
everything related their curriculum. A lot of this stuff that I find out about their curriculum
comes my way by way of purchase orders, because I know that there are in need of something
and typically if it's a big order they're going to talk to me about that prior to actually doing the
purchase request. Now my one of my Assistant Principals she specializes in doing the
evaluations for the related Arts Teachers, her son was a former Savannah Arts Band kid so she
specializes in getting to the nitty gritty with what there curriculum.
Researcher: #7 Discuss ways in which your school can better support their music educators.
Participant 2: I mean I'm trying to think on this one, because from a financial standpoint, I think
we do better than any other Middle school in the school system . And as far as, I don't know.
You know, we try to let them tell us what they need, and what they want, what they desire, we
try to make sure they get it.
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Researcher: Okay. #8, How do you perceive music education as benefiting students learning and
other subjects, let me repeat that, how do you perceive music education as benefiting student
learning and other subjects.
Participant 2: Well, speaking specifically about Math it is research proven that students involved
in music education tend to do a lot better in math, so that directly affects everything we do here. I
really think that our band orchestra and choral kids are better kids as far as behavior as well as
academics.
Researcher: hey let me see something here. #9 What are your thoughts about music education as
being added as a Core subject.
Participant 2: I’m all for it, and I would also, like for, you know, some other related arts classes
to be added as well, but I'm all for it.
Researcher: #10 What ways do the current professional development opportunities offered to
music educators assist them and teaching music.
Participant 2: I don't know that's out of my wheelhouse, I really don't, I don't know, I don't know
what's offered to them and I don't. I guess the reason, I don't know, you know, everybody has a
different level of experience and what they need and what not, and I've not really had those deep
level levels of conversations with them. You know it's like Lewis Branch he's retired military
band man so his needs would greatly differ from say Paul's needs, you know.
Researcher: #11 What additional professional development opportunities, would you like to
provide to your music educators.
Participant 2: I mean I wouldn't provide them anything that they felt like it would better their
pedagogy or their Program. I don't have a good answer for that question.
Researcher: Okay um and then our last question #12 Is there anything else you would like to tell
me.
Participant 2: Well, I think, from a school marketing point of view, because we have to recruit
kids we use the success of our band choral an orchestra program as a promotional tool as a
recruiting tool to try and get as many kids involved and capable involved in the arts as we can.
Researcher: Right so with our interview today, everything is anonymous, so nothing gets out, I
have to conceal all of this because of IRB purposes and everything is kept safe. So, I'm going to
go ahead and end the recording.
Participant 2: Okay.
Researcher: Stop recording.

148

Interview Transcript
School 3 Participant 3
Researcher: Good Afternoon
Participant 3: Good Afternoon Sir How are you
Researcher: I am doing pretty well, how about yourself
Participant 3: Doing well, doing well
Researcher: Sorry, all of these meetings are popping up from out of no where, and I am like what
in the world, it’s Thursday we don’t need anymore meetings, let do them Monday through
Wednesday. I won’t hold you too long. There was a form that I think I sent to you.
Participant 3: Yeah, Um Hum
Researcher: Ok, I just need you to sign that, stating that it is OK for me to record this and that
you understand that this is anonymous, all information will be kept in a file and then destroyed
promptly after this study is completed.
Participant 3: Is it Ok if I sign it electronically?
Researcher: Yes, Sir that is fine.
Participant 3: It has been sent
Researcher: Ok it should come through in a few minutes, I have to ask you a few demographic
questions real quick. May I have your age?
Participant 3: 37
Researcher: Black Male, Level of Education
Participant 3: EDS Specialist
Researcher: Years of Experience
Participant 3: 16
Researcher: You are getting over the hump
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Participant 3: Yep, I still got a ways to go though
Researcher: Type of School Setting is High School 9th-12th. What would you consider your
school to be Urban, Suburban, Rural etc.?
Participant 3: We are an Urban School District but we are more suburban than anything
Researcher: Ok, All right, there are twelve questions and we will get started
Question #1 Discuss how you perceive the importance of music education in a K-12 curriculum.
Participant 3: That’s a tough question
Researcher: Just answer it as honest as you can
Participant 3: Sure, I think that it is critically important and something that we have made a
priority at the secondary level, to ensure that we provide our students with a holistic learning
experience, we understand the importance of the arts. We are making a shift as a district in
schools to more of a STEAM learning experience, and we consider, I would consider music as
part of the Arts. So it provides for our students, and not just for our students that are interested,
but really as an opportunity for us to have some of those interdisciplinary connections. We are
not there, but we certainly recognize the importance of it. We want to make that a priority.
Researcher: # 2 Describe the music education program in your school.
Participants 3: We have a number of offerings in our music program. To include band and chorus
with varying levels of years of experience from beginner, intermediate, advance music band
program. As well as other unique offerings to include, jazz, jazz band, and we also have the
opportunity to provide our students with the Choral experience as well. But even within those
program offerings, we are also trying to engage our other students in some of the elective music
arts program and courses. So we do have a few of those offerings for those students that typically
take band or chorus as a pathway.
Researcher: # 3 How does your school support music educators in teaching the curriculum?
Participant 3: So they received a lot of support at the District Level. First and foremost through
our designated District Music Program Director, so that is first and foremost. So they receive
just like any of our other core disciplines, or any of our other elective disciplines that District
Level support which could be in the form of District Level Professional Development or District
Level access to funds, and resources. But then here at the site level, this is my first year in this
high school, in my previous experiences we provided teachers an opportunity to engage in some
of the usual professional development opportunities through the State, through the Region.
Researcher: Question# 4: Discuss the professional development opportunities that your school
provides to the music teachers.
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Participant 3: We provide an opportunity for our teachers on campus to really be a part of the
normal professional development that we offer to all of our teachers in terms of quality
instruction, so that’s the extent of the professional development support that they receive.
District Level, Site Based specific to their discipline, primarily led by them. But then also we
require and expect our teachers in the general job of professional development around quality
instruction, teaching and learning.
Researcher: Question # 5 How do you feel your music teachers respond to the professional
development opportunities?
Participant 3: Not only do they embrace it, but I think that they are initiating and engaging in
those Professional Development experiences that both the district offers and those professional
development offerings in the professional
learning community more than anything, is something that they enjoy, because typically as you
may know, our music departments are small relative to other disciplines and so often times that
collaboration within the building is not as robust as some of the other disciplines. And so to have
the opportunity, to have that district collaboration and the professional learning community is
important and something that they look forward to. But they also have worked within their own
Arts Department to have some of that interdisciplinary collaboration through our Arts, our
Theater, at least at this particular school I know that there are schools that have other offerings,
but they as a visual performing arts department engage in the professional learning community,
and really enjoy the opportunity to share those best practices, and engage in conversation about
the work that they are doing. So that is something that we, an expectation, and a structure that we
have put in place. Certainly our teachers embrace it but they also look forward to engaging
particularly at the district level and at the site level.
Researcher: #6 How often do you meet with your music teachers to discuss the curriculum,
music teaching, and professional development opportunities? How do these meetings go?
Participant 3: So this year has been unique. I can only tell you one way here at this particular
school, because we are currently virtual. But our teachers are engaging, in weekly collaboration
in professional learning communities and in this particular case the visual performing arts
department and they utilize the opportunity to collaborate and focus their conversations around
their curriculum in particular, around instruction and sharing best practices and then also
assessments and really responding to the leaning needs, experiences, interests of our students and
so that is something that takes place on a weekly basis. As an Administrative team we are very
much engaged in that collaboration either through participating with them in that collaborative
dialogue or engaging and following up with them based on their take-a-ways and them capturing
those minutes and being able to provide some feedback to them. We also have a member of or a
lead person who collaborates with our entire leadership team and uses that as an opportunity for
our visual performing arts department to share those things that are taking place, and also to
share with us those needs, and how other disciplines and departments can connect with them in
the work that they are doing. So again it is a vertical collaboration within our visual performing
arts department and then also an opportunity for some extended collaboration outside of the
department.
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Researcher: Question # 7 Discuss ways in which your school can better support their music
educators.
Participant 3 Yeah Certainly, I think that we might certainly look at how we can be more
intimately involved in the collaborative process with them. While we certainly have made that a
priority and made the visual performing arts you know a priority for our teachers and for our
students, certainly we often times may get lost and focus on the core because of the
accountability, but I think certainly if we took an honest assessment, I think there is an
opportunity for us to grow in our collaboration with them. But I do think in our case because we
have such a strong department, we tend to collaborate anyway outside of those structured times.
Researcher: # 8 How do you perceive music education as benefiting student learning in other
subjects?
Participant 3: Yep, so one of the things that I’ve been sharing and that I think is important is the
interdisciplinary connection when we talk about rigor and relevance and when we talk about
those learning connections. I think it is an opportunity certainly for us to grow in that area and
while we do a really good job of that within the Visual Performing Arts Department there are
opportunities for us to grow in providing that interdisciplinary connection with our other
disciplines. I can say that that’s not something that has been a priority. It is certainly something
that we might want to explore because we understand the importance and the value of having a
holistic experience, and because there are so many opportunities for students to carry those
experiences in all of their classes, we certainly could do a better job of having some of that
interdisciplinary collaboration which is not something that we have done.
Researcher: # 9 What are your thoughts about music education as being added as a core subject?
Participant 3: So, I think that um, that is a tough question. I say it is a tough question because
when we say core we often talk about this idea it being a required course particularly at the
secondary level for some credentials or for some graduation, and I think that to make the music
program a core for that purpose would be the wrong way to do it. I do think all of our students
should have an opportunity, it should be encouraged to explore the arts whether through a stand
alone elective and/or through some embedding within the core discipline, and maybe that is
something to explore. I am a bit reluctant to say that Music Education Program should be part of
the core. It is a priority, and because of the value and the experience that the students received,
and personally as an educator who valued music in school, in middle school, in high school and
performing in the band and performing in the chorus, I saw the value of it, but when it becomes
the core then it may be something that students may no longer see sort of the joy of the learning
experience as opposed to something that is just another obligation. I think that is something that I
am leery of. If that makes sense.
Researcher: No that is perfect, that is fine. #10 In what ways do the current professional
development opportunities offered to music educators assist them in teaching music?
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Participant 3: So I think we do offer some specialized music education professional
development at the district level that provides some of those tools and resources for teachers to
continue to grow. And often time those professional development opportunities are unique to
those various levels. I will say though, it is not as robust as some of the other professional
development offerings that we provide that are specific to their discipline. But I do think thought
that the general professional development that we offer certainly provides the skills, the
resources, the tools for music educators to facilitate quality instruction, and ultimately engage
students. But I do think though a priority and a focus on improving the more specialized
professional development is something that is a focus and that we can certainly do a better job of.
Researcher: # 11 What additional professional development opportunities would you like to
provide to your music educators?
Participant 3: Just exactly that, some more specialized professional development experiences for
them that is unique to their discipline. That you know, and I would say this, that I think for our
Music Educators, I see them as really for many of our teachers often times as the model of how
to engage students, because it is essentially embedded within their discipline. Students have to be
engaged. We talk about quality teaching, and learning we talk about learner engagement and
when I visit a music course or band course students are engaged. I think that a lot of the
professional development that we offer many of our music educators are already there, and
certainly it can be used to refine the skills, strategies and techniques that they offer but I think in
order to really grow them at the next level some more specialized professional development
opportunities need to be made available to increase their quality of instruction.
Researcher: And then our last question #12 Is there anything else you would like to tell me?
Participant 3: No, I think the questions really led me to think about this idea, and the need really
for some quality professional development for our music educators, and really the value of what
music education means to our students, and the benefit it has for our students not just for our
students that are interested in music, but really for all of our students and providing them the
experience and the exposure to engage in the arts.
Researcher: I am going to stop this recording so that I can tell you more
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Interview Transcript
School 4 Participant 4
Participant 4: Morning.
Researcher: Good Morning, can you hear me.
Participant 4: I can.
Researcher: All right, awesome gotta love this technology world. Let's see here. This is what
happened when you have about 50 some odd tabs open.
Participant 4: Absolutely.
Researcher: Okay, all right, well, thank you, for meeting with me a couple of things, and you
you've already sent your back your informed consent form, so it's perfect. So we'll go ahead and
get started. And this won't take too long, I promise you, it iss only 12 questions and we'll get
started there's a couple of Demographic questions that I have to ask.
Participant 4: Okay.
Researcher: Age.
Participant 4: 49
Researcher: Right.
Researcher: Gender Black Male.
Participant 4: Yes.
Researcher: Level of education
Participant 4: Doctorate
Researcher: Years of experience
Participant 4: 15
Researcher: How would you will describe your school setting six to eight grade, middle school.
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Participant 4: Yes, it's a middle school, you may also want to add to that we are a specialty
school focusing on Steam education.
Researcher: Gotcha.
Researcher: And would you consider your school to be urban, rural, suburban.
Participant 4: More or less URBAN, I guess, because we're in the Center of Savannah basically
Researcher: Okay, All right, easy. Okay let's get started. # 1 Discuss how you perceive the
importance of music education in a K through 12 curriculum.
Participant 4: Well, I believe, music education is extremely important, it provides students with
experiences that support the development of creativity, focus and communication. I also believe
that music education allow teachers to help students hone additional skills such as
communication problem solving and collaboration.
Researcher: # 2 Describe the music education program in your school.
Participant 4: Okay well thankfully we're a Steam certified school, so we focus on a robust arts
integration in our curriculum. So band and chorus is offered to students at each grade level, you
know as classes. However, you know, we have an integrated approach to learning so it's not
uncommon for teachers, and the other content areas to embed music into their lessons as a way to
have students, you know realize explicit connections to what they're learning.
Researcher: # 3 How does your school support music educators and teaching the curriculum.
Participant 4: Well, we support them through resources, you know professional development,
you know, and we also provide opportunities for them to be teacher leaders. Because I firmly
believe, and you know. Anything that we can do to benefit us as a staff in terms of acquiring new
skills, you know, we should share that, because not only their product ,those practices will work
in the music, you know classroom, but they can also extend to other content areas as well, so I
think we all benefit from that. So I definitely support my teachers being teacher leaders and also
being you know advocates for extending out learning as a staff.
Researcher: #4 Discuss the professional development opportunities that your school provides to
the music teachers.
Participant 4: Okay, when I saw that question, I was like okay cool you know, coincidentally, our
band teacher serves as our professional learning liaison. So he's tasked with anything that comes
from the district in terms of professional learning, and professional development. You know he
certainly shares that and it communicates that with staff. And I think that connects him more
intimately to the offerings that are made available so that he can you know, certainly take
advantage of those opportunities. And so you know what we do is we have additional trainings,
our music educators, they attend conferences, but then also there's onsite professional
development as well.
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Researcher: # 5 How do you feel your music teachers respond to the professional development
opportunities.
Participant 4: We have great response, you know just their propensity to seek out, and acquire
new learning’s and skills is incredible, you know as a Principal, you know, I certainly fully
support professional development opportunities for our students and for our staff.
Researcher: # 6 How often do you meet with your music teachers to discuss the curriculum
music teaching and professional development opportunities, and how do these meetings go.
Participant 4: Okay, well, we meet you know at least three (3) times a month, I try to connect
with you know all my teachers at least three (3) times a month. And what we look at when we
meet we look at, of course the curriculum make sure that we on track with pacing. We also you
know have that opportunity to discuss any, you know ideas they may have for bringing into the
classroom, so you know as a Steam school we focus on innovation, and creativity. And so you
know, want to make sure that our teachers have opportunity to share those ideas, and then we
kind of plan from there.
Researcher: #7 Discuss ways in which your school can better support their music educators.
Participant 4: Well, based on the feedback from you know our music educators in the building
they appreciate the level of support that they receive. They also appreciate the level of freedom
that they have, because you know, as I mentioned before, they have the opportunity to try new
things in a classroom, and so you know, having that level of freedom in the ability to share ideas
they really appreciate that support.
Researcher: #8, How do you perceive music education as benefiting student learning and other
subjects.
Participant 4: Yeah we talked about this, you know as a staff, a while ago when we were seeking
Steam certification and what we came up with was this idea that. You know, students are able to
tap into a different part of the brain, you know which can enhance the educational experience. So
as a school we take pride in the fact that students are encouraged to explore and create. We
challenged them to come up with you know, new and innovative ways to solve real world
problems and then, as I mentioned, you know as a Steam, you know part of our steam curriculum
students have the opportunity to bring in musical concepts and skills into other subject areas.
Researcher: Okay, and #9, What are your thoughts about music education has been added as a
core subject.
Participant 4: Well, we have a saying here to the stem academy that all classes matter, so you
know I know, you know, sometimes you may have a school that only focusing on Math and ELa.
But here it's them, you know we say that all classes are important, so we treat what we call our
Apps courses, our you know our connections courses we call them Apps courses, so we treat
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them the same way that we treat our core content subject areas, and everybody has that that clear
understanding.
Researcher: Okay, #10 In what ways do the current professional development opportunities
offered to music educators assist them and teaching music.
Participant 4: I think, with the district level trainings and, also the teacher specialist for the Arts
for our district provides a robust, you know professional development offerings for our musical
education staff. And so you know we always get feedback, you know via surveys, you know
after each professional development session, and you know from those results you know it's
clearly communicated that they feel that the, Professional development opportunities are
beneficial they feel that they useful in the classroom setting. And then also they encouraged to
seek out, you know additional learning’s so they can add that to what they offer in the classroom.
Researcher: #11 What additional professional development opportunity would you like to
provide to your music teachers.
Participant 4: Well I’m kind of like a yeah I’m a nerd, I’m a geek you know, so I pride myself on
you know so is I’m a natural fit here at still but you know. I’m really curious and interested and
seeing how we can utilize because what, let me just kind of backtrack a little bit we're beginning
a virtual reality (VR) and augmented reality (AR) lab space here at school. And so I want to look
for ways and partner with the music educators, to see how we can utilize Augmented Reality
(AR), Virtual Reality(VR) in a musical setting. I think that's going to be mind blowing and it's
going to be a great opportunity for our students to engage music in a different way, when looking
at it from augmented reality and virtual reality.
Researcher: And that our last question, #12 Is there anything else you would like to tell me.
Participant 4: Um n, I think that pretty much sums it up.
Researcher: Okay, all right I'm going to stop the recording where is that, where it's at.
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Interview Transcript
School 5 Participant 5
Researcher: Hello.
Participant 5: How are you.
Researcher: I’m good, how are you doing.
Participant 5: I’m doing well, great to see you.
Researcher: It's great to see you as well, and for some odd reason my.
Researcher: Oh, go ahead.
Participant 5: No, I was going to shut my door, I didn't do that before, so that I can hear you.
Otherwise we'll be interrupted. Okay.
Participant 5: So you're saying some reason, there's some technical issues.
Researcher: Yeah my little mouse, this the bad part about technology, sometimes.
Participant 5: Oh Yeah.
Researcher: I think I got it situated now okay. Okay, all right.
Participant 5: The story of our lives.
Researcher: I know, you're dealing with it every day.
Participant 5: Oh yes, every day.
Researcher: All right, ah let's see school, okay, so thank you for doing this, um I have this
recorded and you sent back your consent form this morning, if I am not mistaken
Participant 5: It came from Docusign.
Researcher: That's fine, that's fine, it should still, that should be fine it is this for IRB purposes.
Participant 5: Okay, yes.
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Researcher: But other than that we're good to go, it relatively short I’m not sure if you've seen
some of the questions, but I have to take.
Participant 5: I didn't get a chance to see the questions, so I didn't get a chance to prepare for this.
Raw answers here.
Researcher: Yes, and look I’ve gotten a lot of it is like okay, all right I’m learning, I’m learning.
I’m okay, I need to ask you some demographic questions age.
Participant 5: age range of the school.
Researcher: No, for you.
Participant 5: Oh, my gosh.
Researcher: I just looked and to be honest with you. um you are the first woman, I press my head
I’m like Oh, I was dreading this one.
Participant 5: Oh, my gosh okay 35.
Researcher: Okay okay I’ll say younger, I mean we're the same age so that's fine.
Researcher: Okay, gender black female.
Participant 5: I’m hoping yes.
Researcher: Level of education.
Participant 5: EdS. Specialist
Participant 5: So I guess outside masters above masters.
Researcher: mm hmm specialists.
Participant 5: Yes, okay.
Researcher: Years of experience.
Participant 5: Total education or administrator.
Researcher: Total as an educator.
Participant 5: Oh, my God, this is year 13 so 12.
Researcher: All right.
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Researcher: Type of school is elementary school K through five or pre K through 5.
Participant 5: Pre K through five.
Researcher: Um and then, would you consider your school urban, suburban, rural.
Participant 5: I think it is urban, suburban school.
Researcher: Okay, so there's 12 questions.
Participant 5: Okay
Researcher: And we'll go through them now um let's see here #1 Discuss how you perceive the
importance of music, education and the K through 12 curriculum.
Participant 5: Well I’m considering that we are a Stem school on the journey of Steam
certification, what we are missing is arts integration piece. that's very important. Art particularly
music, I think, is that missing piece that binds our lower achieving students to the curriculum. It
provides an avenue for them to showcase their knowledge. In the manner in which they haven't
been able to present beforehand. So you tap into a lot of their interest when you put the arts into
the equation, particularly music, because we all can relate to music in some capacity.
Researcher: Alright Um #2 Describe the music education program in your school.
Participant 5: Oh it's it's it's pretty, it's pretty diverse, so we offer general music to our K through.
two students and then we eventually break off when we offer chorus to our third, fourth and fifth
grade students. And then right now we offer modern band to our fifth grade students until we're
able to get back into the building where we can recycle, and begin to offer to our younger grade
levels. So that will have more students engaged in modern band, so we have to fold, we have a
and we also have the one point, we had a steam funk band. Where students use everyday
materials to create music.
Researcher: Okay #3, How does your school support music, educators and teaching the
curriculum.
Participant 5: Well, so one of the things that we strive in order for us to become certified and get
the arts integration piece, we have to embed music curriculum into our everyday content. So
each teacher has to research and has to have some knowledge of musical vocabulary, and music
in general in order to incorporate into their lessons, we provide professional learning
opportunities to our teachers content and our fine arts teachers, in order to support the efforts of
getting them to integrate music lessons throughout. I’m one of the things that we do is we try to
tie in music into our daily announcements. Some of our after school clubs, when we did have
after school clubs; and then we make sure that we have a musical performance at least once
every semester. I’m actually we're going to have a taped, it's going to be a pre taped black history
program and one of the biggest piece, that will be included, is our music teachers ability to

160
embed STEAM into a musical piece for black history. And that that is I’m going to promote that
February 25th @ 5:30pm.
Researcher: Okay, Ah. #4 Discuss the professional development opportunities that your school
provides to the music teachers.
Participant 5: Well, again we offer up with this. For our music teacher, I will say this, she and I
just had a discussion. She inquired about a Professional Learning for body percussion just this
morning, so I say that to say is the district provides the music teacher, with a great deal of.
Professional learning She then comes and incorporate that into the classroom However, what we
try to do we try to provide various arts related PL for all of the teachers to engage, and so she
may be the music teacher, but we offer arts piece of visual arts PL for her to see if she can
incorporate the visual arts into her musical class and vice versa, so again it's pretty fluid, we are
require that all teachers participate, we also have a partnership with a nonprofit organization is
actually a 1.35 million grant is a five year grant that we have in the nonprofit organization called
Arts Now and one of the things that they do is provide us with ways that we can incorporate
music into our daily lesson. All the teachers are invited for half day or whole day training they're
able to create their own lessons they model, the lessons for our the experts, as we call the grant
representatives, the experts. They give them feedback and then they get they go in and then they
teach the lesson videotape it and then the grant representatives provide feedback on the lesson
that they presented. So it's kind of is all over the place, I know, but you know, I want to make
sure that my teachers are well versed in everything, so the district provides these trainings to our
music teachers, and we provide all the trainings me as a teacher. As well as music training to all
the other teachers as well, to make sure that they all are well versed in each of the arts.
Researcher: Okay #5 How do you feel your music teacher respond to the professional
development opportunities.
Participant 5: Like I stated before we just had a conversation, she is probably one of the most
engaging music teachers that I’ve ever met. She is diverse and when I say diverse her interest
level is all over the place, which you have to love. When you go into a room, even though it's not
quite set up because of virtual learning, you can already see there's an explosion of various
genres that she would like to explore with all of our students. and so just today, like, I say to you
before she mentioned that she received a PL on Body percussion and now she wants to have a
book and pursue other measures of learning more about body percussion that she can incorporate
into her music class, so I say that is to say that anything I give her, she wants to explore more to
make sure she's doing effectively love her.
Researcher: Alright. #6 How often do you meet with your music teacher to discuss the
curriculum music teaching, and professional development opportunities, and the second part to
that question is how do these meetings go.
Participant 5: I will say, I don't meet with her as often as I would like I meet with the Fine Arts
Department in general once every two weeks. There we discuss, what's going well what's not
going well, what are our glows, what are grows, and ways that we can further support our school
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in those disciplines. Typically, they go well, typically she's probably one of the most upbeat and
positive members on that team and, again, always a team player, and always willing to do
whatever. So very good feedback and anything that she request nine times out of ten I’m
normally ecstatic to get it for her.
Researcher: All right # 7, Discuss ways in which your school can better support their music
educator.
Participant 5: Well, I mean having specific meetings with a music teacher would be a better way
of doing it. Like I said I don't meet with her as much as I would like, but having more time from
the administrators point of view, a meeting with her specifically to see what she feels like she
could do more to support the school. I think what we have is a limited amount of support that we
can give right now due to virtual learning. This is her first year with me, so we haven't had the
opportunity to actually sit down, and talk about our plans for music, other than the initial
moment after I hired her. The sky is the limit with what she will be able to do, based on our
initial meeting but again, we haven't been able to meet as much as I would like, because of other
pressing things related to virtual learning. So once we're able to establish a plan, I think that will
help us move forward when supporting the music program in our school community.
Researcher: Come on, come on through superintendent. Let's see here. #8. How do you perceive
music education as benefiting student learning and other subjects.
Participant 5: I think, I covered that in number one you know again just that’s the missing piece,
or one of the missing pieces between helping those students that may seem unmotivated,
helping them express again, their knowledge of what they know. You know one thing that we
have to understand is that our students learn differently, and they produce things differently, and
so having different avenues for them to be able to tell us exactly their progress helps us
understand whether or not they get it. So gone of the days are the traditional ways of learning is
no longer so we have to use. various avenues, and what I’ve seen music, as well as the other arts
help make learning fun. And you create more student engagement because learning is now fun so
typically the student is just sitting there listening to a lecture or teacher facilitating a whole
discussion, you may have a great deal of your students that will remain quiet, but as soon as you
offer them the opportunity to express again themselves via art in this case, music, you may hear a
little bit more. And one thing I love about it is that we're able to tie to content area, where
students will understand how music helps them understand their content area courses or lesson.
Researcher: #9, What are your thoughts about music education has been added as a core subject.
Participant 5: Oh, I am all for it, I am all for again, we should allow students to express
themselves in ways that they can relate, music is probably one of the most relatable.
disciplines that we have. Students should be able to write a poem, or write a rap song, write a
song use rhythm to understand, are you okay you froze it sounds like oh gosh Okay, but use
rhythm to learn multiplication use, body measure to use, musical instruments to help students
learn time you know, things that you wouldn't typically think what relate can actually go together
and help them further learn those concepts, but again it's tapping into their interest level. Music
is one of those interest levels that we don't tap into enough.
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Researcher: #10. In what ways do the current professional development opportunities offered to
music educators assist them in teaching music.
Participant 5: I think providing them with outside of the box opportunities. Having them think
not as a traditional music not in a traditional music manner, but also having them think how a
how you can make any lesson work with music, if you think about it in a way that most wouldn't
typically think of it as. Like I said that the prime example is when she said, using body
movements and body beats and things of that nature to teach, that's something that you can teach
you math you know science things of that nature so. Just providing them with these outside the
box these different strategies that we wouldn't typically think of. And then, using them in not
only her classroom but sharing them with the school, so that we can use them in our classroom to
the further the students learning and further their understanding of content area subjects so.
Researcher: #11, What additional professional development opportunities, would you like to
provide to your music educator.
Participant 5: That’s a good question. She's very well rounded. I would like to see how we can
actually do, if we are not out of this pandemic, just you know we have to brace that this may go a
little bit further than we would like, then, how do we create a normal life with virtual learning?
and I say that is because I presented the opportunity for us to have a chorus. But she said to me
that there was a problem with that, because of the lag, and I get it, so I would like to see how do
we provide chorus or some musical extra curricular activity via virtual learning. I think that
would be the biggest thing that I would like to see because I don't think virtual learning is going
anywhere, even if the pandemic goes down, I feel like this is a lesson learned, for if something
else happens. What can we do to create that sense of normalcy despite whatever setting our
students are in, so that's one thing I would like to see.
Researcher: And then, our last question #12. Is there anything else you would like to tell me.
Participant 5: Let’s see now, I spoke about all the positive things that we do, but I can't go
without saying, there are some challenges that we face as far as our abilities to incorporate music
into everyday content lessons. I think it's the having our staff understand the concept of music a
little bit better in order to help students understand how that helps them learn their content area.
material. So it is relating those vocabulary terms, constantly using the things that the music
teacher use in the class to bring it back and use it and listen to the music teacher, bringing it back
as a classroom and reinforcing what she's doing in the classroom in her music class into a core
content class; that's been the struggle with us. So I think it's the connection piece that we're
missing and we're trying to work on that as we speak, but that's probably the toughest thing about
you know embedding. Fine Arts visual arts whatever arts into our curriculum is that making the
connections for the students or helping them understand the connections. So that is the challenge.
Researcher: Okay, Alright. I think we're good to go with that, okay I’m going to stop the
recording.
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Interview Transcript
School 6 Participant 6
Researcher: Hello Good Morning.
Researcher: Oh Hello.
Participant 6: Good morning.
Researcher: How are you.
Participant 6: I’m good, how are you. Sorry about that I turned my back and I was doing
something on my other computer, and I didn't know you had logged on.
Researcher: Fine that's fine. I know what the feeling is you have like multiple laptops and all
these dual monitors this stuff it's crazy.
Participant 6: Oh well, this is my 27th year I finally last week, I’ve just ordered and they came in
double screens so I’ve always been old school so I’m learning.
Researcher: And the way I see it, you actually end up doing more work.
Researcher: Because what ends up happening is you end up having a whole bunch of tabs open
at the top on each monitor. I am just at a point now where I’m like okay, if we end up in a
situation where we have like you know, three or four monitors, I’m just not sure what we're
going to do.
Participant 6: Exactly. I want to tell you, real quick before we got started, and if we need to
continue. The Superintendent called a meeting last night at 10 so from 10 to 11.
Researcher: Okay,
Participant 6: So about two minutes before Ten I’ll need to log off and log on to her meeting, and
if we're not complete, I can you know call you back, or you know, whatever works, I just wanted
to at least let you know that I would have to log off.
Researcher: No problem, no problem at all this shouldn't take too long. Let's see, I have to go
through some demographic questions so first, I have to have your age.
Participant 6: I am 49.
Researcher: and Gender, Female.
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Researcher: Level of education.
Participant 6: My EDS, Specialist Degree
Researcher: And years of experience.
Participant 6: 26 full years.
Researcher: and type of school, you are nine through 12.
Participant 6: 9-12 High School.
Researcher: And would you consider it urban, suburban, rural.
Participant 6: Urban.
Researcher: Urban okay. Alright, so there's 12 questions, everything that we discuss of course is
your anonymous, any of this information will not get out, it has to be destroyed, and you already
sent me the consent form for the IRB.
Participant 6: Yes Sir
Researcher: So I will make sure that's taken care of as well, so the 12 questions are #1 Discuss
how you perceive the importance of music education in a K-12 curriculum.
Participant 6: Um I think it's highly important, Being at a high school you see different, of
course, the focus of academics, you see athletics, but also you're fine arts. I think it should be
part of all curriculums, because you can see the benefit and how, it impacts students sometimes
you know and I’ll remember years ago when I first started here, they did away with some
programs, and of course the music program the chorus was one of the first programs to go. And,
of course, you know we fought that, but we were able to bring it back, because it definitely has
its place and has a huge impact on students.
Researcher: # 2 Describe the music education program in your school.
Participant 6: Okay, so we have we have a choral program and, of course, we also have a band
program are you looking at both or more just the choral.
Researcher: Oh no, specifically music education in totality at school.
Participant 6: Okay alright, so we have of course band classes at all levels, we have choral
classes at all levels and we actually paired our chorus with drama and theatre, so we've kind of
tied those two in together. So the chorus and band have courses, and then we also have concert
band and concert chorus, so they have classes that me, but then, in addition to that students have
the opportunity to participate in a performance band, and a performance chorus and then also at
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the high school level they have the opportunity to participate in marching band, so right now we
have two music educators on site for a school of 1100.
Researcher: #3, How does your school support music educators in teaching the curriculum.
Participant 6: We offer professional learning opportunities for them some of those are paid at the
district level and, of course, some of those are paid here at the school level. I do encourage the
band and choral directors to participate quite frequently. You know, sometimes there are things
that change and especially, being in the virtual world that we are in now, to me those are two of
the toughest to kind of teach and get the curriculum through to the students now. However, I will
say the two that I have here have done a phenomenal job. The other way, we also have a district
support person that comes in, and monitors those teachers. In addition to the administrators at the
school level that monitor, but the district level add support in buying music, sheet music, things
of that nature instrument repairs, piano repairs, so there's a lot of support, not just through the
curriculum, but through the overall Program.
Researcher: # 4. Discuss the professional development opportunities that your school provides to
the music teachers.
Participant 6: Okay, so there's really kind of two forms of the professional development. So there
is professional development that's focused just on the classroom platform, so whether your math,
social studies, band or chorus, that curriculum stays the same so its just information needed for
successful teaching strategies, student engagement. Again, for the virtual there's been a lot of
professional development that's been pushed through, and again the target audience, for that is all
teachers. However, with our Music Department, the district has offered some professional
development on them again digging in a little bit deeper to you know how do you teach a student
to play an instrument virtually. How do you perform a chorus concert virtually, so there's been a
lot of opportunities for that and also what we do is, we expect the Educators, to implement those
strategies and then provide evidence that they're using that so, for instance. For us, specifically,
we did an end of semester, we normally do a fine art show end of course that's normally in
person, however, this year we didn't so the Fine Arts department, primarily chorus and band put
together an end of year or end of semester Fine Arts programs, so they actually did a chorus
concert virtually. A lot of those procedures, the chorus teacher picked up in some professional
development opportunities not to mention he's also a go getter he's, one that is very eager to do
the best job that he can and it's definitely evident in what we see in the student work.
Researcher: # 5 How do you feel your music teachers respond to the professional development
opportunities.
Participant 6: Um I think they're open, and you know, I can really, of course, only speak to the
two that I work with here, but both of them are very open. They are always seeking opportunities
for growth, you know, are there other activities that we haven't exposed them to that they can
find on their own. Both are extremely willing to come and meet with me, and talk with me if
they have ideas and things that they want to try. It's kind of like I share with them you're the
expert in your field, you know you were hired to implement the best music program you can here
at this high school and again, you know they've surpassed those expectations and done a good
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job they're extremely open to professional learning. Whether it's just general education or
whether it's focused on you know the music education.
Researcher: #6 How often do you meet with your music teachers to discuss the curriculum music
teaching and professional development opportunities and how did these meetings go.
Participant 6: Um we primarily start out the first year or the first part of the year is more of a
formal, the remainder of the year they're not so much formal scheduled meetings. You know
there, I have an open door policy, I check on them, I check on their virtual classrooms, again
when they share exciting lessons, and new techniques and things they're very open to sharing
those with me, and then a lot of times followed from there we just have discussions on, you
know how did you learn these skills, where did you gain these? In some cases, my choral teacher
has actually delivered some of what he's learned with other music educators in the district. You
know so he's one of the ones that I use and also he shared a professional learning with non-music
educators just some of the engagement strategies that he's picked up on. So, again there's more of
a formal meeting at the beginning of the year and then there after just routinely you know when
they feel a need to discuss something or share something.
Researcher: #7 Discuss ways in which your school can better support their music educators.
Participant 6: Um. I think it goes back, probably to the dollar bill, and I think a lot of people
would say that you know, would we like to provide you know newer instruments, we did provide
some financial assistance to new pianos, one thing and this is really probably just specific to here
we've not had a school auditorium, so we're in the process of building a new school, so the new
school will have of course a state of the art 650 seat auditorium there will be individual
classrooms there will be a stage, you know that they can actually implement and show off some
of their talents and things that we've not had in the past. So again that's more of a building thing,
but I do think you know I wish there was a little more money allocated to sending them maybe to
various workshops or web wellness case webinars or things you know off campus. I know the
district provides a little bit of support financial support for that, and they have taken advantage of
it, but I do think there's more opportunities out there that they'd love to participate in, you know
if we had the financial backing.
Researcher: #8, How do you perceive music education as benefiting student learning in other
subjects.
Participant 6: Um I think there is a direct correlation. I think if you have a strong collaborative
approach to the teachers working in the building. Again, like I said there were a lot of skills, and
a lot of engagement strategies that the band and choral teacher here has learned that shared with
academic teachers. So it wasn't you know stand alone to the choral and the music or the Band
Program. I think students that are part of things that they enjoy it's kind of a ripple effect ,if I’m
part of something positive, and I feel like I’m giving back, then you see the positive all along in
any aspect of the school um, you know I tell students all the time. You know I’d like to see you
be a part of the athletic program the Fine Arts program the NJR ROTC because again if students
have a positive way to share themselves and express themselves, then it just trickles into the rest
of their academic career or whatever, however, you want to say that, sometimes I you notice that
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some students that are shy or maybe not so open or maybe somewhat reserved can use the music
world to express themselves, and we see that quite a bit you know you may not want to get up in
front of the class and talk, but they don't mind marching in the parade playing the tuba or
something of that nature. So I just think it's just positive, no matter how you look at it it's just a
positive environment for the students.
Researcher: #9, What are your thoughts about music education as being added as a core subject?
Participant 6: Um. explain that part again like it, meaning as a class that students could take
Researcher: More so like core subjects like Math, Science English, Social studies
Participant 6: So okay so like a music theory cass similar to like a music theory
Researcher: No as in
Participant 6: A requirement.
Researcher: Just like Math, just like Science.
Participant 6: The graduation requirements, um I think that's a good idea, um you know we have.
what we call a fine arts diploma seal, you know, I know that I’m assuming that something
specific to Georgia, and I know here, we offer a fine arts diploma seal so those students meet
those requirements, but they also do some additional community service tied to The Fine Arts
program in some cases, or, in most cases they do an end of year presentation, that they have to
meet before committee, and where it shows you know they can demonstrate their success by
writing their own song, performing their own song, a choral things of that nature, so the students
that have gone through that I think it's been very beneficial it looked great on their resume. It
shows that they went, the extra mile. So you know just as foreign language. You know I do think
you need a little bit of flexibility if you told me, I had to perform in a chorus class as a student, I
would have been mortified, but I have no musical talent, but I do think it has its place, I do.
Researcher: # 10. In what ways do the current professional development opportunities offered to
music educators assist them in teaching music?
Participant 6: I think it provides them kind of a toolbox or a tool kit for new ideas. And again, I
hate to sound like a broken record and go back to the virtual platform, but you know we're in
we're in a situation where you know all of us were first year teachers. You know, and again, not
to say one subject is easier, but to teach math virtually. I think we could be a whole lot easier
than, say, you know teaching a band class but, I think those opportunities, you know, trying
things re-trying things sharing what works, you know, working on that community piece and
sharing with each other, I think it would have a big impact.
Researcher: # 11, What additional professional development opportunities, would you like to
provide to your music educators.
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Participant 6: Um, I would like, for them to have the opportunity to travel, and when I say travel
just meet with other schools meet with other programs, you know, sometimes we kind of have
blinders on and we see what's in our Community, and then sometimes I think there's an
assumption that well we can't be like that you know, we don't have that financial, or we don't
have this. You know, socio economics, that you know these type things, but I think if you took
the time to go, and visit and participate in that I think you could bring a lot more to your
program, so I would like to see opportunities for them to you know travel look at other programs
I’m trying to think like I said I’m so impressed with the two that I have here, that it's hard to
think of you know and I’m sure in their minds, they could share things they like to improve on. I
think, going back to as far as the band program you know meeting with other colleagues in this
field, you know how do we increase participation and that kind of goes back to are we making
room and these kid’s schedules, to allow for fine arts, you know we make it more of an
academic, you have to have the science, math, reading. But are we allowing some time in their
schedule, then, if they want to take marching band during the day there's a free window of time
that they can do that you know we've always said we try to work really hard to do that,
sometimes with our kids that are on the school of engineering or more academic rigorous they
don't always have time for the Fine Arts classes, so you know, maybe we could do a better job,
instead of 24 credits to graduate we may need 25 and that's where we filter around that fine art
speaks.
Researcher: And then, our last question #12 Is there anything else you would like to tell me.
Participant 6: I’m not really I think I just want to go back to one of your previous questions when
you asked me about the importance of The Fine Arts education, and I just want to really stress
how important that I think it is you know, I think it needs to start with the little ones in the lower
grades, and you build. Again, sometimes middle school things get pushed to the side for financial
reasons, but I think we need to understand our students as a whole and even especially what
we've been going through with the pandemic. You know so many people are sitting at home, you
know they're learning new things they're learning to play an instrument they're being exposed to.
you know, art shows online and things like that, so I just want to really stress how important I
think it is you know I can, of course, speak to only high school, but I think it across the border
so.
Researcher: Thank you for that I’m stop this

